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Anmarsl, Kazaxcran

EIIE PA3 O MOJEJMPOBAHUU PEYE-KOMMYHUKATUBHBIX CUTYAIIUAN:
ICUXOJIOTA NEJATOTr'MYECKHA ACITEKT

AnHotanusi: CylHOCTh peue-KOMMYHUKAaTUBHBIX CUTYyallMi U X MOJICIMPOBAHMS paCCMaTPUBACTCS
C pa3HbIX MO3HUIMNA. AHAU3 peYe-KOMMYHHUKATUBHBIX CUTYaIlMi UMEET OOJBIION CMBICT M 3HaYEHUE IS
Oosee TIIyOOKOTO MOHMMAHUS PEYEBOTO B3aMMOACHCTBHSA, B LEJIOM JUISI JOCTKCHHS Y(PPEKTUBHOCTH
00y4eHMsI.

KiroueBble ciioBa: peue-KOMMYHHUKATUBHAS CHUTYyallusi, OOIEHWE, JTUYHOCTh, MOJAEITUPOBAHHE,
MEXKYJIBTYpHasi KOMMYHUKALUs, KOHTEKCT, CIIOBO.

CornacHo NMpUHIUIIAM M KOHUENTYaJlbHbIM OPHUEHTHpPAM HMHHOBAIMOHHO-KOMIETEHTHOCTHOTO
00pa3oBaHMs, ITIABHBIM BEKTOPOM KOMIIETEHTHOCTHOTO Pa3BUTHUS JHYHOCTH OOydaeMBIX SBIISETCS
KpEeaTUBHOCTb, TBOpPUECKAasl caMopealu3alus B pa3IMYHbIX cepax >KM3HU, KaK OJUH M3 BEAYLIUX
WHMKATOPOB KauyecTBa 00pa30oBaHMUs.

B rmncuxosoro-nenarornyecko  auTepaTrype OTMEYAEeTCs BaXXHOCTh TAaKOrO KOMIIOHEHTa
T'YMaHUTApHOTO 00pa30BaHMs KaK peue-KOMMYHHUKATUBHAS CUTyalUsl.

Peuye-koMMyHUKAaTUBHAS CHUTyalHsi WU ydeOHas peye-KOMMYHUKATHBHAS CUTYaIlUs IIUPOKO
UCIIOJIb3YeTCS B PAKTUKE HHOS3BIYHOTO 00pa30BaHus U B IPAKTHUKE MTOJATOTOBKH yUeOHUKOB, YUEOHBIX
nocobuii, mpakTukymoB, coBpemeHHbIX KJIK u TTE, a Take B cUTyaTUBHOM MPEIbSIBICHUU Y4eOHOTO
Marepuana (JIeKCMKM M TpaMMaTHKH), KaK HEOThEeMJIeMas 4YacTh YpPOKa, KaK «KJIETOYKa y4eOHOTO
mporecca, Kak crnocod opraHu3anuy ynpakKHEeHHH W KOHTPOJISI U KaK OCHOBa 0TOOpa B OpraHu3aIuu
yueOHoro marepuana. CoBepIICHHO CIpaBeIIMBO 3aMmeuanue B.A. ApTémoBa 0 TOM, 4TO BCE SA3BIKOBBIE
0COOCHHOCTH PEYH B KOHEYHOM CUETE 00YCIIOBIICHBI CUTYALUEH».

CymecTByeT MHOTO ONpENeIeHU CUTyalluu, CACIaHHBIX YYEHBIMU B Pa3HBIX OOJACTAX HAYKH.
JleonTheB A.A., pyKOBOACTBYSCh IPUHIUIIOM PEUYEBBIX NEUCTBUMN, TOBOPUT, YTO CUTYaLHsI — «3TO HE
y3€i», 3aBsI3bIBAIOLINI B OHO 11€J10€ TEMAaTHYECKU 00bEIMHEHHYIO JIEKCUKY MIIU CIIOCO0 pean3anuu
B Yy4eOHOM IpoOIleccCe TAaKOro TEeMAaTHYECKOTO OOBEIMHEHHS, a COBOKYIHOCTh YCJIOBHI pEueBBIX U
HEpEeUeBbIX, HEOOXOAUMBIX U JOCTATOYHBIX JJISI TOTO, YTOOBI OCYIIECTBUTH peueBble AeiicTBHE ...» [1]
10 HAMEYEHHOMY IUJIaHy YYHUTEJEM B KJIACCE WJIH, €CJIM 3TU YCJIOBUS JaHbl B TEKCTE. AHAJIOTMYHOE
omnpenenenune cutyanuu gaércs Boxmunoit JILJL. [2], moguepkuBaromiei, 4To CUTyaIus Kak COBOKYITHOCTh
00CTOSITENBCTB, BBI3BIBACT HEOOXOAMMOCTh OOpamiaThCsi K pe4d B LEJISAX BO3JCHCTBHS YeJIOBEKa Ha
JpyTUX Jitofieil B mpouecce aesresbHocTh. C MEeTOMYECKON TOUKU 3PEHHUSI, CHTYaTUBHOCTb KaK IPUHIIUIT
B O0IIMX YepTax O3HAdaeT, 4To BCE O0OydeHHE NMPOMCXOJUT HAa OCHOBE M IPH IOMOINM CHUTYyaIlHil.
«CuTyanus-3To yHUBepcalbHas popma (yHKIMOHUPOBAHMS MpoIecca OOIICHHs, CYLIIECTBYIOMIAs Kak
HWHTErpaTuBHasl JUHAMUYHAsl CUCTEMA COLIMAJIbHO-CTATyCHBIX, POJIEBBIX, €SI TEIbHBIX U HPABCTBEHHBIX
OTHOUIEHUH CyObEKTOB OOIICHHS, OTPAXKEHHAs! B UX CO3HAHWU U BOSHUKAIONIAsl HA OCHOBE CUTYaTUBHBIX
no3unuii ooyuaroniuxcs» (Ilaccos E.N.) [3]. B apyrom mecte y 3TOTO )€ aBTOpa Mbl HaXOJAHWM, YTO
«cuTyanus (B peueBas B TOM YHCJE) €CTh YaCTHBIM cllydall JesTeIbHOCTH, €€ KieTouyka, ¢opma, B
KOTOPOH OCYIIECTBIACTCS B3auMojelicTBue odmaromuxcs» [3]. U3 aTux ompeneneHuii ciemyer, 9To
CUTyallUH MPUCYIIHM OCHOBHBIE YEPThI ACATEIBHOCTH — COAEP’KATEIbHOCTH, CTPYKTYPUPOBAHHOCTb,
BPUCTHUYHOCTH, KPEATUBHOCTH, MEPAPXUYHOCTH, M YTO CHUTYaTHUBHBIE MO3UIUHU OOydarOUIUXCs
SBIIAIOTCS PE3yIbTAaTOM CyOBEKTHBHBIX U OOBEKTHBHBIX (DAKTOpPOB, a cama CUTyalHs-IHHAMHUYECKas
CHUCTEMa, T.€. TOCTOSSHHO U3MEHSETCSI BMECTE C PEYEBBIMU ACHCTBUSAMHU: Kak/1asi perinka U Jaxe CII0BO
MEHSIET CUTYalINI0, BHIBOJUT HAC HA BHYTPEHHUN U BHEITHUN KOHTEKCT, YTO METOIMYECKHU YPE3BbIUaliHO
BakHO. K mpumepy, Bo3bMeM auajor «Airport bus» [4]:
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Stan: What time does the bus leave for the airport?

Harry: I don’t know. It ..seed to leave every half hour, but I think the schedule’s been changed.

Stan: Do you know the telephone number to call?

Harry: It’s Enterprise 7-4700 at least that’s what it used to be.

Stan: Yeah, I’ll try it. (Pause). They don’t seem to answer.

Harry:I expect that it’s a little too early. I don’t think they open until 9 o’clock.

T'oBOpst 0 KOMITIOHEHTHOM COCTAaBE CUTYyaIlMH, HEJIb3sI HE TPOKOMMEHTHUPOBATH POJIb HEKOTOPHIX U3
HUX, 0e3 peyBeNnYeHUs KaKJ0M M3 HUX: COOBITHE, MOTHB, L1EJIh, TEMA, BpEMs/MECTO, B3aUMOOTHOLICHHUS,
COILIMAJIbHBIE POJIH, MPAaBHUIIa U HOPMBI, OOpaTHast CBS3b, SI3BIKOBBIC CPEACTBA (CIIOBO).

Bosbmem, k mpumepy, Temy. Tema U cuTyaluu — TOHSTHUS Pa3HOIJIAHOBBIE, XOTS U TECHO
B3aUMOCBS3aHHBIC. SIBISAACH COEPKATEIbHBIM KOMIIOHEHTOM CHUTYyaIlllH, TeMa (IIOATEeMa) pPeryaupyeT
U JTUMUTUPYET pedeBoe NoBeaeHHe cobecenHUkoB. CUTyalus MUTAETCS TEMOW M HE TOJIBKO OJIHOM,
MOATOMY MEXTEMHasl CUTyalus, obecreunBaeT e€ COoAepKaTeIbHOCTh U MOTHUBAIMIO O0ydaronuxcs,
YTO JJOKA3bIBAETCS HA MPAKTHKE.

Oco0yto poJib UTPAET CIOBO, KaK CPEACTBO JOCTYIA K eAMHONW MH(OPMAIIMOHHO 0a3e yenoBexa,
B KOTOPOM XpaHATCS MPOAYKTHI NEPEPabOTKHU MEePLENTUBHOTO KOTHUTUBHOTO U aQ(EKTUBHOTO OTBITA
KOTHHUIIMM U OOIEHNS, aKTUBU3UPOBAHHOTO Yepe3 CIOBO BO BHYTPEHHEM KOHTEKcTe [5].

PeecTp KOMIOHEHTOB peue-KOMMYHUKATHBHOW CHUTyalluu (HEKOTOpPbIE M3 KOTOPBIX HE HMEIOT
BepOaJIbHOTO BBIPAXKEHHUS) TPEANOoaraeT MX B3aWMOJICHCTBUE M CHHEpreThuueckuit sdexrt. AHanus
peue-KOMMYHHUKATUBHBIX CUTYaIMi IMeeT OO0 CMBICI M 3HAUEHUS 1715 OoJiee ITyO0OKOro HOHUMAaHUS
pEeUeBOTO B3aMMOACHCTBHUSA, B IIEJIOM IS OCTHXKEHHSI () (HEeKTUBHOTO 00yueHus1. Peye-koMMyHUKaTHBHBIE
CUTYalllH, KaK U chepbl 00yUeHHs], OTHOCATCA K MPEIMETHOMY COJIEPKAHUIO 00yUEHHUS.

B coBpemeHHOI cucTeMe WHOS3BIYHOTO O0Opa3oBaHUSA OOMIEPU3HAHO, YTO KOMILUICKCHBIH
MPOLIECC MEKKYJIBTYPHOTO OOMICHHS MPEJCTABISET COOOM psAl pa3IMYHBIX KOMOMHAIMHA PEUYeBBIX
NEeWCTBUH (pPEYEBBIX AKTOB) U YTO JIIO0O0 akT OOIIEHUS B paMKaxX OTJAEIbHO B3SITOW CUTyaIlMH CIIOCOOEH
OTpa)kaTh BCE XapaKTEPUCTUKHU IIEJIOCTHOTO Ipoliecca OOIIEeHNs, a peuye-KOMMYHUKATUBHASI CUTYaIIHs
oOuieHusi o0nanaer BCEMH MPHUCYLNIUMHU OOMICHHIO XapaKTEPUCTHUKAMU, WHTEPIUHTBUCTUYCCKHUMHU
U DJKcTpajduHrsuctuueckumu [6]. IlosTomy mnpaBoMepHO TOBOPUTH O MOJEIUPOBAHUMU peye-
KOMMYHHKATUBHBIX CUTyalMsIX OOIICHHS, KaK O IPHOPUTETHO 3a1aue oOyueHus obmenuto. B cucrteme
e CTPYKTYPHBIX M aKTUBHBIX KOMIIOHEHTOB JINYHOCTH pPeYe-KOMMYHUKATUBHBIC CUTYaIlH BHICTYTIAIOT
KakK 0CcOoObIil 00BEKT GOPMYITHPOBAHUSI.

B omnpenenenun CymHOCTH pede-KOMMYHUKAaTHBHOM CHTyalldd B Hay4yHOHM JuUTeparype
CYIIECTBYIOT Pa3HbIC TOIXOIbI:

1) Pede-koMMyHHMKaTHBHAs CHUTyalHsl OOIIEHHS — KaK HEOOXOIMMbI KOMIIOHEHT OOIIEHHS, €ro
ycnosue u ctumyn (JleoratseB A.A, [laccos E.W, Kynan6aesa C.C. u ap), u 2) pede-KOMMYHHKAaTUBHAS
CUTYallUs JTUYHOCTU — KaK CTPYKTYPHBI KOMIIOHEHT JINYHOCTH, YaCTh OOMIMX IIEHHOCTEH JTUYHOCTH,
OTIPENENAIONINX HAMPaBICHHOCTh JIMYHOCTH, €r0 KyibTypy obmenus [7]. U to, u npyroe, kak Ham
MIPEICTABIISETCS, — 3B€HbS OIHOH 1€, TOCKOJIBKY MOJIEITMPOBAHNE PeUe-KOMMYHUKATUBHBIX CUTYaI[UU
oOmIeHus (MEKKYJIBTYPHOTO OOIICHHSI) HAIIPABJICHO B KOHEYHOM HTOTe Ha — (POPMUPOBAHUE TUIHOCTH,
OJTHUM U3 CTPYKTYPHBIX KOMIIOHEHTOB KOTOPOM ABJISIIOTCS pede-KOMMYHUKATUBHBIE CUTYaIMH INYHOCTH
KaK OTpa)XeHHE KOTHUTHUBHOTO, MEPIENTUBHOTO U a((PEeKTUBHOTO ONMBITa KOTHUIIMH M OOIICHHS, KaK
4acTh OOIIUX IEHHOCTEH JTUYHOCTH, ONPEACIAIOMINX HAPABICHHOCTh JIMYHOCTH, PEUYEBYIO KYIBTYDY,
KOTOpasi CIocoOCTBYET JIOCTHIKCHUIO TapMOHHUHM C CaMUM CO00W M okpyxarotiei cpegoit. OpHako
aHAJIHM3 JINTEPATyphl MOKAa3bIBAET, 4TO (hOpMHpPOBaHUE pEeUE-KOMMYHUKATUBHON CHTyalldd JTUIHOCTH
B OCHOBHOM HOCHUT OIIHMCATENIbHBIN XapakTep U paccCMaTpHUBACTCS KaK YCBOCHUE KOHKPETHBIX MPABUI
Y HOPM TOBEJEHHUS B 0OIIECTBE, YCBOCHHBIX 3THKETOM, KaK CyMMa 3HaHHH [7] U MO/IeNH MOBECHHUS,
o0ecreynBalonuX OnpeneIeHHyI0 HalpaBIeHHOCTh THYHOCTH. [Toka 3T0 HOBOOOpa3oBaHHe TNIHOCTH
MaJio MCCIIEeJOBAHO.

Koneuno, Oynymuit yuutens WS nomken B mpouecce NpoPecCHOHATBHON MOATOTOBKH
MOJIYYUTh CBEJCHUS O KOMMYHHUKALUU U €€ 3aKOHOMEPHOCTSX, O IICUXOJOTUYECKUX OCOOEHHOCTIX €&
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peanuzanuu, 0 BepOaJbHOM U HEeBEpOAJIbHOM MOBEACHUH, O CUTYAIMIX U XKaHPaX, O MOACIUPOBAHUU
pede-KOMMYHHUKATUBHBIX CHUTYyallMi, T.K CHUTyalus-HeoObeMiemMoe KadecTBO oOmeHus. Ho uToOb
OpraHU30BaTh OOIIEHUs, HY)KHO MPEKJE BCETO0 «OPraHU30BaTh CUTYalHIO (YUEOHYIO CHTYyaIMIo) Kak
nestenbHoCcThY (I’ pomMoBa H.M.) ¢ mpucymumu eit uepramu nestenbHocT. CoaepxaTebHON CTOPOHON
CUTYyaIluu SIBJISIOTCS 3amadu (MpoOJeMbl), COOTBETCBYIOIINE MHTEpecaM 00ydaeMbIX, KOTOpBIC, Kak
ropopui Pyounmreiin C.JI. (1989), ansiorcs «u NpeAanochUIKOi 00yUeHUsl, U €T0 Pe3ylbTaToM»: BCE
BHEIIIHEE JCHCTBYET Yepe3 BHyTPEHHEE.

[Tpu KOHCTpYHPOBaHUH y4eOHOH pede-KOMMYyHHKAaTUBHOM CUTyaIlii HEOOXOAMMO CMOJIETTUPOBATH
HE TOJIBKO JIMHTBHCTHYECKHMH KOHTEKCT CUTyallMH (Tema, peueBOW Marepuall, TeKCT), B TPaHUIAx
KOTOPOTO COBEpLIACTCS PEeueBOE B3aWMOJCHCTBHE OOMIAIOMIMXCS, HO M HKCTPATUHIBHCTHYECCKHU
KOHTEKCT CHTYaIlUH, T.€. YCJIOBHS NMPOTEKaHUs OOIIEHHUA, Ie 0COOYyI0 pOJIb UTPAIOT NEHKTUYECKHUE
napameTpsl (MECTO, BpeMsi, COOTHOIIICHHUE MEXAY JIMIIAMH, IPEAMETaMH, COOBITUSMH, IPECYTIO3UIIUN
obmarommxcsi, MOTUB U Jip.). C KaXJbIM IIarOM PEYEBOTO B3aUMOJECTBHS CHTYyalHsl U3MEHSETCS U
pedeBoe TOBeIEHHE OOMIAIOMIMXCS, COOTBETCTBEHHO, TOXe H3MeHseTcs. [Ipumep yudeOHOH pede-
KOMMYHUKATUBHOW CUTYyaIlMH MpeiaraeM HHKe:

In the round-table discussion University teachers were speaking about the possibities of making
FL students more active, interactive and reflective. One of the participants said that the Teacher-Student
relations at any level reveal their fundamental narrative character.

A very young teacher put forward an idea of minimizing traditional lectures and seminars and
maximizing students’ self-dependant work on the basis of digital technologies in Foreign Language
Education.

Some other participants emphasized the importance of creation of new text-books.

Analyse the situation, role-play it and give your own variant of the solution of the problem in
terms of competence approach. Supply arguments.

PeueBas cuTtyanuda BO MHOI'OM KakK OBl JUKTYCT HAllIPaBJICHUC O6HICHI/I$I 1 YCTAaHABJIMBACT IIpaBHJIa
U crnocoObl ero peanu3anuu. B 3ToM muiaHe O4eHb BakKHA CTPYKTypHAas OpPraHH3alUs CHUTyalluu
(unu Ke¥ca), CHHEPreTHYEeCKOe B3aUMOJCHCTBHE KOMIIOHEHTOB KOTOPBIX (LI€NH, MPEAMET OOIICHHUS,
KOMMYHUKATHBHBIC MHTCHIINU YUAaCTHUKOB U T.I[.) OTpaXacTCs Ha XapaKTEpe Q)YHKL[I/IOHI/IpOBaHI/IH BCEX
rpaHeit 00IeHNS — TePIEeNTHBHON, KOMMYHHKATUBHOW M HHTEPAKTUBHOM, Ka)K/1ast 13 KOTOPBIX SIBISETCS
Kak ObI CJIEJCTBHEM TOTO, KaK BOCIIPUHUMAETCS M MOHUMAETCS CUTyanus, e€ 3aJauu B OOLICHUU IS
JOCTHXKECHUS LICIIN O6HICHI/I$[, YCTHOT'O U IMIMCBMEHHOI'0, B paMKax TOI'O MJIKM MHOTO XKaHpa O6HICHI/I}I, B
TOM YHCJIe ¥ TPOPECCHOHATBHOTO OOIICHHUS.

MBI pacCMOTpEIH JIMIIb HEKOTOPBIE ACMIEKTHI MOJICITUPOBAHUS PEUe-KOMMYHHUKATUBHBIX CUTYaLlUN
B MHOSA3BIYHOM O6paSOBaHI/II/I, 4TOOBI MNpUBJI€Yb BHUMAHUEC MOJIOABIX HCCHC)IOBaTeHeﬁ K 3TOH O4YeHb
BaXHOU mpooiieme.
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12,506 mmAbstract: The article discusses the relevance and effectiveness of electronic resources for
the development of written discourse in foreign language teaching.

Electronic resources of interaction, such as e-books-journals, internet sources, blogging and social
networking practices demand profound rethinking of the categories of linguistic analysis, given the
blurring of traditional and modern technique of written discourse in digital resources. This article reviews
the importance of developing of written discourse skills in teaching English language through electronic
resources. The analysis and simulation indicate that positive effects of using online resources in foreing
language writing lessons, such as, increase in motivation, enhancement of sense of audience, promotion of
importance of revision can be defined. As reported by Voitovich I. K, A. Cantrell, electronic educational
resources should form systematic, solid and meaningful scientific knowledge, ability to work with
information, create their own system of perception and critical thinking, an analytical attitude to problems
and the place of specific information in the overall picture of concepts and ideas about the world, develop
cognitive activity, improve the quality and effectiveness of pedagogical work.

Keywords: written discourse, electronic resources, effectiveness, communication, E-mails, e-journals,
e-books, Internet resources.

AHJaTna: Makanaja [ieT TUTH OKbITyAa jkazdamia AWCKYpPCTHl AAMBITYy YIIH 3JIEKTPOHIBIK
pecypcTap/bl ManjananHy/ablH ©3€KTITir MEH THIMAUTIT KapacThIpbLIaIbl.

DNEeKTPOHABIK pecypcTap JEKTPOHMABIK KiTanTap, >KypHaigap, MHTEpPHET-Ke3aep, OJorrap KoHe
QJIEYMETTIK JKEIJIep CHUSKThI CaHJABIK pecypcTaplarbl ka3zdamia JUCKYPCTBIH JSCTYPIi JKOHE 3aMaHayH
TEXHUKACBIHBIH OPTEKTI TYPIH €CKEpe OTBIPBIN, JIMHTBUCTHKAIIBIK Tajjldy CaHATTApbIH TEPEH KalTa
KapacTeIpyasl Tajan ereii. byn makamaza s/eKTpOHIBI pecypcTap apKbUIbl aFbUIMIBIH TUTIH OKBITYIA
asz0arra UCKype JaFAbUIapblH JTaMBITYIBIH MaHbI3IBUIBIFGl KapacThIpbUIabl. Tangay jkoHE MOJIENbICY
TUIIK )Ka3y cabaKTapbIHAa HHTEPHETTET1 peCypCTap bl KOJIaHYIbIH MOTUBAIMSIHBI D TTHIPY, Ay TATOPUSHBIH
ce3IMiH apTTHIPY, KaiiTa KapayblH MaHbI3AbUIBIFBIH APTTHIPY CUSKTHI OH 9CEpPiH aHBIKTAyFa OOJIaThIH/IBIFbIH
kepcereni. bekity Ooitbinia BoiitoBud u. K., A. Kantpei, anekTpoHsl Ou1iM Oepy pecypcTaphl xylie-
71 Oepik >KOHE MaFblHaJbl FBUIBIMH OLTIMJI, akKmaparneH >KYMbIC icTed Oumydi, KaObUigay MEH ChIHU
OlTayIbIH ©31HIIK KYHECIH KYPYIbI, 9JIEM TypaJibl YFRIMIAP MEH UIESUTapIbIH Kbl KOPIHICIHIET1 HAKThI
aKnaparThIH IpolieManapbl MEH OPHBbIHA AaHATTUTUKAIIBIK KaTbIHACTBHI, TAHBIM/IBIK OCJICEH IUTIKTI JAMBITY/bI,
TeIarOTUKAJIBIK )KYMBICTBIH Carachl MEH THIMJIUIITIH apTTHIPYIbI KAJIBIITACTHIPYBI KEPEK.

Tipek ce3mep: xazbama AUCKYpC, dIMEKTPOHABIK pecypcTap, THIMILTIK, OalIaHbIC, SJEKTPOHIBIK
TMOIITA, DJICKTPOHIBIK XKYPHAIIAP, ICKTPOHIBIK KiTanTap, MHTEPHET-pEcypcTap.

AHHOTAIUSI: B CTaTbe pPAaCCMAaTPHUBACTCS AaKTyaJdbHOCTh M A(PQPEKTUBHOCTb HCIIOIB30BAHUS
AIIEKTPOHHBIX PECYPCOB AJISl Pa3BUTHSI MUCbMEHHOTO AUCKYpca B 00y4eHUH HHOCTPAHHOTO SI3bIKA.

DNeKTpOHHBIE PECYpPCHI TAKHE, KaK 3JEKTPOHHBIC KHUTH, KypHAJIbl, HHTEPHET-UCTOYHUKH, OJIOTH U
COLIMANIbHBIE CETH TPEOYIOT IITyOOKOTO IIEPEOCMBICIICHHUS KaTerOpUil IMHIBUCTHYECKOTO aHAIN34, YUUTHIBAs
Pa3HOPOHBIN BUJ TPATUIIMOHHON M COBPEMEHHON TEXHUKH MUCHbMEHHOTO IUCKYpca B IM(POBBIX pecypcax.
B nanHO# cTarthe paccMaTrpuBaeTCsl BAXKHOCTh Pa3BUTHS HABBIKOB MHCbMEHHOTO JANUCKypca Ipu 00ydeHnn
AQHIJIMHCKOTO SI3bIKa C MOMOUIBIO AJMEKTPOHHBIX PECYPCOB. AHAIN3 U MOACIUPOBAHUE MOKA3bIBAIOT, YTO
MOKHO ONPEIENIUTh MOJIOKHUTEIbHBIE YPPEKTHI UCIOIB30BaHMS OHJIAMH PECYpPCOB Ha ypOKaX S3bIKOBOTO
IIMCbMa, TAaKWE€ KaK IIOBBIIICHWE MOTHMBALIMH, YCWJIECHHE YyBCTBA AyJUTOPHUH, IOBBIIICHUE Ba)XKHOCTHU
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nepecmotpa. [lo yrBepsknenuto BoittoBuu U. K., A. KanTtpenn, anekrponnbsie 06pazoBaTeabHbIe PeCypChl
JOJDKHBI (POPMUPOBATH CHCTEMAaTHYECKHE IIPOYHbIE U OCMBICTICHHBIE HAYYHbBIC 3HAHUS, yMEHUE paboTaTh ¢
UH(pOpMAaIHEeii, CO3aBaTh COOCTBEHHYIO CUCTEMY BOCIIPUATHUS M KDUTHYECKOTO MBILIUICHHSI, AaHATUTHYECKOE
OTHOIIIEHHUE K TpobIeMaM U MeCTy KOHKpETHON nH(opMaluu B o0111ei KapTHHE MOHITUIA 1 IPEICTaBICHUI
0 MHpe, pa3BUBaTh [T03HABATEIbHYIO AaKTUBHOCTD, IOBBIIIATh Ka4eCTBO U 3()(hEeKTUBHOCTH NEJarOrHYECKOTO
TpyZna.

KutoueBble ci10Ba: McbMEHHBIN AUCKYPC, IEKTPOHHBIE PECYPCHI, 3PPEKTUBHOCTD, KOMMYHHKAIIHS,
AJIEKTPOHHAS 110YTA, HIEKTPOHHBIE KYPHAJIbI, JEKTPOHHbBIE KHUTH, HHTEPHET-PECYPCHI.

Information technology as well as associated electronic resources have come to play a crucial
role in education. Technics of electronic resources in various spheres of human activity as well as in the
field of education becoming increasingly applicable. Currently, objectives and technology in education
in Kazakhstan exemplify humanistic concepts in pedagogy along with ideology of education. This
mission can only be achieved by using new technologies in the learning process. Informatization of the
education system, is one of the most critical mechanisms for implementing the fundamental principles
of the state educational policy [1].

We emphasize the word “effectiveness” in view of the fact that electronic resources supplement,
but replace infrequently, more conservative teaching techniques. Electronic resources can contribute
classes more productive; lectures more captivating, illuminating, as well as miscellaneous; reading
tasks more exhaustive, captivating, and approachable; conversation more free ranging and challenging;
as well as written discourse tasks more creative and well considered of future specialists in a foreign
language teaching.

Writing is more than simply finding words to fit ideas. Writing is not merely a process of thinking
of something to say and then selecting or looking up the words needed to say it. Writing is more
complicated. Its complexity is revealed by the ambiguity of the word itself. On the one hand, “writing”
in the former sense, to signify the entire complex process, but with the understanding that the physical
act is a part of that process, which is a very important part. Written discourse also has a variety of text
types (literary passages, plays, poems, letters, newspapers and magazines, specialized reports, etc.) [2].

A. Cantrell has also found that using the rationale sense for using electronic resources in
EFL writing lessons corresponds to that good writing may be provided conceivable by creating an
appreciation of audience/community in writing, attaching significance to feedback and modification,
reducing pressure of writing and strengthen mutual help. It has been found that these aspects can be
realized more easily via the use of technology because technology promotes collaboration and expands
the learners’ writing community, which in turn helps to make learners “more aware of the importance
of audience in their writing, and gain more confidence as writers” [3].

Online resources on formation written discourse provides an opportunity for the exchange of
ideas and views. Writing is an information-sharing process by means of which learners can shape their
opinions based on the comments of others.

Moreover, since learners have to give comments on others’ work, the more responses they make,
the more they will be aware of the importance of the use of language in writing, as online communication
relies almost entirely on a written

format. The use of technology could encourage discussion about writing since computer
communication can be done either synchronously or asynchronously. These modes allow learners to
have more chances to engage in discussing others’ work and helping one another to improve their
work. Their writing becomes a response to discussion that will stimulate further discussion [4].

The positive effects of using online resources in EFL writing lessons can be found in the following
aspects:

- increase in motivation;

- enhancement of sense of audience;

- promotion of importance of revision;
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- reduction of stress in writing;

- cultivation of positive attitudes towards writing.

Voitovich 1. K. suggests to distinguish the four groups of indicators that evaluate the quality
of effectiveness of electronic resources in education: content indicators, different forms of electronic
teaching indicators, infrastructure and university electronic environment indicators, didactics and
technology of electronic education indicators. All applied to students. Without going into certain
indicators analyses, applying new informational technologies at a school improves the teacher-student
interaction, develops cooperation and interaction between students themselves, stimulates active
learning, increases motivation, supports different styles of education and gives an opportunity to work
with the educational material at the most convenient time [5].

The one of the most effective electronic educational resources are multimedia resources. In order
to verify the validity of the resources learning objects can be presented in numerous ways: through
text, graphics, photos, videos, sound, and animation. Multimedia resources do not replace teachers and
textbooks, but at the same time create fundamentally new opportunities for learning the material.

The possibilities of using the Internet resources are enormous. The Internet creates the conditions
for obtaining all necessary information for students and teachers held anywhere in the world: cross-
cultural material, news from the lives of young people, articles from newspapers and magazines,
necessary literature, etc. In this paper, the goal is to bring the methodology of teaching foreign
languages in schools according to the development of modern information technologies. At foreign
language lessons using the Internet we can solve a number of teaching tasks: to form the skills and
abilities of reading, using material from the global network to improve the skills of writing of the
students; to improve the vocabulary of the students; to form schoolchildren’ s sustained motivation
to the learning of English language. In addition, the aim of this work is to explore the possibilities of
Internet technologies, to expand student’s horizons, to develop and maintain the business relationships
and contacts with their peers of other countries.

Another reason for the effectiveness of the use of the Internet in teaching foreign languages,
according to the scientist, is that web resources create favorable conditions for teaching writing, as
network resources provide an audience for written communication. The next reason, put forward by
David Crystal, is that online communication several times increases the motivation of students to learn
a live language, and also has a positive effect on the large amount of time spent by students on the
Internet [6].

Various electronic resource tools are available and they continue to be effective. They are listed
below:

Internet resources- the relevance of the use of Internet resources in teaching foreign languages
on formation written discourse is considerable, the study of their types and characteristics are due to
both the productivity of their use for better assimilation of basic knowledge, and the convenience, cost-
effectiveness of the use of certain means in the modern information society.

E-mails- Emails to all library users indicating new subscriptions, launch events, training programs
will promote awareness. Emails are very proactive. Emails have to be short, specific news items, which
could be read quickly.

Web 2.0- RSS Feeds, Blogs, Wikis, Face Book, Twitter are the newer methods which can be
effectively used for the promotion of usage of e resources.

EBooks- there are so many e book vendors are there to sale the online version of the books. They
have worldwide network to give access to their contents.

E Journals- E journals are the main resources of information available abundantly for the research
students and scholars.

In addition, various online exercise resources can be considered as effective means of developing
the skills of written discourse. Previous studies indicate that use of online exercises allow students to
implement a number of didactic properties and functions of electronic resources, such as multilevel,
multimedia, hypertext structure, a variety of functional types of resources, the ability to automate the
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processes of information and methodological support and organization of management of students’
learning activities and its control, building an individual educational trajectory, as well as the
development of skills of independent learning activities.

Quite recently, considerable attention has been paid to integration of electronic educational resources
throughout the curriculum in a foreign language teaching, so that students are able to do the following:

-Find and vet information online- In the digital world, being able to not only find information
online but also determine its quality and validity is crucial.

-See problems from digital perspectives- students need to be able to analyze a problem and
determine how to use digital tools to solve it. For example, can a problem be solved more quickly by
creating a spreadsheet or by working the problem manually?

-Become self-directed learners- the Internet has put all of the world’s knowledge at our fingertips.
Students should know how to take advantage of that availability of information to become lifelong
learners.

-Obtain digital solutions- technology is constantly changing. Students must learn how to evaluate
and buy the right digital tools to solve the problem at hand, rather than just relying on the tools they
have used in the past.

-Learn software quickly- software is also always changing and improving, so students need to
be able to quickly teach themselves new tools. For example, whereas being an expert in spreadsheets
was an important quantitative skill set in the past, now it is increasingly important to be an expert in
visualization tools such as Tableau.

Design and create digital solutions- ultimately students should build a skill set that allows them
to develop or customize their own digital tools. This does not necessarily mean that students need to
be able to write their own applications from scratch. Rather, they should be comfortable customizing
and combining tools to create a complete solution—for example, creating a web-form to automate the
collection of customer evaluations and then outputting the results to a spreadsheet for analysis.

Tablel- Online resources for written discourse projects

EBSCO This recourse offers an enormous collection of full-text journals, providing users
access to critical information from many sources unique to this database. In addition, it
includes peer-reviewed full text for STEM research, as well as for the social sciences and
humanities. Scholarly content covers a broad range of important areas of academic study,
including anthropology, engineering, law, sciences and more.

Citation| This is essentially a works cited generator that accesses information from across the

Machine web, drawing the relevant information into a fully-formatted bibliography that clearly
presents all of the sources that have contributed to your work
Sci-hub The website Sci-Hub enables users to download PDF versions of scholarly articles,

including many articles that are pay walled at their journal’s site. Sci-Hub has grown
rapidly since its creation in 2011.

Coursera These courses teaches students and researchers to become more effective writers, using
practical examples and exercises. Topics include: principles of good writing, tricks for
writing faster and with less anxiety, the format of a scientific manuscript, peer review,
grant writing, ethical issues in scientific publication, and writing for general audiences.
edX This course offers a plethora of some of the best free online writing courses for new
writers. Students interested in learning how to write or who want to gain basic writing
tips for improving their writing have access to a wide range of academic courses available
online for beginner level, intermediate, and advanced students.

The importance and wide ranging scope of electronic resources for general communication and
development written discourse, information retrieval and instructional delivery to support teaching and
research activities in educational is acknowledged world wide (Table 1).

10
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The findings of this research have revealed that the use of electronic resources and specifically the
online resources had a positive impact on various research activities and milestones such as research
proposal submission, research proposal funding, research report writing and journal article publishing.
In conclusion, it is evident that electronic resources can provide classes more constructive; lectures
more captivating, illuminating, as well as miscellaneous; speaking more free ranging and intriguing;
as well as written discourse tasks more innovative and well-designed of future specialists in a foreign
language teaching.
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MODERN METHODOLOGICAL CONCEPTS OF THE CONTENT AND ORGANIZATION OF
ENGLISH LANGUAGE TEACHING

Annotation: The Message of the President of the Republic of Kazakhstan N. A. Nazarbayev to the
people of Kazakhstan “New Kazakhstan in a new world” points to the need to develop three languages:
Kazakh as the state language, Russian as the language of interethnic communication and English as the
language of successful integration into the global economy.

The State program for the Development of Education of the Republic of Kazakhstan for 2016-
2019 defines a strategy for achieving the goal of increasing the country’s competitiveness for sustainable
economic growth, among the development priorities are the transition to subject-language integrated
education, training of multilingual personnel capable of teaching in three languages. That is, today the
objective realities are developing in such a way that the bilingualism characteristic of the Kazakhstani
society is gradually replacing by multilingualism.

The relevance of the topic of this work is due to the integration processes taking place in the republic
and around the world, which affect the understanding of the role of education and the priorities of its
development.
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Trilingualism is considered as a condition for successful socialization of the younger generation.
Key words: trilingualism, cognitive approach, self-control, self-assessment, intercultural
communication.

Annoranusi: Kazakcran Pecniyonukaceinbie [Ipesunenti H.O. Hazap6aeBToiH “YKaHa onemzeri xaHa
Kazakcran™ artel Kazakcran xankpiaa XXommaybiaaa Y1 TUITI: Ka3aK TUTIH MEMJIEKETTIK TiJ pETiHE, OPhIC
TIJTIH YITapaIbIK KaThIHAC TiJI1 PETIHJIC )KOHE aFbUIIIBIH TIJIH 9JIEM/IIK SKOHOMHKaFa OWarbliai Kipiry Tiii
pETiHZIE JAMBITY KaXKETTIirl KOpCeTuIeIi.

Kazakcran PecnyOnmukaceiHma OimiMm  Oepymi  mambityasiH  2016-2019  kpiimapra  apHalFaH
MEMJIEKETTIK OariapiaMachl TYPaKThl SKOHOMHUKAIBIK ©CY YIIIH el/IiH 0acekere KaOuIeTTLIIrH apTThipy
MaKcaTblHa KOJ JKETKI3y CTpPATerHsChlH alKbIHAANABI, JaMy OachIMIBIKTAPbl apachlHAA—TIOHIIK-TUIIIK
WHTEerpalusianFal OuTiM Oepyre Keriy, yiI Tuiae cabak Oepyre KaOiIeTTi KONTiIl Kaapiapsl Jaspiay.
SI¥Hu, OyriHae 0ObeKTHUBTI IIBIHIBIKTApP Ka3aKCTAHBIK KOFaMFa TOH €Ki TUIIUTIK OIpTiHaen KONTUIIUTIKIICH
BIFBICTBIPBUIBII KEJIE/II.

Byt sKyMbIC TaKbIpBIOBIHBIH ©3CKTUIIr pecryOnuKana xoHe OYKUT oiaemje OOJbIN jKaTKaH OlmiM
OepyniH pesii MEH OHBIH AaMmy OacChIMIBIKTapbIH TYCIHYTe dCep €TeTiH MHTErpalsulbIK IpoIecTepre
0aiiaHbICTBL. Y IITUIAUTIK ©CKEJICH YPIAKThIH TA0BICTHI QJICYMETTCHYHIH IIAPTHI PETIH/IE KAPACTHIPHLIAIBI.

Tyiiinai ce3mep: yIITULIIIK, KOTHUTHBTI TOC1I, ©31H-031 0aKbLIay, 031H-031 Oarajay, MoJICHUECTAPaJIbIK
KOMMYHUKAIIHS.

Annoramusi: B Ilocnanmm Ilpesunenta PecnyOomukm Kaszaxcran H.A. HazapGaeBa Hapomy
Kazaxcrana «Hosblit Ka3axcran B HOBOM MUpe» yKa3bIBaeTCsl Ha HEOOXOAMMOCTh Pa3BUTHUS TPEX S3BIKOB:
Ka3aXCKOT0 KaK rOCy/IapCTBEHHOTO, PyCCKOTO KaK S3bIKa MEKHALMOHAIBHOTO OOIIEHUS U aHITIMICKOTO KaK
S3bIKA YCIICLTHOW UHTETPALIUK B MUPOBYIO SKOHOMHUKY.

TocymapcTBeHHast mporpamMma pasButus oOpasoBanus PecnyOmmkm Kaszaxcram wa 2016-2019
rO/lbl OMNpEAENSeT CTPATErui0 JOCTHIKEHUS IIeNU TMOBBIIIECHUS KOHKYPEHTOCHOCOOHOCTH CTpaHbl s
YCTOMYMBOTO KOHOMHYECKOTO POCTa, CPEAN MPHUOPUTETOB PA3BUTHSA-TIEPEXO] K HPEAMETHO-SI3bIKOBOMY
MHTETPUPOBAHHOMY 00pa30BaHMIO, TOJrOTOBKAa MHOTOSI3BIYHBIX KaJJpOB, CIIOCOOHBIX MPENOoIaBaTh Ha TPEX
A3bIKax. TO €CTh CerofHs OOBEKTHBHBIE PEATMH CKIIAJIBIBAIOTCS TaKUM 00pa3oM, 4TO XapaKTEepHOE IS
Ka3aXCTaHCKOT0 OOIIECTBA JIBYS3bIYME MOCTENIEHHO BBITECHAETCS MHOTOSI3bIYHEM.

AKXTyaJbHOCTB TeMBI JAaHHOM pab0ThI 00y CIIOBICHAa HHTETPAIMOHHBIMH IIPOLIECCAMHU, IPOUCXOAAIIMHA
B peCIyOJMKe U BO BCEM MHUpE, KOTOpbIEC BIMAIOT HA MOHUMAaHHE POJIM 00pa30BaHUS U MPUOPUTETOB €TI0
pa3BuTHA. Tpexbsa3pluue paccMaTpUBAETCS KaK YCJIOBHE YCIEUIHON COIMAIM3alMy IOAPACTAIOLIETO
MTOKOJICHUSI.

KioueBble cj0Ba: TpexbsA3bluMe, KOTHUTHBHBIM IIOIXOJ, CAMOKOHTPOJb, CaMOOIICHKA,
MEXKKYJIBTYpHasi KOMMYHUKALUS.

Modern requirements for the training of highly qualified competitive specialists with highly
developed professional and moral qualities determine the tasks of the development of modern
education. The training of such specialists, who are in demand by the modern requirements of the
state and society, should begin in a specialized school. A foreign language as an academic discipline
is studied in all secondary schools of our country, and it can be integrated into any profile for a more
in-depth study of the subject, and in the most professionally communicative foreign language. In this
case, a foreign language will not only be the goal, but also means of studying a particular subject
area. In this study, we will talk about the use of a foreign (English) language as a component of
trilingualism in specialized schools. Learning a foreign language within the framework of a specialized
academic discipline contributes to mastering it and bringing the student closer to the level of basic
standardness according to the national standard scale developed at the Abylai Khan Kazakh University
of International Relations and World Languages and corresponding to the level (B2) in accordance
with the Pan-European Scale of Competencies.

Beginning with 2015 in the secondary schools of the Republic of Kazakhstan began a phased
implementation of the “Road map for the development of trilingual education for 2015-2020”, according
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to which science subjects in senior secondary schools should be taught in the English language; the
items that were allocated are chemistry, physics, biology and computer science [1]. It follows that the
“English language” is acquiring a new status in the modern conditions of school education, now it
becomes not only a discipline, but also a means for studying the subject.

Currently, the study of a foreign language has become a necessity of the modern stage of
development of society. Modern life puts a person in such conditions when knowledge of foreign
languages contributes to the adaptation of a person to rapid changes in world society. In modern
conditions, there is an urgent need for highly educated people who have critical thinking skills, are able
to analyze a large flow of information and make informed decisions. To achieve this, it is necessary to
pay great attention to the quality of education.

The methodology of foreign language education is closely interrelated with didactics, since both
of these sciences study the educational process. Didactics, as is known, considers the educational
process as a whole, and the methodology of foreign language education deals with the study of a specific
subject and identifies the features of foreign language education. It follows that the methodology
of foreign language education is a private didactics. The main function of a foreign language in
school is the formation of communicative competence, that is, to teach students to communicate, to
transmit the information received in a foreign language. In foreign language lessons, educational and
upbringing goals are realized while students solve communicative tasks, students form and develop
patriotic feelings, feelings of tolerance to their own and other people’s culture. When learning a foreign
language, there is a harmonious development of the individual, expanding her horizons. The purpose
of foreign language education is to develop the student’s personal potential, which determines the
humanistic direction of modern education.

The foreign language educational process at school involves the development of personal
qualities that characterize him as a subject of activity in the field of his future profession. “Foreign
language” as a discipline has a developing impact on the intellectual, emotional and motivational
spheres of personal development.

The connection between the methodology of foreign language education and psychology is
indissoluble. Psychology considers issues related to the patterns of personality development, the
psychological features of teaching foreign languages, the processes of perception, thinking and
formation of speech, and the individual and psychological characteristics of students. The methodology
of foreign language applies the methodology of general psychology and its particular sections. Modern
methodological provisions are based on the theory of speech mechanisms, which was developed by the
outstanding psychologists Leontiev A. N., Leontiev A. A., Vygotsky L. S., Zimnaya [. A.

At present, modern scientists recognize the close connection between the methods of foreign
language education and cognitive psychology. Cognitive psychology is a modern branch of psychology
that studies cognitive processes. The founders of cognitive psychology were Wolfgang Koehler (1917)
and Jean Piaget (1927). At the end of the 50s of the last century, cognitive psychology was formed as
an independent branch of psychology. Cognitive psychology studies cognitive processes — thinking,
perception, speech, imagination, pattern recognition, etc. Thus, based on cognitive psychology in the
methodology of foreign language education, it is possible to determine the strategies of mastering a
foreign language by students in the learning process and find appropriate methods to support them in
mastering these strategies [2].

Every person acquires cognitive abilities from birth, and it is necessary to develop these abilities
from infancy. To form cognitive abilities means to develop cognitive interest, that is, the human
consciousness processes the information received from the outside, mentally transforming it into
knowledge, stores it and uses the acquired experience every day of its life. Cognitive psychology
promotes the study of human cognitive activity, the impact of language and culture on the picture of the
world, the issues of the conscious and unconscious and their connection with mental activity; it reveals
innate and acquired cognitive abilities of a person at different age periods [3].
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Learning a foreign language is a complex and long process. Currently, in foreign language
education, an important role assigns to the cognitive approach as the leading one. The encyclopedia of
practical psychology “Psychologos” gives this definition of cognitiveness: Cognitio (Latin cognitio,
“cognition, learning, awareness”) is a term used in several, quite different contexts, denoting the
ability to mental perception and processing external information. In psychology, this concept refers
to the mental processes of the individual and, especially, to the study and understanding of so-called
“mental states” (i.e., beliefs, desires, and intentions) in terms of information processing. This term is
especially often used in the context of the study of so-called “contextual knowledge” (i.e., abstraction
and concretization), as well as in those areas where such concepts as knowledge, skill or learning are
considered” [4]. Thus, knowledge is the result of a cognitive process; and the student should acquire
new knowledge independently and consciously, the cognitive mechanisms of the student should be
activated in the process of communicating in a foreign language in the learning environment.

The main theoretical positions of the cognitive approach to language learning are the basis for the
choice of training and training procedures. Interactive patterns, learning practices, and behavior in the
learning process take into account the psycholinguistic and cognitive processes involved in language
learning. E. S. Kubryakova notes that at the present stage, there is a tendency to bring cognition
closer to language learning, that is, there is a systematic study of language and the activity of human
consciousness, and all this is associated with the cognitive system that provides this activity [5].

Modern cognitive approaches determine that learning is an active, constructive and self-directed
process that depends on the mental activity of the student [6]. Cognitive orientation focuses on the
mental activity of the student that leads to successful learning. This clearly confirms the role of
metacognitive processes and the use of different learning strategies.

Since learning is goal-oriented, the learner must organize their resources and activities in such a
way as to achieve the learning goal. Students selectively encode information, sifting out unnecessary
material, and selecting the necessary information for further processing. Motivation and interest are
central points when students select and process information: taking into account individual interests
and criteria for texts, how a strong motivating force has a profound stimulating effect on cognitive
functioning and learning. Then the selectively encoded material is selected, combined, and compared,
i.e. it becomes meaningful through the perception of its relationship to old information previously
stored. Learning is cumulative: nothing makes sense when studied in isolation [7].

Taking into account the cognitive approach to specialist training, the concept of effective language
learning requires the active involvement of the student in the learning process. The approach defines
learning as a process that leads to the development of a student’s understanding of what he undergoes.
[8].

Moreover, the active nature of learning also considered as interactive, that is, social: in the
process of personal construction of knowledge, students develop understanding. In this view, students
are not passive respondents, but active and responsible participants in the learning process. Personal
experience viewed as the focus of learning. In addition to cognitive factors, affective personality factors
also contribute to successful learning. The Relationship of learning and motivation is an important
predictor of achieving the goal [9].

Intrinsic motivation is an important element of successful learning, and it is seen as a general
desire for self-regulation and self-determination. Self-regulation describes the attitude towards learning,
when the student takes on more and more responsibility for their learning [10]. Understanding the
nature of the learning process reveals the active role of students in activities where they are responsible
participants, and not just passive respondents. In fact, what the student does is actually more important
in determining what is learned than what the instructor does. This means that the role of the instructor
should be different from what is often envisaged in traditional concepts of training with instructors, in
fact, in the process of training, students should gain experience. Therefore, it is necessary to change the
focus, and also to realize that good teachers are not just people who can formulate a large number of
relevant facts and ideas; and good teachers need to know how to engage students in learning activities
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that are suitable for achieving the desired results. This task involves creating an appropriate selection
of content, understanding the cognitive processes that the student should use to explore the content,
and understanding how previous knowledge and existing knowledge structures determine what the
student will learn from the material provided. Rethinking language learning, taking into account the
cognitive process involved in learning as well as the affective factors that contribute to the learning
process, can provide effective guidance for creating learning contexts so that they implement a way
of intentional learning, where students perceive their active role as intellectual agents in the learning
process, respectively, this allows the student to become more independent and responsible for their
own learning. This process means gradually shifting the initiative to the student, encouraging them to
make personal contributions and experiences.

Another key issue in mastering a foreign language is the conscious and meaningful interaction of
students, teacher’s ability to engage the students into the learning process with educational materials
and make the students active participants in language acquisition, rather than passive recipients of
knowledge. The developed model for language acquisition in the learning environment should promote
the development of a sense of personal involvement necessary for successful language learning. The
teacher provides a rich context for authentic language, and the student discovers the language rather
than learning it: he is actively involved in the discussion of meaning and the development of strategies
for implementing the tasks of discovery. The student actively participates in the search for solutions,
generalizations, and testing of their hypotheses.

The learning objectives follow from the main theoretical assumptions in the discussion of the
cognitive approach to learning, and focus on the development of speech messages based on fluency in
language skills. The main theoretical propositions of the cognitive approach to language learning are
the basis for the choice of teaching procedures and learning a foreign language. Interactive examples,
learning practices, and learning behaviors take into account the psycholinguistic and cognitive processes
involved in language learning.

When learning a foreign language, the student should form a natural idea of the concept, a
linguistic phenomenon that corresponds to reality. The student independently builds his own system of
linguistic ideas about the language being studied. Based on modern psychological research and on the
practice of teaching foreign languages, it can be noted that learning will be effective if the brain forms
its own mental constructs, so it is necessary to develop the acquired knowledge, create communication
situations, develop students ‘ interest and motivation to communicate in a foreign language. When
learning a foreign language, the student must discover the language for himself, explore it and use
it in speech activity. When learning a foreign language, students already have primary knowledge in
their native language; students form a primary picture of the world through their native language and
culture, and conceptualize knowledge.

L. S. Vygotsky noted that training should be based on” awareness and mastery”, and this is also
applied to a foreign language. The processes of “awareness and mastery” in foreign language education
show their unity and they are equally important for the language [11].

Therefore, at present, the cognitive approach is really leading and necessary in the process of
teaching foreign languages.

Shcherba L. S. discovered the possibility of personal development. He justified the idea of the
unity of imagination, thinking, memory and speech activity. The scientist noted the importance of
speech imitation and random memorization and stated that it is mandatory to take into account the
creative basis of speech activity, create abstract thinking and improve the intellectual work of students
during foreign language classes [12].

V. S. Vygotsky justified the essence of the development of creative and intellectual activity of the
individual from the psychological side. The scientist identified the most significant provisions of the
developing influence on the personality, and stressed that in an environment where no suitable tasks
arise, new needs are not brought out, the development of intelligence is not stimulated through new
goals, in such an environment thinking does not develop all the possibilities really inherent in it, does
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not reach the highest forms or reaches with extreme delay [13].

Privalova I. V. is sure that the images of the linguistic consciousness of the native language are
connected with the assigned foreign cultural images of consciousness, constantly being included in the
comparative information introspective reflection in the perception and production of speech messages
in intercultural communication. The scientist believes that the units of cognitive space are mental
formations that perform the categorization of reality, such as concepts, frames, cognitive prototypes,
etc. The author believes that the operational units of the cultural space are cultural, rituals, cultural
stereotypes, symbols, standards, etc. [15].

Language and culture are a single complex that forms a natural part of the process of cognition
and forms secondary mental constructs that create a new linguistic conceptualization of the world by
the individual, which is used in the perception of the world during the introduction to a new linguistic
culture [14, p.84].

According to S. S. Kunanbayeva, the formation of a personality as a “subject of intercultural
communication “means” conscious and purposeful activity of a person to form new cognitive-
linguistic-cultural complexes”. The researcher notes that the formation of these complexes contributes
to the development of cognitive thinking of the individual when learning a foreign language and
foreign culture, increases the “linguistic and cultural space of the individual”, as the new linguistic
culture penetrates the system of mental knowledge/consciousness of the individual. Further, the author
believes that a person forms a “secondary cognitive consciousness” and “resocializes the personality
“through” concepts of a different linguistic and socio-culture”.

Kunanbayeva S. S. determined the regularities of the formation of a multilingual personality in the
conditions of multilingualism. According to this theory, in artificial conditions, that is, in educational
conditions, it is possible to achieve the final result of foreign language education — the formation of the
“subject of intercultural communication”. According to this theory, the composition of the conditions
for mastering the native, the second and foreign languages is necessary. The composition of the
conditions includes “socio-cultural environment”, “linguistic-cultural basis” and “form of language
consciousness”. The author notes that for the native and second languages in our country there is
a “primary and secondary socio-cultural environment”, “linguistic and cultural basis” and “form of
language consciousness”. But, the author underlines, there are no such “conditions” for a foreign
language. Thus, the scientist concludes that the object of formation in language education is “linguistic-
professional-communicative competence” for the native language, “linguistic-communicative
competence” for the second language and “intercultural-communicative competence” for a foreign
language in foreign language education.

As noted above, foreign-language training has a direct impact on consciousness and regulation,
which means that students not only get the experience of speech activities, but also form and develop
speech skills. The process of exercising speech activities makes all psycholinguistic mechanisms work,
including the content of speech, auditory and visual perception, memory, thinking, etc. According to
psychological and educational studies, speech skills and skills develop only in communicative and
cognitive activities.

Self-control and self-esteem contribute to the receipt of feedback, reflection and self-reflection,
that is, form the ability to see whether the result corresponds to the goal. Thus, students are able to
exercise reflexive control and consciously assess the results of their speech activities.

Thus, summarizing the above, it can be noted that the speech processes in the foreign-language
educational process in the specialized school are stimulated by active thinking, which is based on
the development of cognitive activity through foreign-language culture, and, assimilation of a
foreign language, and the formation of a specific intellectual sphere are a single ontological process.
Consequently, learning a foreign language contributes to the development of cognitive activity, and
communication skills serve as a tool to update the intellectual and cognitive needs of students. The
motivational sphere of students in the foreign-language educational process is the formation of self-
control and self-assessment skills, that is, the ability to correlate the results with the set goals.
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THE PECULIARITIES OF CRITERIA-BASED ASSESSMENT
OF 8TH GRADE STUDENTS IN TEACHING ENGLISH

Anparna: Makanaza OuTiM camacklHa ocep €TeTiH OKYLIBUIAP/ABIH OKY JKETICTIKTEpiH OaranayablH
©3€KTI Maceseci KapacThlpbliaabl. 3epTTeyiep Oaranay >KyHeciHIH ©3repreHiH pacTajbl, eHAl OuliM
Oepy skyieci Oaranmayra KpUTEpHIIbl TOCUIMI eHrize Oactaapl. Makanama KpUTEpHANIbl OaraiaymblH
MPUHLIMIITEPI MEH TYpJepi, Oaranay KpUTepUIIepiH Kypy, COHAai-aK O11iM Oepy MmpoleciHae MyFaliMHIH
POTiHIH MaHBI3IBUIBIFBI KAPACTHIPBLIA B

AnHoTtanusi: B craree paccmarpuBaeTcs akTyadbHas MpoOieMa OLUEHKH Y4eOHBIX JOCTHXKEHHI
CTYICHTOB, BIUSIOIAS HAa KauecTBO 3HaHMU. VcciienmoBaHMs MONTBEPAMIIM, YTO CHCTEMa OIICHUBAHMS
M3MEHWIACh, U TETIEph 00pa3oBaTeIbHasl cucTeMa Hayalla BHEAPATh KPUTEPHATbHBIN OJIX0/] K OLIEHUBAHHUIO.
B crathe paccmarpuBaroTCs MPUHIUIBI U BUABI KPUTEPHUAIBHOTO OICHUBAHMS, CO3/IaHUE KPHUTEPHEB
OLICHMBaHUS, a TAK)KE BaXKHOCTH POJIU MeJarora B 00pa3oBaTesIbHOM MPOLECCe.
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Abstract: The article deals with the actual problem of assessing the educational achievements of
students, which affects the quality of knowledge. Studies have confirmed that the assessment system has
changed, and now the educational system has begun to introduce a criteria - based approach to assessment.
The article discusses the principles and types of criteria-based assessment, the creation of assessment
criteria, and the importance of the teacher’s role in the educational process.

Keywords: criteria-based assessment, formative assessment, summative assessment, self-assessment,
peer testing, reflection, assessment criteria.

One of the main tasks of modern education is to improve the methods of teaching disciplines,
training competent teachers for these disciplines, and objective assessment of students’ knowledge.
Therefore, in recent years, one of the main directions of methodological work in the school is the
introduction of criteria-based assessment in the educational process.

At the moment, Kazakhstan is among the first countries to introduce educational innovations and
implement comprehensive measures to develop the quality of education in the country.

In the OECD (Organization for Economic Co-operation and Development) report “Review of
National Education Policy. Secondary education in Kazakhstan” (2014) proposed a number of measures
aimed at improving the quality, relevance and frequency of assessment in the classroom [1].

In any educational system, the assessment of knowledge plays an important role and it tends to
affect not only the educational system, but also the social, cultural and political spheres. Despite this,
one of the most pressing problems of pedagogical theory and practice is the assessment of students’
educational achievements. What is the concept of the assessment? The implementation of the term
“assessment” started after the Second World War [2]. In a broad sense, this concept includes a variety
of processes and tools that serve to measure the nature and level of success achieved by students in
learning, the relationship between the end result of the learning process and the set learning goals, as
well as to make certain decisions to improve learning.

In education, the term assessment refers to the wide variety of methods or tools that educators
use to evaluate, measure, and document the academic readiness, learning progress, skill acquisition,
or educational needs of students [3]. Throughout the history of the educational system, the methods
of measuring the quality of students ‘ knowledge, as well as the display of the results of these
measurements, have changed and of all the components of the education paradigm, the assessment of
knowledge is still an actual problem.

In particular, the implementation of a criteria-based assessment system, the definition of
assessment criteria for high-level thinking skills, training teachers, conducting national standardized
testing at the end of each stage of education, creating a system of effective and reliable data collection,
ete.

Criteria-based assessment is interpreted as a process based on the comparison of students’academic
achievements with clearly defined, collectively developed, pre-known criteria to all participants of the
process, corresponding to the goals and content of education, contributing to the formation of students’
educational and cognitive competence.

Criteria-based assessment is based on the following principles:

—The relationship between learning and assessment.

—QObjectivity, reliability, and validity. The implementation of this principle involves: a clear
understanding and definition of what is expected to be evaluated; preparation and justification of
evaluation criteria; development of tasks and planning of procedures.

—Clarity and accessibility.This principle assumes that the objectives and procedures in the
assessment should be clear, the results useful and accessible.

—Continuity. Assessment is a continuous process that allows timely and systematic monitoring
of the progress of students’ academic achievements.

—Focus on development [4].

In the field of monitoring and evaluating the quality of foreign language training, the objects of
control are the knowledge acquired by students and the formed language skills. In order to ensure the
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quality of education, the task is to form a complete personality of 8th grade students who have a set of
key competencies: subject, social and personal, which are able to ensure the successful self-realization
of students.

The assessment system is a complex and multifunctional mechanism that involves teachers,
students, and their parents in special activities. The main educational task of a teacher is to ensure that
the entire program volume of knowledge is assimilated by children, and this requires a reliable method
of testing knowledge [5].

To collect data on academic performance and learning progress during the school year, two types
of assessment are carried out: formative assessment and summative assessment. Formative assessment
in the English lesson provides continuous feedback between the student and the teacher without
assigning points and grades. In the formative assessment, the student has the right to make a mistake
and correct it. This allows teacher to determine the capabilities of the student, identify difficulties, help
in achieving the best results, and adjust the learning process in a timely manner. Summative assessment
is to provide teachers, students and parents on the progress students at the end of sections/through the
curriculum and defined study period (quarter, trimester, school year, level of secondary education)
with instant scoring and assessments.

Effective formative and summative assessment allows teacher to see how students’ achievements
correspond to the set learning goals in the English classroom. The results of the formative and
summative assessment are used by teachers to plan the educational process, reflect and improve their
own teaching practice. An important part of criteria-based assessment is that all types of assessment
use assessment criteria that allow teacher and students to be objective in the evaluation process.
The basis for the development of criteria for evaluating students’ academic achievements is the
educational goals. The criteria can be prepared by the teacher or with the participation of students.
Students of the 8th grade must have a level Bl in English in the unified standard of trilingualism in
accordance with the CEFR.

Global scale of the skills of level B1 of the CEFR:

The global scale of the common reference of the CEFR defines level B1’s user capable of the
following linguistic skills:

¢ Can understand the main points of clear standard input on familiar matters regularly encountered
in work, school, leisure, etc.

e Can deal with most situations likely to arise whilst travelling in an area where the language is
spoken.

e Can produce simple connected text on topics which are familiar or of personal interest.

e Can describe experiences and events, dreams, hopes and ambitions and briefly give reasons and
explanations for opinions and plans [6].

In reality, this may not be the case, 65-75% of students on average speak English at B1 level.
The joint development of criteria (teacher — student) with students allows students to form a positive
attitude to the assessment and increase their responsibility for achieving the result. Assessment
criteria are statements that inform learners and teachers about the attributes, features, and aspects of
a particular learning activity. Making assessment criteria clear aids students in recognizing what is
critical and respected in the curriculum, concentrating their attention on key learning outcomes, and
evaluating their own success through self-assessment and reflection [7]. In order to plan an effective
and appropriate formative assessment process for students, the teacher is given the opportunity
to independently determine the form, content and frequency, as well as the tools of formative
assessment. According to the theory of formative assessment (William, 2007), three positions of the
organization are assumed, taking into account the participants in the process: teacher evaluation,
self-evaluation and mutual evaluation.
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Learning Outcomes
(what do you want
the students to know
and be able to do?)

Learning and
Teaching Strategy
(what are the best
methods to help
students achieve the
learning outcomes?)

standards

Assessment Strategy
(what assessment
methods best enable
students to demonstrate
their achievement of the
learning outcomes)

Planning a unit of study (adapted from Rosie Bingham, 2002)

Teachers use criteria-based assessment in order to:

—encourage students’ responsibility for their results;

—help them learn from their mistakes;

—help them understand what is not working and to what extent;

—help them understand what is important and necessary to master; determine the presence of
certain skills;

—give students a chance to fix failures/mistakes (grammatical, lexical);

—evaluate the progress of students relative to themselves;

—motivate students to achieve success.

In the context of criteria-based assessment, students form an assessment of themselves, their
strengths and weaknesses, their actions and capabilities, i.e. self-esteem.

The criteria-based assessment system is completely transparent in terms of how current and final
marks are set, as well as the goals for which these marks are set. It is also a means of diagnosing learning
problems, providing for and ensuring constant contact between the teacher, student and parents. By
becoming partners in the learning process, the student and the teacher solve problems together.
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FORMATION OF SKILLS OF FOREIGN LANGUAGE MONOLOGICAL SPEECH
USING THE “PECHA-KUCHA” TECHNOLOGY

Annotation: This article is devoted to the formation of foreign language monologue speech skills
using the Pecha-Kucha technology. Speaking is a productive type of speech activity through which oral
verbal communication is carried out. The goal of teaching speaking is to develop students’ ability to
express thoughts orally. A monologue is a speech by one person addressed to an audience. the purpose of a
monologue statement is to inform listeners or to influence their feelings and emotions, or to induce certain
actions. Pecha-Kucha technology will create an effective formation of monologue speech, communicative
competence of students.

Key words: monologue speech, foreign language education, technology, Pecha-Kucha

Annoranusi: bynmakana“Pecha-Kucha” rexHomoruscbi KoiaHa OTHIPHII, ST TUTiHJ1e MOHOJIOT THIK
celiyiey TarIplIapbIH KaJIbINTacTRIpyFa apHaiFaH. Ceiisney - OyJ1 aybI31iia CoO3/IiK KAThIHAC )KY3€Te aChIPBUIATHIH
celney opekeTiHiH oHimMail Typi. Ceiineyre yipeTyaiH MaKcaThl - OKYIIbUIAP/IBIH OMIAPBIH aybI3Ia KETKi3e
Oy KabijeTTepin JamMbITy. MOHOJIOT - OYJ1 Oip aIaMHBIH ayJTUTOpHUsFa OaFbITTAlIFaH CONIICYi. MOHOJIOTTHIK
MOJTIMIEMEHIH MaKCaThl - ThIHIAYIIBUIApFa aKimapar Oepy HeMece oJIap/IblH ce3iMIepi MeH dMOoIHsIIapbiHa
acep ety Hemece Oeunrini Oip opekerTepai Ko3ray. [leda-Kyda TeXHOIOTHACH OKYIIBLIAPABIH MOHOIOT THIK
celiyieyiH, KOMMYHUKATHBTI KY3bIPETTUIITIH THIM/II KAJIBIITACTBIPyFa MYMKIHJIIK Oepe/i.

Tyiiinai ce3nep: MOHOJIOTTHIK ColIey, meT TiiHe OitiM Oepy, Texnomorus, Pecha-Kucha

AHHOTAlIUS: TaHHAs CTaThs MOCBsAIIEHa (POPMUPOBAHHE YMEHHH HHOS3BIYHON MOHOJIOTHYECKON
peun ¢ ucnonb3zoBaHueM TexHonoruu ‘‘Pecha-Kucha”. ['oBopeHue- 3T0 mpoOayKTHBHBIA BUJ pedyeBOM
JeSITeIbHOCTH TIOCPEACTBOM KOTOPOTO OCYIIECTBIsIeTCs YCTHOE BepOanbHoe obenue. Llenpto oOyuenus
TOBOPEHUIO SIBIISICTCSI OBJAJICHHE YYAIMMHCS YMEHHEM BBIPAXaThb MBICIH B ycTHOU (opme. MoHomor-
9TO BBICTYIUIGHHE OJHOTO JIMIA OOpAaIIeHHOE K ayIUTOPUH. ILeJIb MOHOJOTHYECKOTO BBICKAa3bIBAHMS-
nH(GOPMUPOBAHUE CIIyHIaTeNeld MO0 BO3JACHCTBHE HAa WX YyBCTBA M AMOLUHU, JHOO0 MOOYyXKIEHHE K
omnpeneneHHbIM neicTBusM. TexHomorus «Pecha-Kuchay mo3somut co3nars adpdexruBHOE hopmupoBaHme
MOHOJIOTMYECKOM peyr, KOMMYHUKAaTUBHON KOMIETEHLIUN 00yYarOIIUXCsl.

KiroueBble ci10Ba: MOHOJIOTHYECKAs Pedb, HHOSI3BIYHOE 0Opa3oBaHue, TexHonorus, Pecha-Kucha

Integration of Kazakhstan into the international educational space entailed a number of changes
in the system of higher professional education. The development and implementation of new state
educational standards in the issue of the competence-based approach, the transition to level education,
the adoption of a professional standard pose new tasks for both students and teachers. Such as the
emergence of the problem of successful mastering of foreign language communicative competence, in
particular foreign language monologue speech. In this regard, we are faced with the task of finding the
best ways to solve it. In our opinion, one of these ways is training using the “Pecha-Kucha” technology.
To begin with, let us designate our understanding of a foreign language monologue speech.
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The analysis of scientific literature made it possible to establish that, despite the elaboration
of this problem, the monologue speech did not find its unified definition. For example, E.I. Passov
understands this as “a special type of verbal communication between people, which involves the
formulation of thoughts using the sound system of the language” (5, p. 176). G.V. Rogova refers it to
a type of speech in which its structure, composition and linguistic means are determined and built by
one person. Domestic linguists, Kolesnikova I.L., Dolgina O.A., in turn designate it as “the speech
of one person, addressed to one person or a group of listeners (interlocutors) with the aim of more or
less in an expanded form to convey information, to express their thoughts, intentions, to assess events
and phenomena, to influence listeners by persuading or encouraging them to act (5, p. 177). From the
above definitions, it is obvious that none of them contradicts the others and only acts as an addition
for one or another position. In our research, we will nevertheless adhere to the point of view of S.F.
Shatilov, according to which “a monologue speech is a coherent continuous presentation of thoughts by
one person, addressed to one or several persons (audience)” [7, p. 79], since it is it that already reflects
in itself some of the main features of this speech activity, namely: coherence, continuity, formation and
formulation of thoughts, targeting.

From the point of view of the methodology of teaching foreign languages, here a foreign language
monologue speech will require only one addition: the presentation of thoughts in a foreign language.
The purpose of training will be the formation of monologue skills - the ability to form and formulate
their thoughts in a foreign language in accordance with the set communicative task. Moreover, it is
precisely depending on the latter that we will teach different types of monologue speech.

In the special literature, there are several classifications of monologues. If their social impact
and stylistic features are taken as a basis, then four types of monologue are distinguished: a persuasive
monologue, a lyrical monologue, a dramatic monologue, a reporting type monologue. At the same
time, there is also another point of view with the same criteria: the monologue is stylistically neutral,
the monologue is colloquial. If we consider the monologue from the standpoint of their functional
type, then here we will deal with the usual for us monologue-description, monologue-message and
monologue-reasoning. They will also act for us as simple, monosyllabic monologues. However, based
on practice, we know that speech as a complex phenomenon can simultaneously contain different types
of utterances. This gives us the right to talk about polysyllabic foreign language monologic statements,
such as description-message, description-reasoning, message-reasoning. At the same time, everyone
will be able to have their own stylistic character, have a lyrical, dramatic, neutral or colloquial character,
the character of a communicating type, or have the goal of convincing the addressee.

Monologue speech is defined in speech psychology and psycholinguistics as a coherent
speech of one person, the communicative goal of which is to report any facts, phenomena of reality.
Monologue is the most complex form of speech used for the purposeful transfer of information.
The main properties of monologue speech include: the one-sided and continuous nature of the
utterance, arbitrariness, development, the logical sequence of the presentation of the message, the
conditionality of its content by the orientation towards the listener, the limited use of non-verbal
means of transmitting information. The peculiarity of this form of speech is that its content, as a
rule, is predetermined and pre-planned. Consistency and consistency, completeness and coherence
of presentation, compositional design are the most important qualities of monologue speech arising
from its contextual and continuous nature.

Such criteria not only allow us to talk about the degree of formation of the skills of a
foreign language monologue statement, but also allow us to identify the main directions in the
process of teaching this type of speech activity. Consequently, the complex of the proposed
exercises for this should be aimed at teaching the solution of communicative problems, semantic
problems, programming the future statement, teaching the appropriation and active use of lexical
and grammatical structures, teaching the phonetic design of speech. In our opinion, it is such an
integrated approach that will most effectively and comprehensively prepare students for successful
foreign language communication.
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When considering the entire process of teaching a foreign language in a higher educational
institution, it becomes obvious that a foreign language monologue speech accompanies the student
throughout his entire education. Students are often faced with the need to make presentations in front
of an audience related to their professional activities. Graduates who have chosen a career as a teacher
or teacher of a foreign language not only make presentations in front of an audience of students, but
also make presentations at international pedagogical events, conferences, etc.

Therefore, we offer the modern technology “Pecha-Kucha” as a method of forming the abilities
of the foreign language monological speech of students.

In 2003, Austrians Mark Dietham and Astrid Klein, living in Tokyo, came up with a non-standard
form for meeting and communication of young designers, where they can publicly present their work.
Astrid and Mark developed and patented a system called “Pecha-Kucha” (which in Japanese means the
sound of a conversation).

“Pecha-Kucha” is the simply technology of public speaking. This is a presentation format. You
are given almost seven minutes to present the presentation to the audience, which should have only
twenty slides, each of which changes automatically after 20 seconds. During the slide show, you need
to correctly and engagingly tell about what is set out in the presentation. As a result, it turns out that
the entire presentation lasts 6 minutes 40 seconds, the next 2 minutes are given for questions, answers
and discussion.

So, “Pecha-Kucha” gives the following: the time for the presentation is significantly reduced,
respectively, the speakers speak only in essence, the small amount of time for the presentation makes
the speaker prepare very well for his or her speech to the public, within the framework of one conference
all speakers have time to “present”. “Pecha-Kucha” teaches to create presentations that are not cluttered
with a large amount of text, but saturated with images.

Thus, the use of “Pecha-Kucha” presentation technology allows students not only to have
“correct” presentation samples (teacher’s example) in front of their eyes, but also to gain experience in
using this technology in various forms of education, to move away from the stereotyped ways of using
computer presentations. Students get involved in creative activities.

In addition, the technology “Pecha-Kucha” builds a certain algorithm of productive oral activity,
namely monologue speech. The multifunctionality of the “Pecha-Kucha” technology makes it possible
to effectively use it in the educational process, since it contributes to the formation of skills that allow
students studying a foreign language to form the abilities of foreign language monological speech,
necessary in their future professional activities.
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FORMATION OF STUDENTS" LINGUISTIC AND PROFESSIONAL COMPETENCE IN
HIGHER EDUCATION INSTITUTIONS

Abstract. The present paper is dedicated to the general core of integrated approach notion in
the formation of an educational product - linguistic and professional competence within foreign language
educational context. The componental structure of the lingua and professional competence includes
such subcompetencies, as linguistic, pragmatic, cognitive and creative subcompetencies. The lingua and
professional competence as an educational product forms the students™ ability to think creatively, adequately
in a rapidly changing educational environment. We consider creative interactive technologies as a basic
mechanism in formation of lingua and professional competence. The methodological bases of our research
underpins in the system-activity approach. Thus an integrated approach: a system-activity approach reflects
the conceptual basis of our research, linguistic view of the world.

Keywords: the linguistic and professional competence, linguistic subcompetence, pragmatic
subcompetence, cognitive subcompetence, creative subcompetence.

Tyiiingeme. by makanana 6itim 6epy eHIMIH - TIeTeN Tl OiriM Oepy KOHTEKCTIHACT] TUTIIK KOHE
KOCIOM KY3BIPETTIIIKTI KaJBINTACTHIPYAaFbl MHTErpAlMsJIaHFaH TOCUIIIH JKaIIbl YFBIMBIHA apHAJFaH.
Tinmik xoHe KociOM KY3BIPETTUTIKTIH KypaMbl TUINIK, MPAarMaTUKajblK, KOTHUTHBTI, IIBIFAPMAIIbLIBIK
CyOKy3ipeTTUTiKTep/Ii KaMTH B TUTIK jkoHE KociOM KY3BIPETTUTIK OUTiM Oepy OHIMI peTiHIIe CTyACHTTEPIEe
TE3 e3repeTiH OuTiM Oepy opTachiHAa MIBIFAPMAIIBLIBIK, Oapadap oliay KaOlIeTiH KaJablTacThipaabl. bi3
KpEaTHBTI TEXHOJOTHsUIapAbl, TUIIIK KoHE KOCIOM KY3BIPETTLIIK KaJIbIMTACTHIPYABIH 0a3aJIbIK MEXaHU3MI1
peTiHme KapacThIpambl3. bBi3miH 3epTTeyiMi3miH omiCHaMalbIK HETI3epl peTiHAE KYHENliK-OpeKeTTiK
ToCT HeriziHae skarTelp. OchuUlaiima, KEmICHII TOCUI: JKYHENIK-OpeKeTTIK Tocul Oi3IiH 3epTTeyiMi3IiH
TYKBIPbIM/IaMaJIbIK HET131H, QJIEMHIH JIMHTBUCTUKAJIBIK OCHHECIH KopceTeI.

Kiar ce3mep: Timmik >koHE KOCIOM KY3BIPETTUNIK, TUIMIK CyOKY3ipeTTUTIK, TparMaTHKajIbIK
CyOKY3IpeTTUIIK, KOTHUTHBTI CYOKY3IPETTIIIK, IIBIFAPMAIIBIIBIK CyOKY31peTTITIK.

AuHoranusi. JlaHHas crarhksg MOCBSIICHA OOIIEMY TIOHSTHIO WHTETPUPOBAHHOTO TMOAXOJa B
dbopmupoBaHIM 00pa30BATEIBHOTO MPOAYKTA — JIMHIBUCTHYECKONW U MPO(heccHoHaNbHON KOMIIETEHIINH B
WHOSI3BITHOM 00pa30BaTEIbHOM KOHTEKCTE. KOMITOHEHTHBIH COCTaB IMHTBUCTHYECKOU U TPO(eCCHOHAIBHOM
KOMIICTCHIIMM BKJIIOYaeT B ce0s Takue CYOKOMIIETCHIIMM, KaK JWHTBUCTHUYECKAs, IparMaTH4ecKas,
KOTHUTHBHAsI W KpeaTuBHas cyOkommereHIuu. JIMHrBucTHueckas W mpodeccHoHaIbHasi KOMITETEHITUS
00pa30BaTeIbHOTO MPOAYKTa GOPMHUPYET YMEHHS KPEaTHBHO, aJIEKBATHO MBICIHTH B OBICTPO MEHSIOIIIXCS
00pa3oBaTebHBIX YCIOBUAX. MBI paccMaTpvBaeM KpeaTHBHBIC TEXHOJIOTMH, KaKk 0a30BbI MEXaHWU3M
(hopMHpOBaHUST JIMHTBUCTHUYECKOH M MPOPECCHOHATBHOW KOMIETCHIIMH. METOJ0JOTHYECKIE OCHOBBI
HAIIIETO UCCIIEIOBAHNUS JIEKAT B OCHOBE CUCTEMHO-JIEATEILHOCTHOTO N01X0/1a. MHTerpupoBaHHbIN MOAXO/;
CUCTEMHO-/ICATEIbHOCTHBIN MOIXO0/T, OTPAYKACT KOHIICTITyaJIbHYI0 0a3y HAIero UcciaeIoBaHus, (hOpMUpys
TEM CaMbIM IEJIbHOE BUICHUE S3bIKOBOM KapTUHBI MUPA.

KiroueBble cioBa: JIMHTBUCTHYECKas W TpodeccHoHanbHas KOMIETCHIHS, CHCTEMHO-
JIeATETLHOCTHBIN TIOJIXO0/l, KpeaTUBHASI TEXHOJIOTHsI, IMHTBUCTUYECKAs] CyOKOMIICTCHIIMS, TparMaTHaecKas
CyOKOMMETEeHIINS, KOTHUTUBHAS CyOKOMITETEHIIHSI, KpEaTHUBHASI CyOKOMITETEHITHSL.
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As aresult of global changes in the world, and also in Kazakhstan too, the role of system of foreign
language education has changed. Thereby, there is a transformation from traditional education to a new
educational paradigm. As a result, these changes in foreign language education gave rise to a revision
of the education system as a whole, and led to the identification of new trends. Therefore, in our time
it is necessary to possess not only fundamental knowledge, but also the ability to apply the acquired
knowledge in practice to solve professionally significant problems. If previously the final product was
only knowledge, as a cognitive component, then at this stage of education, there is integration from
knowledge to competence. To analyze the meaning of word “Competence” in explanatory dictionary
of foreign words, this word is interpreted as “awareness in some circle of issues, in some area of
knowledge” [1]. As S.S.Kunanbayeva notes, competence is a personality quality (or rather, a set of
qualities), which involves the student’s possession, mastery of the relevant competencies, including
his personal attitude to the subject of activity, forming a minimum experience in a given area, which
will be further improved and brought to the level of competence in the course of professional activity
[2, p. 117]. And the definition of the term “Competence” in the opinion of A.T. Chaklikova, then it is
the personality traits, the individual’s potential ability to cope with various tasks, as a combination of
knowledge, skills necessary for the implementation of a specific professional activity [3, p.10]. Thus,
common to all definitions of competence is the possession of certain knowledge, skills and willingness
to work effectively in a particular situation.

In turn, the competence of our research in foreign language education is linguistic and professional
competence. And many foreign and domestic scientists give their definition of these terms. For example,
according to the American and rhetorical scientist Richard Nordqvist, linguistic competence refers to
unconscious knowledge of grammar, which allows the speaker to use and understand the language
[4]. Also according to the Russian scientist O.A. Kaplun, linguistic competence involves mastering a
certain amount of knowledge about the language and the corresponding skills associated with various
aspects of the language: phonetics, vocabulary and grammar [5]. In turn, the domestic researcher,
Zh.Kh. Salkhanova, in her work “Competence and Competency”, gives its definition of this term.
In her opinion, linguistic competence is the mastery of the basic norms of the literary language,
the enrichment of the vocabulary and the grammatical structure of students’ speech; the formation
of the ability to analyze and evaluate linguistic phenomena and facts; possession of the necessary
knowledge of linguistics as a science [6, p. 74]. If we will talk about professional competence, then
this competence, according to the Russian scientist E.K.Henner, is a category that is separate from
professional knowledge and skills and exists along with them [7]. At the same time, the American
scientist M. Mulder defines professional competence as a coherent group of knowledge, skills and
relationships that can be used in real-world contexts. In accordance with the opinion of S.I.Ferkho,
professional competence is a complex personality formation, the essence of which is revealed through
the unity of the cognitive, behavioral and motivational spheres of personality development [8]. And in
turn, professional competence, according to Zh.Kh.Salkhanova, is practical skills in selecting speech
material and variable forms that meet professional goals, conscious professional attitude to language
material, motivation, willingness to achieve a result [6, p.74].

Thus, having studied the work of other researchers, the definition of our terminology of linguistic
and professional competence in foreign language education is: linguistic competence is language
proficiency at all language levels. Professional competence is the possession of a body of professional
knowledge. Correspondingly linking this concept together, we can say that linguistic and professional
competence is the competence of an educational product for students of a language university, which
includes professional terminology and the application of this terminology in all professional contexts in
the social sphere of a person. Thus, we determined the conceptual essence of the category of “linguistic
and professional competence” among students in foreign language educations. And the linguistic and
professional competence is justified by us as the innovative essence of professional skills in foreign
language education.

In turn, the component composition of the linguistic and professional competence includes the
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following subcompetencies: linguistic, pragmatic, cognitive and creative subcompetencies.

The leading subcompetence of our research is linguistic subcompetence, the theory of Ferdinand
de Saussure and Charles Sanders Pearce, who are the founders of linguistics and semiotics of the
twentieth century. C.S. Pearce belongs to the division of semiotic signs into indices (signs that
directly indicate an object), icons, or iconic signs (i.e. signs with a plan of expression similar to the
phenomenon of the depicted reality) and symbols (signs with a plan of expression, not corresponding
to the designated object). Peirce distinguished between extension, that is, the breadth of coverage of
concepts (the set of objects to which a given concept is applicable), and intension, that is, the depth of
the concept’s content. In the analysis of a sentence, he introduced the concepts of Subject, Predicate
and Bundle; using the concept of the Bundle, which plays an important role in his theory, Peirce
denoted the opposition of a sentence and a statement [9]. And in opinion of the Russian linguist's V.A.
Zvegintsev, it gives an opportunity to look from a new angle at the role of the sign in the intellectual
life of a person [10]. Linguistic subcompetence is language proficiency, which is a combination of
linguistic concepts and the formation of educational and language skills.

The conceptual basis of cognitive subcompetence is a theory where the world is cognized
through the theory of the mechanism of language acquisition. Cognitive subcompetence in foreign
language education is the methodological basis of theoretical and methodological activity in order
to form linguistic and professional competence, which is formed by means of creative technologies
and is the final educational product. S.S. Kunanbaeva defines cognitive subcompetence as ensuring
the formation of language as an integral part of the process of cognition and formation of thinking.
And he notes that the formation of cognitive subcompetence is manifested in cognitive structures as
mental formations, through which a person perceives the world around him and interacts with it as a
generalized carrier of a natural language, reflecting the collective consciousness conditioned by the
social mentality of social categories of society [2, p.110]. And in turn, we can consider Chomsky’s
theory as the conceptual basis of this subcompetence. This theory says that all people are genetically
programmed through the mechanism of language acquisition. This function of the brain allows a person
to process and organize the language to which he is exposed [11]. Chomsky has also studied how people
learn a second language. His research supports the idea that language is made up of a system of rules.
Chomsky believes that all natural languages contain a common set of central rules. There are also other
rules, which differ from language to language. The theories developed by Chomsky indicate that when
learning a second language, learners find it easier to learn these central rules than the rules which are
unique to that particular language. When learners find an L2 rule which isn’t a central transferable rule,
they will try to understand that rule by using their knowledge of their first language. This can lead to
errors through L1 interference.

So, to summarize, language acquisition is concerned with how we learn our L1, and language
learning focuses on how we learn second or foreign languages. Chomsky supports the existence of a
universal grammar which pre-programmes the brain to make sense of the different rules of language. As
far as L2 learning is concerned, our success may be influenced by a number of factors, or key variables.
One key variable is the motivation that a learner has for learning a second language. Instrumental
motivation is the kind that you feel when you want to do something with the new language. Integrative
motivation is the kind that you feel when you want to become part of the speech community of the hew
language. Another key variable is personality, or the things that make you individual. Taking account
of these variables in the classroom could have an impact on the speed and efficiency of learning [11].
So, under this theory, language acquisition is considered innate. Each new being is believed to possess
a mental ability that enables that being to master any language to which he or she has been exposed
from infancy.

Accordingly, cognitive subcompetence is a subcompetence that forms in students of a language
university a complex of the ability to think and solve problems manifested in the process of cognitive
activity related to information processing to achieve a goal.

The conceptual basis of pragmatic subcompetence is Vygotsky’s cognitive - transactional theory,
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since within the framework of this theory, language acquisition develops from basic social and emotional
motives. Learners are naturally active, inquisitive and adaptive, and are formed through interaction with
people in their environment, the language is studied as a means of communication with people. Others
provide social and psychological support that enables the educator to be an effective communicator.
Vygotsky’s main work “Thought and Language” suggests that meaningful social exchanges of learners
prepare them to integrate thought and speech into “verbal thinking.” This internal speech development,
he believes, contributes to oral communication and is the basis for written speech [12, p.6]. Thus,
pragmatic subcompetence forms in a linguistic personality the ability to consistently achieve mastery
of language norms, mentality, etiquette, as a relationship with the socio-cultural values of the country
of the target language.

The conceptual basis of creative subcompetence is the concept of creativity by J. Guilford, since
creativity is a universal cognitive creative ability. Guildford made an irreplaceable contribution in
studying creativity, he identified 16 factors which characterize creativity. Among them are fluency
(the number of ideas that arise in a certain unit of time), flexibility (the ability to switch from one
idea to another) and originality (the ability to produce ideas that differ from the generally accepted
ones) of thinking, as well as curiosity (increased sensitivity to problems that do not arouse interest
in others), irrelevance (logical independence of reactions from stimuli) [13]. Accordingly, creative
subcompetence is a subcompetence which is formed in linguistic personality by critical thinking, the
ability to think independently, to perform creatively - creative tasks.

Accordingly, the subcompetencies reflect the conceptual basis of the complex, and the approach
is its general direction. It follows that competence in foreign language education allows us not only to
gain knowledge, but also to apply it in practical activities, in which the implementation of creativity is
directly related to the performance of students.

So, in view of the above, we can say that at this stage of education there is a transition from
traditional education, to organizing the of the student’s activities. In this component the teacher’s work
was aimed primarily at the transferring of knowledge and methods of action, in which it was passed
on to students in a finished form. And it was intended only for assimilation, and, accordingly, the
teacher in this context was the only actively acting face of the educational process. Also at this stage of
education, there is a transition from traditional education to a new educational paradigm.

Thus, we examined the conceptual essence of the category “linguistic and professional
competence” of foreign language education in the works of domestic and foreign researchers. In turn,
we described the component composition of the lingua and professional competence, which included
such subcompetencies as linguistic, pragmatic, cognitive and creative subcompetencies. We defined
each sub-competence and substantiated the conceptual foundations of these terms. This article will be
of interest to 3rd year students of language universities and foreign language teachers.

REFERENCES:

1.Krysin L.P. Explanatory dictionary of foreign words. M .: Rus.yaz., 1998. - 848 p.

2.Kunanbayeva S.S. Modern foreign language education: methodology and theories // Almaty,
2005. - 262 p.

3.Chaklikova A.T. Categories “Competence” and “Competency” in the modern educational
paradigm. KazNU Bulletin, Series “Pedagogical Sciences”, Ne21. Almaty, 2007. - 17p.

4.Linguistic Competence: Definition and Examples / Glossary of Grammatical and Rhetorical
Terms / https://www.thoughtco.com/what-is-linguistic-competence-1691123

5.Kaplun O.A. Comparative characteristics of the concepts “Linguistic competence” and “Linguistic
competence” and their structural components in the methodology of teaching Russian and foreign
languages / https://cyberleninka.ru/article/n/sravnitelnaya-harakteristika-ponyatiy-lingvisticheskaya-
kompetentsiya-i-yazykovaya-kompetentsiya-i-ih-strukturnyh-komponentov-v / viewer

6.Salkhanova Zh.Kh. Competence and competency. Almaty, 2013., 83-84 p.

7.Henner E.K. Professional knowledge and professional competence in higher education/ Education

27



HETEJIAIK BIJIIM BEPYAIH KA3IPT'T 3AMAHTBI ©IICTEMECIHIH ©3EKTI MOCEJIEJIEPI

and Science. 2018. Vol. 20.No. 2.P. 9-31. DOI: 10.17853 / 1994-5639-2018-2-9-31 / file: /// C: / Users /
22101 / Downloads /professionaln-e-znaniya-i-professionaln-e-kompetentsii-vv-sshem obrazovanii. pdf

8.Ferkho S.I. Formation of professional competence of teachers in the use of electronic educational
publications in the learning process: author. ... Cand. ped. Sciences: 13.00.02. - Almaty, 2004. 26 p.

9.Bashkov D.A. Semiotics of C.S. Pearce and C.Morris

http://paradigma.narod.ru/03/bashkov.html

10. Zvegintsev V.A. Language and linguistic theory / V.A.Zvegintsev. - Ed. 3rd. - M.: Publishing
house of LCI, 2008. 248 p.

11. Chomsky N. Language and thinking. M., 1972.

12. Paula M.R. Emergent literacy and language development / The Guilford Press; 1 edition. 240
p.

13.J. Guildford, E.P. Torrance. The concept of creativity as a creative ability that does not depend
on intelligence. The concept of creativity/

https://studbooks.net/1627047/psihologiya/kontseptsii_kreativnosti_tvorcheskoy sposobnosti
zavisyaschey intellekta

UDC 378.147:811
Kasenova Zh.M.,
2nd year master student,
KazUIR&WL named after Ablai Khan,
Almaty, Kazakhstan
zhamilya 75@mail.ru

THE METHOD OF ACQUIRING MONOLOGIC FORM OF PROFESSIONAL-ORIENTED
COMMUNICATION BY FUTURE FOREIGN LANGUAGES TEACHERS

Abstract: This article examines the methodology for mastering the monologue form of professionally
oriented communication by future teachers of foreign languages, gives a definition of the monologue form.
It also describes a complex of forms and methods in the formation of professional communication skills,
which make it possible to effectively solve professional problems by future teachers of foreign languages.

Key words: monologue, professionally oriented communication, professional speech, communication
activities, professional tasks, communication technology, speech skills.

Angarna: Oyyn Makamaga Oonamiak MeT TUTi MyFaliMIEpiHIH KociOm OarmapiiaHFaH KapbIM-
KaTBIHACTBIH MOHOJIOTTBIK (DOPMAChIH Hrepy oJicTeMeci KapacThIpbUIFaH. MOHOJOTTHIK (OpMaHBIH
aHbpIKTamachl OepinreH. COHbBIMEH Karap, Ooaiak ImeT TUTl MyFaliMIEpiHiH K9CiOM Macemenepi THIMIl
HIeITyre MYMKIHJIK OepeTiH KociOM KOMMYHHKATHBTIK JIaFIbUIAPIbI KAJBIITACTHIPYILIH (hopMaTapbl MEH
O/IiCTEPiHIH KEIICHI CUITaTTaIaIbl.

Tipek ce3aep: MOHOJOI, KociOM OaFbITTaNFaH KapbIM-KaTbIHAC, KOCIOM ceiiiey, KapbhbIM-KaThlHAC
KBI3METI, KociOM TarchlpMarnap, KOMMYHUKATHBTI TEXHOJIOTHSI, COMIIEY AaFablIaphl.

AHHoTanusi: B maHHOW cTaThe paccMaTpuBaeTCs METOIMKA OBJIAJICHUS MOHOJIIOTHYECKON (hOpMOid
npoQeCCHOHATLHO-OPUEHTHPOBAHHOTO ~ OOLICHUsT OyIyIIMMH  YYUTEISIMH WHOCTPAHHBIX  SI3BIKOB,
JIAETCS OMPECIICHHE MOHOJOTHYECKON (opMme. A TakKe OIMCHIBAETCS KOMILIEKC (OpM M METOJIOB
npu  (HOPMUPOBAHUM HABBIKOB TPO(GECCHOHATBLHOTO OOMICHUsS, IMO3BONSIOMNX A((HEKTUBHO pelIaTh
npogeCcCHOHANBHBIC 3a/1a4 OYYIIMMHU YIUTEISIMUA HHOCTPAHHBIX S3BIKOB.

KiroueBble cioBa: moHomormueckas (opma, mnpodeccrHoHaIbHO-OPUEHTUPOBAHHOE OOIIEHHE,
npodeccuoHanbHas pedb, KOMMYHHKATHBHAS IESTEIbHOCTh, MPO(ecCHOHANbHbIE 3aadH, TEXHOJIOTHUS
0O0IIeHUSs, peYCBBIC HABBIKH.
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The modern concept of Kazakhstani education, approved by the state, sets as its main task the
improvement of professional training of specialists in higher educational institutions in connection
with the expansion of international economic and cultural relations. Mastering a foreign language
is becoming the most urgent task in all areas of social life. The role of intercultural communication
is expanding, requiring knowledge of foreign culture and languages. Acquiring a foreign language
in a modern integrated society is a tool for professional communication of specialists from different
countries.

The basis for the industrialization and innovative development of our country is quality education.
A modern foreign language must meet all the requirements of practice and theory of methodological
science and train specialists of the “new formation” who are capable of organizing professional
communication at the highest level. Today, proficiency in a professional speech acquires great
importance for a future foreign language teacher: participation in international scientific conferences,
exchange of scientific experience in academic mobility, as well as dynamically developing Internet
technologies give each teacher the opportunity for professional communication with colleagues
from other countries. For a worthy performance in the field of international academic education, a
professionally developed speech is required, which today is a mandatory requirement for the training
of future foreign teachers.

Thus, we see the monologue as a kind of complex system, consisting of many elements, which,
by their interconnection, give it integrity.

E.I. Passov defines the monologue form as “a special type of verbal communication between
people, involving the formulation of thoughts using the sound system of the language.” Further,
the scientist gives a more complex definition, which indicates that in a monologue speech control
of consciousness constantly operates over its verbal design, because a “monologue” is already an
organized system of thoughts clothed in a verbal form, which are a deliberate impact on others” [1].

Other Russian linguists I.L. Kolesnikova, O.A. Dolgin, in turn, denote it as “the speech of
one person addressed to one person or a group of listeners (interlocutors) with the aim of conveying
information in a more or less detailed form, expressing their thoughts, intentions, assessing events
and phenomena, influencing listeners by persuading or encouraging them to act” [2]. From the above
definitions, it is obvious that none of them contradicts the others and only acts as an addition for one
or another position.

S.F. Shatilov considers the monologue form as “a coherent continuous presentation of thoughts
by one person, addressed to one or several persons (audience).” It reflects in itself some of the main
features of this speech activity, namely: coherence, continuity, formation and formulation of thought,
targeting. A speaker with a monologue has two main tasks: 1) to convey a certain content to the
audience; 2) “subjugate” the audience, make them accept the proposed position, create a certain
emotional atmosphere, which is facilitated by the use of special techniques, imagery of speech [3].

V.V. Vinogradov points out that monologue is the most important form of speech. Monologue
speech is much more traditional than dialogue, both in the choice of linguistic means for conveying the
content and in its construction. “Fluency in the forms of monologue speech is an art” [4].

M.L. Weisburd, N.P. Kamenetskaya, in turn, designate the monologue form of speech as “a
coherent statement, internally and externally motivated”, thereby revealing its psychological basis [5],
[6].

According to S.V. Kalinina, the concept of teaching monologue speech is that it should be a
complete course that has real goals for students and convinces them of the possibility of using the
acquired skills in practice [7].

Artykbaeva A.K. in her work she distinguishes between two types of monologue speech: prepared
and unprepared. A prepared speech is defined as “a speech prepared in advance both in content and in
form.” Unprepared speech is characterized as “impromptu speech activity, which presupposes a high
level of proficiency in the speaker of a foreign language, when he makes an utterance without any
direct prompting from the interlocutor” [8].
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In the works of E.D. Suleimenova on the properties of a monologue statement, the author relies
on the theoretical proposition of “some initial global meaning of the statement”, which allows a person
to anticipate the development of situational circumstances and the construction of specific statements
and text [9].

Mastering the monologic form of future FL teachers in modern conditions of foreign language
education is one of the main goals of higher professional education in modern conditions, focused on
the training of the appropriate level and profile of qualified specialists, competitive, competent, able
to work effectively at the level of international standards, ready for continuous professional growth,
social and professional mobility.

Summing up the definition of the monologic form, we can say that this is a coherent oral or
written, grammatically correct expression of the speech to one or several persons, which purpose is a
way to express the speaker’s inner state, to arouse interest in the subject in the audience.

Choosing the necessary language means in accordance with a given communicative
intention, the future teacher of foreign languages acquires the ability to accurately, consistently
and coherently express their thoughts in a foreign language, which is the goal of mastering the
monologue form.

A future foreign language teacher must be fluent in a foreign language and demonstrate high
communicative competence in a foreign language. Analysis of the structure of the professional activity
of future foreign language teachers shows that it does not take into account the modern requirements
for professional training for development, which are expressed in English as an important part of their
communicative competence. The significance of this provision is noted in the regulatory documents that
determine the development of the education system for the near future, in particular in the requirements
of state educational standards.

Indeed, from the point of view of the implementation of international mobility and the integration
of our state into the educational and informational world space, the need for new ways of forming
and developing the linguistic identity of university graduates who are able to freely navigate the
multicultural educational space and carry out professionally oriented interaction with specialists from
other countries is actualized.

In this regard, it is especially necessary to expand the circle of professional communication of
future teachers of a foreign language in the process of interacting with students and to improve the
quality of language training based on the development of key (basic) competencies.

The process of training a foreign language teacher for professionally oriented communication has
its own specific characteristics, due to the communicative nature of the process of mastering a foreign
language itself, which involves interpersonal communication on its basis and with its help as one of
the forms of organizing this process. In the works of scientists such as I.A. Winter, A.A. Leont’ev,
the latter fully corresponds to the main provisions of the personality-activity approach described in
scientific works on the psychology and psychology of teaching foreign languages by L. S. Vygotsky,
A.N. Leontiev. Knowledge of a foreign language requires, first of all, communication, finding the
most effective ways and means of solving problems, predicting the results of one’s educational and
communicative activities. Therefore, in the process of mastering the professional communication of the
future teacher of foreign languages, it is necessary to induce him to become aware of communicative
activity and master the norms of professional ethics and “technology” of communication.

Training for professional communication seems to be the main part of training a specialist in any
field of activity, and the organization of professional communication in the work of a teacher is one of
the main requirements for a professional.

Timofeev Yu.P. gives several characteristics of professional communication:

- professional communication is a special kind of activity; it can be carried out only in the
process of professional activity, being identical to it;

- professional communication will always be determined not only by the specifics of professional
activity, its goals, objectives, but also by the psychological characteristics of the personalities of its
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participants, the social and psychological parameters of the social association (collective, small group)
that they represent, as well as the state of modern society;

- the principle of the unity of consciousness and activity is applicable to professional
communication in the sense that it affects the quality of professional activity [10].

In his opinion, “professional communication is a factor that determines the qualitative
characteristics of the result (product) of professional activity. Despite the differences in the structure,
goals and objectives of specific activities of representatives of different “communicative professions”,
they have the main unifying factor: professional communication, without which the professional
activity itself cannot be performed. Professional communication acts as the main means of professional
activity. “

According to V.S. Grekhnev. Professional communication is defined as the basis of teaching
professionalism, the general culture of any person. He believes that the specificity of pedagogical
communication consists in teaching and educating people [11].

E.V Rudensky considers professional communication as a communicative competence, which
has the following components: forecasting and programming a communicative situation; knowledge
and skills; means of communication (verbal and non-verbal); communication situation management;
communicative culture (general and national); orientation towards a social partner; speech competence
[12].

According to Tsukanova E.V. professional communication as a means of professional activity in
many modern professions. This is a system of techniques and methods that ensure the implementation
of the goals and objectives of professional activity [13].

Professionally oriented communicative competencies are the main part of the professional
training of students as future specialists. Any professional activity involves working with people and,
accordingly, communication.

Andreeva G.M. defines professional communication as an integral part of the professional activity
of a specialist, when “people do not just communicate in the process of performing various functions,
but they always communicate in some kind of activity* about ” [14].

According to A.N. Leontiev, “communication can be defined as a system of purposeful and
motivated processes that ensure the interaction of people in collective activity, realizing social and
personal, psychological relations and using specific means, primarily language” [15].

A number of characteristic features are given to professional communication the work of
psychologists A. A. Derkach and A. Sukhov:

- it is strictly purposeful;

- regulated by regulatory documents (regulations, orders, statutes);

- is functional and role-based in nature, due to the need to comply with the etiquette of ceremonies,
procedures, which is expressed in certain rules of the “game”, official clothing, professional vocabulary,
caste, isolation, communication within certain circles, etc .;

- positionally formalized, hierarchical, subordinate, which is reflected in the effect “above” and
“below”, that is, in the relationship between the boss and the subordinate;

- manifests itself in certain forms of communication, style;

- attributive (takes place in special rooms, is spatially decorated, assumes an appropriate
environment, furniture, office equipment, lighting), which creates an optimal environment from the
point of view of psychology [16].

V.A. Kan-Kalik defines professional-pedagogical communication as “a system that includes the
techniques and skills of socio-psychological interaction between a teacher and students, the content
of which is the exchange of information and the provision of educational impact using various
communicative means. Moreover, the teacher acts as an active side of this process, organizes it and
controls it” [17].

Summing up the concept of “professional-oriented communication” based on the analysis of
this definition by numerous authors, we can assert that professional communication is a means of
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teacher’s activity. The versatility and variety of professional communication depends on the content
of its volume. Any professional situation is successfully resolved in a way that defines the boundaries
of professional communication.

The formation of a monologic form of professionally oriented communication requires
communication skills, time and patience.

E.V. Rudensky, among the communicative skills, distinguishes the following speech skills
associated with the mastery of speech activity, that is, a monologue statement:

v'to formulate thoughts correctly and clearly;

v'to achieve the desired communication goal;

v'to perform basic language functions: lexical, regulating, communicative;

v'to speak expressively;

v'to speak logically and coherently;

v'to express in speech activity one’s own assessment of what has been read or heard [12].

Requirements for the acquiring monologic form of professional communication of future foreign
language teachers include such qualities of speech and speech behavior as: correctness, accuracy,
clarity, expressiveness, copious vocabulary; logic, argumentation, proof of the given conditions, the
ability to defend one’s own point of view in a dispute; the ability to listen to a communication partner,
tact, care; the ability to build a strategy of speech behavior in different situations.

As a result, a whole complex of forms and methods of forming students’ monologic form should
be aimed at acquiring speech skills that allow effectively solving professional (in this case, educational)
tasks. The attention of future teachers is transferred from the structure or system of the language (as
was the case in structural linguistics) to the structure of speech, which is characterized by contextuality
and cultural identity.

Teaching professional communication in the context of the methodology for mastering the
monologic form implies the creation of didactic methodological conditions for a comparatively oriented
study of foreign languages and native cultures in the formation of professional communication skills,
and the methodological dominant is the orientation towards the formation of future specialists as
subjects of communication.

This means that for acquiring monologic form, alone grammar skills are not enough, it is also
necessary to have idea of those objects and phenomena of reality about which you are going to talk,
and to have a large stock of words that call these objects and phenomena, and also to master the
means expressiveness (linguistic and additional - intonation, facial expressions, gestures). Therefore,
the acquiring process of both oral and written forms of monologic speech is associated with the
development and continuous improvement of a set of skills and comptenecies:

1) to comprehend the topic, determine its scope;

2) to express the main idea of the statement;

3) to collect the necessary material;

4) to group the accumulated material and strucuture it in a certain sequence;

5) to select language means in accordance with the conditions and tasks of communication;

6) to correct, improve what is written.

Monologic skills are not formed by themselves, they need to be developed on purpose. Mastering
the monologue form, the student learns: 1) the unit of monologue speech and the rules for its construction;
2) functional and semantic types of speech - narration, description and reasoning.

The acquiring monologic form by future FL teachers should be carried out using a certain
methodological system, which includes the principles of teaching, the selection of topics and its
structure, taking into account the interests and language capabilities of students, a set of exercises and
working forms, the structure of foreign language lessons.

Teaching a foreign language is a specially organized process, during which students acquire a
certain experience (foreign language experience, the experience of mastering a monologic speech). In
order for students to gain this experience, special assignments and exercises are required.

32



TOPICAL ISSUES OF MODERN METHODOLOGY OF FOREIGN LANGUAGE EDUCATION

It is important while developing the topic of any monologic statements by students, the teacher
must offer them real life situations, must take into account the features of monologic form, since
different types of monologues require different methods to develop the appropriate skills.

We consider the main types of exercises for the development of monologic form.

1)Descriptive exercises. These exercises are based on visually perceived and content-specific
material that is subject to verbal description or interpretation.

However, from a methodological point of view, one should adhere to the following classification
of exercises:

a) description of elementary images;

b) description of story’s facts, events, chronological order;

d) speech accompaniment (for example, drawing up phrases of the characters in the picture);

e) description of real objects and their location.

2) Reproductive exercises. A typical variation of this type of exercise is traditional retelling,
which in the methodology is considered as a conscious speech activity. The speech activity is a direct
training for the free expression of students of their thoughts and feelings. To give this form of work
communicativeness and provide a more creative approach to it on the part of students, it is advisable
to vary the tasks, for example:

a) tell about the described case as if you were its participants;

b) tell the hero’s biography as if you were his friend (acquaintance);

c) tell about the attitude of certain actors to the event.

3. Situational exercises. As a means of acquiring monologic form, the following types of
learning-speech situations are of interest: supplemented, problematic and imaginary. The essence of
the supplemented educational and speech situations is that students are invited to supplement, complete
the description of the situation, and draw a conclusion from the presented part of it. Analyzing the
problem, the students then describe in detail the ways how it should be solved.

4. Discussion exercises. These include tutorial discussion and commenting. The exposition in
the discussion, which raises a problem for polemics and encourages the interlocutors to exchange
opinions, allows you to organize a multilateral dialogue in which the student’s speech party can be
quite long. Here is an example of an exposition for a training discussion:

5. Compositional exercises. Depending on the degree of the student’s reliance on his own creativity,
personal life experience and knowledge, several varieties of oral composition can be distinguished.
This is a story based on a proposed situation or plot, according to a proverb or catch phrase, on a topic
or assignment, and finally, on the student’s own topic. Let’s consider some types of tasks:

a)talk to your partner...

b)make a report on the following topic ...

c)conduct a story on a given topic using the following keywords...

How we can understand that the student has acquired monologic skills. There are quantitative
and qualitative parameters of speech. The quantitative parameters include the rate of speech (pause) and
the volume of the utterance. Qualitative indicators are: compliance with the topic and communicative
situation, linguistic normativity, consistency (logic) of the statement, emotional coloring, independence
of the statement.

When exercising control, one should proceed from the levels of formation of skills and abilities
of monologue speech. For example, at the reproductive level, the accuracy of reproduction, tempo,
emotional coloring are assessed, at the reproductive-productive level, in addition to the above,
linguistic correctness and the volume of the statement are assessed, and at the third, the logic of
constructing the statement, the ability to start, expand and end the statement, using various types of
micromonologist.

Current and final control is carried out in the process of performing conditionally communicative
and communicative tasks orally.
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As part of the effective organization of the process of the methodology for mastering the monologue
form by future teachers of a foreign language, we have developed and proposed for implementation in
foreign language classes the following flow chart for constructing the learning process in accordance
with the highlighted stages:

Stage 1: Basic modeling (accumulation of the bulk of linguistic knowledge). This stage is
characterized by the implementation of a system of mandatory exercises and tasks, which has a three-
stage structure and is divided into: 1) general exercises and tasks, 2) exercises and tasks of an integrative
plan, 3) educational and communication exercises and tasks.

Stage 2: Conceptual modeling (orientation in communicative situations and social attitudes).
At this stage, students master the skills to build a text according to the structural and compositional
features of its type and genre. This stage gives students the opportunity to apply various methods that
they got acquainted with during the first stage, in practice, develops basic lexical units with national-
cultural semantics, as well as linguistic units belonging to various speech indicators in situations of
intercultural communication.

Stage 3: Effective-modeling (the formation of a monologue form for successful professional-
oriented communication). At this stage, students perform exercises and tasks for self-analysis, which
will allow students to assess the studied topic.

At each stage, students will form the skills and abilities that form the basis of the monologue
form of professional-oriented communication of future FL teachers.

- At the basic-modeling stage, the leading activities will be theoretical and goal-setting activities.

- The conceptual-modeling stage is characterized by the predominance of search and cognitive
activity, as well as the ability to navigate in communicative situations and social attitudes.

- The effective-modeling stage is built upon the formation of a monologic form for successful
professionally-oriented communication.

Acquiring monologic form is an extremely difficult task, and “question-and-answer” exercises
are not the most adequate means of training. Monologue utterance is considered as a component of the
communication process at any level — pair, group, bigger audience. This means that any monologue
utterance is monologous in nature, always addressed to someone, although in structural and many other
respects its types are very specific.
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VERBAL AND NON-VERBAL WAYS OF EXPRESSING LINGUISTIC POLITENESS IN
INTERCULTURAL COMMUNICATION

Abstract: The aim of the paper is to study the mechanisms of the principles of politeness in modern
English, Russian and Kazakh languages.

Politeness plays a significant role in achieving the efficiency of verbal communication. For effective
speech interaction, we should learn and master the principles of politeness.

The object of the research is the communicative category of linguistic variation of linguistic
politeness. The subject of the research is the verbal and non-verbal features of the manifestation of
linguistic variation of linguistic politeness, reflecting politeness as a communicative category in
Kazakh, Russian and English linguistic cultures

The aim of the study is to determine the main general and national-specific features of the
functioning of the category of linguistic variation of linguistic politeness in English, Russian and
Kazakh languages. The linguistic variation of “politeness” is too ambiguous, as it is simultaneously
a cultural, social, moral and linguistic category. Despite the large number of works devoted to the
problem of politeness, there is still no single definition of this concept. Therefore, the most expedient
is precisely a comprehensive study of the problem with an emphasis on the intercultural aspect.

The result of the research is the idea that there is a great need of further studying of the principles of
politeness and training them from an early age in order to build effective speech interaction in society.

Keywords: Speech communication, speech interaction, linguistics, language tools, speech etiquette,
verbal means, non-verbal ways

AHHOTAIHUsI: MaKaJaHBIH MaKCaThl Ka3ipri arbUIIIBIH, OPbIC JKOHE Ka3aK TIJJIEPIH/C ChIMAMbLIBIK
KaruJIaIapblH JKY3€Tre acblpy MEXaHU3MJICPIH 3epPTTey OOJIbII TaObLIa kL.

ChIMaiibUTBIK aybI3IIa KapbIM-KATBIHACTBIH THIMJIUIITIHE KOJ JKETKI3y[le MaHBI3Ibl PO aTKapalbl.
Ceiineynin THIMIII ©3apa dpeKeTTeCyi YIIiH 013 CHIMAaHbLUIBIK TPUHIMIITEPIH YHPEHIN, UTEepyiMi3 Kepek.
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3epTTey HbICaHbI - TULMIK CHIMAMBUIBIKTBIH TUIIIK BapHAIMACHIHBIH KOMMYHUKATHUBTI KaTETOPHUSICHI.
3epTTey MOHI Ka3aK, OPBIC KOHE aFbUIIIBIH JIMHIBOMOICHUETTEPIH/IET] CHINMANBIIBIKTBI KOMMYHHKATUBTIK
KaTeropusi peTiH/Ie KOPCETETIH TIIIK ChIMTAWBUIBIKTIH TUIIIK BAPUATUBTUIITIH KOPCETYIIH BepOa bl )KOHE
BepOaJIbl eMeC epPeKIICIIIKTePi 0OJIbIT TaObLTa bl

3epTTeyaiH MaKcaThl aFbUIIIBIH, OPBIC JKOHE KaszaK TIACPIHAETi TUIMIK CHIMaWbUIBIKTBIH TUIIIK
BapUATHUBTUIIK KaTETOPHUSCHIHBIH KYMBIC 1CTEYIHIH HET13T1 KaJIbI dKOHE YITTHIK €PEKIICIiKTepiH aHbIKTay
6onbin TabbuTabl. “ChIMabUIBIKTBIH TIIIK ©3Tepici ThIM TYCIHIKCI3, OUTKEHI OJ1 MOACHHU, JJIEYMETTIK,
MOpAJBIBIK JKOHE TUIMIK KaTeropusi Oonbim TaObuIambl. CHINANBUIBIK MOCENIECIHEe apHalFaH KONTereH
JKYMBICTApFa KapamacTaH, OyJl TYKbIpbIMJaMaHbIH OipblHFall aHbIKTaMachl omi KOK. COHIBIKTaH
MOJICHHETApAJIBIK ACMEKTKE Ha3zap aylapa OTBIPBIN, MACENEHI KaH-KAKThl 3€PTTEY €H OPbIHAbI OO
TaObIIaIbI.

3epTTeyaiH HOTHXKECI KOFaMjaa THIMII Ceijiey e3apa OpeKeTTeCyiH Kypy YIIiH ChIMaibUIBIK
KaFuJaTTapblH opi Kapai 3epjerneyre JKoHe oJiap/ibl epTe )acTaH YHpeHyre YJIKeH KaKeTTUTik Oap JiereH
uzest OOJBIN TaObLIAIBI.

Tyiiinai ce3mep: TUIAIK KOMMYHHUKaIUs, TIIIK €3apa iC-KUMbLI, JTUHTBUCTUKA, TUIIIK Kypajiaap,
ceilyiey STHKETI, aybI3Ilia Kypayjap, BepOaaibl eMec TICaep

AHHOTaIIP[ﬂ: HGHBIO CTaTbU SABJIACTCA U3YUCHUC MCXAaHU3MOB pCain3allii IPUHIUIIOB BEXKIIMBOCTH
B COBPEMEHHOM aHITIMHCKOM, PYCCKOM U Ka3aXCKOM SI3bIKaX.

BexImBOCTh HTpaeT 3HAUNTEIBHYIO POJIb B IOCTIKEHUH () (HEKTHBHOCTH BepOasibHOTO 001ieHus. s
S(I)q)CKTI/IBHOFO pEICBOTO B3aI/IMOIICI>’ICTBPI$I MbI JOJI’KHBI HAYYUTHCA U OBJIAJICTh NIPUHIUIIAMU BCXKJIMBOCTH.

OOBEKTOM HCCIEeJOBAHUS SBISIETCS KOMMYHHMKATHBHAs KaTeropus S3BIKOBOM BapUalMM SI3BIKOBOM
BeXIMBOCTH. [IpeiMeToM nccnenoBanus SBIsIOTCS BepOaIbHbIE M HEBEpOaIbHbIE 0COOCHHOCTH IMPOSBICHUS
SI3BIKOBOM BapUaTuBHOCTU SI3BIKOBOM BCKIIMBOCTHU, OTpaAXaArOIHE BCKIMBOCTL KaK KOMMYHHKATUBHYIO
KaTeTOPHIO B Ka3aXCKOM, pyCCKOM M aHIJIMMCKOW JINHTBOKYJIBTYpax

Llenbto uccnenoBaHus SBISETCS ONPEICICHNE OCHOBHBIX OOIIMX M HALMOHAIBHO-CIEIM(PUISCKUX
ocobeHHOCTEH (YHKIIMOHUPOBAHUS KATETOPHH S3BIKOBOW BapUATHMBHOCTH SI3LIKOBOH BEKIMBOCTH B
AQHITIUIICKOM, PYCCKOM M Ka3aXCKOM SI3bIKaX. SI3bIKOBasi BAPHALIUS «BEXKIUBOCTHY CJIUIIKOM HEOIHO3HAYHA,
MIOCKOJIbKY OHa OJIHOBPEMEHHO SIBJISCTCS KYJIBTYPHOM, COIIMAIbHOM, MOPAJIbHOM U S3BIKOBOW KaTeropueH.
HecmoTpst Ha 6011bI10€ KOTMUECTBO padoT, MOCBSIIEHHBIX TPOOIEMe BEXIIMBOCTH, J10 CUX IOP HET €IIMHOTO
ompeneneHust 3Toro moHATHA. [losToMy Hambomnee 1enecooOpa3HbIM SBISETCS MMEHHO BCECTOPOHHEE
U3y4YeHHE TPOOJIEMBI C aKIIEHTOM Ha MEXKYJIbTYPHBIN aCIIeKT.

PCSYHBTaTOM IMPOBCACHHOTO HCCJICAOBAHUA ABJISICTCA MBICJIL O TOM, 4YTO CYHICCTBYCT OoblIas
NoTPeOHOCTh B JAJbHEUIIEM M3yYCHHH MPUHIUIIOB BEXJIMBOCTH M OOyYEHHH MX C PAHHETO BO3pAcCTa C
LEINBI0 TOCTPOSHHS APPEKTUBHOTO PEYEBOTO B3aUMOACUCTBHSI B 00IIECTBE.

KawueBsble ciioBa: PeueBas KOMMyHUKAIIMs, PEYCBOE B3aMMOJICHCTBHE, JTMHIBUCTUKA, S3BIKOBBIC
CPEICTBA, PEUEBOM ITHKET, BepOabHbIC CPEICTBA, HEBEPOATHHBIE CTIOCOOBI

In the process of contacting representatives of different cultures in the sphere of public life,
interest in studying the national and cultural specifics of intercultural communication has increased
markedly. Specific features in communication are manifested not only at the verbal level, but are also
reflected at the non-verbal level.

Verbal means of expressing politeness

Politeness, according to Tyurina, is “a speech-behavioral category that is realized in speech by
a certain set of lexical-grammatical and prosodic means, the main purpose of which is to achieve a
positive communicative effect” [12, p. 115].

The universal lexical means of expressing politeness, which are present in all languages, are the
etiquette formulas. “In each language, the ways of expressing the most frequent and socially significant
communicative intentions are fixed. Therefore, when expressing a request for forgiveness, an apology,
it is customary to use a direct, literal form, for example, “Sorry, Sorry”. When expressing a request, it is
customary to represent one’s “interests” in an indirect, non-literal statement, softening the expression
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of one’s interest and leaving the addressee the right to choose an action; for example: “Could you go to
the store now?”, “ Are you not going to the store now?” When asked “How to pass...?”, “Where is...?”
you should also preface your question with the request “Could you say?”, “Would you say...?”

The oral forms of some genres of colloquial speech also bear to a large extent the seal of
ritualization, which is due not only to the speech canons, but also to the “rules” of life, which takes
place in a multidimensional, human “dimension”. This applies to such ritualized genres as toasts,
thanks, condolences, congratulations, invitations” [13, p. 18]. M. M. Bakhtin also emphasized the
importance of mastering speech genres for successful communication [14, p. 18].

Formulas of politeness, on the one hand, allow you to say a certain formula in a certain situation,
on the other hand, it is necessary to say any appropriate statement in certain circumstances. The degree
of rigidity / freedom depends on the communication situation: the more formal the communication
situation is, the more the status of the participants is emphasized, the more rigid the communication
formulas, including the formulas of politeness, will be” [15, p. 201].

In Russian, one of the most striking indicators of politeness is “You-communication” in informal
speech. “A superficial acquaintance in some cases and a long-term relationship of old acquaintances in
others are shown by the use of a polite “You”. In addition, “YOU-communication” indicates respect for
the participants in the dialogue; so, “You-communication” is characteristic of long-standing, friends
who have deep feelings of respect and loyalty to each other.

Euphemization of speech is also common in all cultures. It is defined as “maintaining a cultural
atmosphere of communication, the desire not to upset the interlocutor, not to offend him indirectly, not
to cause discomfort”. All these oblige the speaker, first, to choose euphemistic categories, and second,
to choose a softening, euphemistic way of expression. Historically, the language system has developed
ways of periphrastically nominating everything that offends taste and violates cultural stereotypes
of communication. Mitigating methods of conducting a conversation are also indirect information,
allusions, hints that make the addressee understand the true reasons for such a form of utterance” [18,
p. 19].

The use of indirect speech acts is particularly characteristic of English communication: “Would
you speak louder, please? Could you possibly stop the newspaper? Could you possibly stop talking?
Would you mind bringing me a glass of water? Can you open the window?”

Imperatives like “Stop reading the newspaper! Bring me a glass of water!” violate the boundaries
of personal freedom and are “too much an encroachment on the rights of the interlocutor” [16, p. 7].

V. V. Demenyev insists on the connection between the use of indirect means of influence and
politeness: “The great politeness of applying to indirect means of influence in comparison with direct
means consists, first of all, in the fact that the very appeal to the motivational speech act contains a
contradiction with the principle of politeness” [17, p. 303]. V. V. Demenyev suggests distinguishing
between politeness and the desire to avoid conflicts, which can sometimes be reduced to explaining
something” [17, p.308].

The next feature that is typical for most cultures is the avoidance of interruptions in polite
communication. “Polite behavior in speech communication requires listening to the other person’s
remarks to the end. However, a high degree of emotionality of the participants of communication,
demonstration of their solidarity, consent, introduction of their assessments “in the course” of the
partner’s speech — an ordinary phenomenon of dialogues and polylogues of idle speech genres, stories
and stories-memories. According to the researchers ‘ observations, interruptions are typical for men,
and women are more correct in conversation. In addition, interrupting the interlocutor is a signal of
a non-cooperative strategy. Such interruptions occur when there is a loss of communicative interest”
[18, p. 20].

“Verbal politeness is associated with the use of certain formulas and expressions by communicants
that promote effective communication. The appropriate use of these language tools, in particular
apologies, by the participants of the interaction indicates the presence of the so-called communicative
competence, which is, in fact, a way of regulating the relationships of communicants.

37



HETEJIAIK BIJIIM BEPYAIH KA3IPT'T 3AMAHTBI ©IICTEMECIHIH ©3EKTI MOCEJIEJIEPI

Thus, the use of stable formulas of politeness, indirect expressions, euphemisms, and literary
vocabulary is characteristic of communication as verbal forms of expressing politeness. Interrupting is
undesirable for all the cultures studied.

Non-verbal ways of expressing linguistic politeness

The choice of the form of politeness depends on extralinguistic factors, such as status, position,
age of the communicants, the environment of communication, the degree of socio-psychological
distance, etc. [2, p. 257].

I.A. Sternin defines non-verbal communication etiquette as “requirements for gestures, postures,
facial expressions, communication distance, physical contacts between interlocutors, etc., which must
be met in the process of communication so that the relationship between communication partners can
be considered polite “[3, ¢ 97].

“The main ways of perceiving non-verbal communication are acoustical, visual (optical), tactile,
thermal, olfactory and gustatory. Realizing the function of non-verbal communication common to them
- to transmit messages concerning the specific state of the communicant, his attitude to himself, to the
partner and the situation - each of the methods retains its specificity.

Through acoustic exposure, communicators perceive extralinguistic (pauses, laughter, crying,
coughing, sighing, etc.) and paraverbal message signals (speech rate and rhythm, voice timbre and its
volume, etc.). The way the utterance is pronounced is often more important than the content of the
message itself, and such means as stress, pauses, intonation convey a message about the meaning given
to the spoken words in a given situation ”[4, p. 111].

Most of the non-verbal information is perceived visually. “Non-verbal communication combines
facial expressions or facial expressions as the main source of transmission of human emotions,
kinesics (body movements and gestures), proxemics (spatial organization of communication), external
attributes of the situation (height, clothes, hairstyle of communicants, surrounding objects), as well as
eye contact, performing primarily the function of regulating the conversation and the atmosphere of
intimacy in interpersonal communication ’[4, p. 112].

Gestures are defined as “dynamic expressive body movements. The interlocutors make gestures
not only with their hands, but also with their shoulders, back, legs, the whole body “put together.” Pose
- fixed body positions taken by a person can be seen as a frozen gesture. Poses and gestures are closely
related, so they are usually considered together.

The role of gestures and postures in non-verbal etiquette can hardly be overestimated. First of
all, they are called upon to demonstrate politeness towards the interlocutor ”[5, p. 16]. Gestures, like
linguistic units, are mostly symbolic signs. They form the lexicon of body language, just as lexical
units make up the vocabulary of natural language. With the help of gestures, as well as with the help
of words, you can express thoughts and feelings, convey ideas and emotions. “Gestures, like words,
can be addressed, that is, addressed to a specific person or audience, and not addressed to anyone in
particular, that is, addressed to anyone; instructive (for example, gestures of a person explaining how
to get to a certain place) and constative (compare nod of agreement), calm and expressive, calming and
threatening, warm and cold, “stylistically” neutral and colored (for example, mischievous).

Gestures can be divided into the following groups: evaluative (positive, negative), gestures
of intentions, gestures of states, rhetorical gestures (reinforcing, pictorial, pointing). Antipov G.A.
emphasizes the need to study the non-verbal elements of communication, because the treatment of
representatives of different cultures with each other has a specific character. “Only in the process of
a communicative act with representatives of a different culture do you realize that his movements
are nothing more than a manifestation of his culture” [6]. The culture of non-verbal communication
deserves special attention, “since this is the same national phenomenon as verbal communication ...
sign language is not a common human language and often the symbolism of gestures is transferred
from one culture to another, which complicates communication ”’[7, 112].

A prerequisite for the existence of a language, which makes it a universal means of communication,
is its sound character. And the form of speech realization is the human voice. Speech cannot be conceived
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without the participation of a voice, which, according to G.E. Kreidlin, is a “rhythm-melodic pattern
of speech” [1]. Since ancient times, the human voice has been identified with life. “Life begins with a
cry, death - with silence” (proverb).

“Sound speech contains two interrelated aspects: acoustic, manifested during speech production,
and perceptual in the perception of speech units” [8, p. five]. The acoustic side of communication
is one of the components of human non-verbal behavior. It is no coincidence that the science of
paralinguistics, which arose in the 40s of the previous century, from the very beginning chose “the
properties of sound phonation ...” as the subject of its study [9, p. 21], which explains the primary role
of the sound side of speech in the transmission of communicative information (speech rate, loudness,
intonation, laughter, crying, coughing, etc.).

G.E. Kreidlin in his research identifies many meanings of the concept of “voice”: a) voice as a
verbal existential act: gave a voice (uni shykty); b) a voice in the meaning of “man”: the voice grows
stronger, matures (zhuan dauys); ¢) a voice in the meaning of the formation of a person as a person:
a voice that suddenly received his sight, he has his own voice (uni paida bolypty; d) a voice in the
meaning of freedom: a voice awakens feelings in insensitive slaves (uni shygypty; e) a voice meaning
an opinion or judgment: decisive voice, vote (dauyska salu) [9, p. 17].

The concept of voice is very closely related to the concept of etiquette. The main reasons for
raising the voice, which violate the etiquette norms of everyday communication, are most often
emotional factors: anger, anger, indignation, irritation, indignation (ashulanyp, dauys koteru). At the
same time, lowering the voice is associated with social factors, and therefore it is characteristic of
people whose social status is significantly lower than that of the interlocutor.

In the Kazakh language, as in other languages, there are utterances (types of utterances) in which
a certain type of voice is, as it were, built-in, that is, which can be pronounced only with a voice with
fixed features. These are statements like “Oh solay ma?” where the lengthening of the final vowel
occurs, the expression “Oybai!” - in a high voice; “Xoran!” - a sharp, abrupt voice; “Tortiptin aty
turtip!” pronounced by separating words. When expressing strong emotions, a person, who has come
into strong excitement or is frightened and shocked by something speaks in a different voice: dauysy
katty ozgergen, baska dauyspen suyledi, dausyn tanimay kaldym.

In the Kazakh language, one cannot cheer up with a mournful voice, for example, one cannot
say Ote zhaksy bolpyty! lowered voice; to scream - in a whisper: and to console with a loud voice.
Commands are given in a clear and firm voice, abruptly and abruptly: “Oryndanyz!”, “Alyp kel!”,
“Tynyshtyk saktanyz!”. The phrase “Mende zhedel sharua bar!” canonically pronounced quickly, and
evaluative exclamations like “Gazhayp!”, “Otirik!” - in an abruptly loud and harsh voice. Affectionate
treatment may require a different morphological design in comparison with the usual one. Compare
“apa,apatai”, “apke,apketay”. Discontent is transmitted by grumbling (inirsyp soyleu), grumbling,
mumbling (murnyn astynan seyleu), snorting (mingyrlap soyleu).

Different loudness is manifested both in the speech of individuals and on a more global scale. In
addition to the geographical location of the speech, the living conditions of the people also affect the
loudness of speech, for example, life among boundless expanses and life in crowded cities [10, p.54].

Researchers 1. Altman and M. Gowain proposed to distinguish the following ideal models of
non-verbal communication styles:

- individually-explicit non-verbal style (regulates personal privacy (intimacy) with the help of
expressive gestures);

- individually implicit non-verbal style (serves to protect one’s own identity, using implicit
gestures and body movements indicating the appropriate distance of power);

- community-explicit non-verbal style (contributes to strengthening the norms of the group,
preserving the public face, demonstrating expressive gestures);

- community-implicit non-verbal style (supports group norms and a public person with reference
to the existing power distance)” [20, p. 11].

A. Vezhbitskaya noted, “There is almost always a correlation between models of verbal behavior
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and models of non-verbal behavior. Thus, where broad cultural preferences or norms of a particular
speech style prohibit people from expressing personal emotions, we can also expect the interlocutors to
physically “keep their distance” in space, for example, the desire not to touch the interlocutor or look
into his eyes. And vice versa, when verbal etiquette is involved little or not at all, one can expect more
personal and varied forms of physical behavior ’[11, p. 213].
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IIETEJ TIJII CABAFBIHJIA KEMC-CTA/IU 91ICIH KOJIJJAHY

AnHoramusi. byn wmakamama mer timiH oxeityga (FLT) keiic-cramuai KommaHyaslH KenoOip
apTHIKIIBUTBIKTAPEl MEH MYMKIHIIKTEpi, OHBIH IMIIHJIE OMICTIH ©3iH aHBIKTAy, KOHTEKCTTEpl CHIIaTTay,
ayIUTOPHSIIBIK TIPOIIEIypajiap sKOHE TIIIK TONTAFbI CTYJICHTTEPIIH 63apa OpEKETTeCYiH OapbIHINA apTThIPY
YIIiH KeHC-CTauIl KOJAAaHy TICIIAEp] Typaibl alThIIa Ibl.

XKexe tocin peringe keiic-ctamm oaici XX- raceIpably OackiHaa nanga 6osabl. OKChOPATHIK
aFBUIIIBIH TITIHIH CO3MITIHIE «Keiic cTanm» (Hemece «case-study») Tipkeci 1934 5Kblabl, MEIUITNHAIAFBI
MEIUIMHAIBIK TapUX TY)KBIPBIMJAMaChl KYpbUIFaHHAH KeHiH jka3putrad[ 1, 2166]. Oceinan kelin Oy
9JIiC QNEYMETTIK FRUIBIMAAP/IA )KaHa TEOPUs KYpY YIIIH OfaH opi JaMbIIbI.

Keiic-ctamu omici OiniM OepydiH KemNTereH cajajapbhlHaa KOJJAaHbLUIANbI, COHBIMEH Karap Tijl
yiipeHyre ne kenTen Kojaanbuia 6actaisl. COHFBI JKbUIIAPHI IIETEN TUIAEPiH OKBITY ofeOueTTepinae
Oonamak Myramimaepre pedekcus, menrim Kadpuiaay, mpodiemManapabl menry, Tajaaay KoHe Oaranay
CHUAKTHI KaOUIeTTepiH AaMBITYFa MYMKIHIIK O€pyaiH MaHBI3IBUIBIFRIHA Ha3ap ayaapbUIbI KeJeIi.
JXorapblga KepceTiireH MakcaTTapFa KoJl JKeTKi3yaiH O0ip Kypaisl peTinae case study o1ici YChIHBUILIBI
[1,219 06].

Keiic-ctanu-0ys KopmiaraH opTara KaThICTBI naMmy (aKTOpiiapblH KOPCETETiH Keke OipiiKTi
(oxkuramap, KeKe TyJIFa, OQJEYMETTIK TOI, HWHCTUTYT, KaybIMIACTBIK HEMECE MOJCHHET CHSKTHI)
KapKbIHABI Tajjay mporecci oonbinm Tadbuiansl [2, 346 0]. Kenreren raiasiMaapibiH €HOCKTEpiHE
mieTes TIAAEPiH OKBITYFa apHAJIFaH KeHC-CTaIH TalChIpMaliapbl, 9eTTe, Keleci 0eiMaepIeH Typabl:
aHBIKTAMaJIBIK HEMECE Kipiclie aKnapar, OKUFaHbIH CUIIaTTaMaChl HEMECE MOCEIICHIH TYXKBIPBIMBI )KOHE
TONTBIK CypaKrTap.

errinmik OimiM Oepyre apHalFaH KeWCTep HAKTHI KOCiOM HEMece KYHJIEINIKTI eMipJeri HaKThI
MoceJIesiep MEH JKaFaaiaapFa Heri3nenyi KepeK jKOHE CTYyASHTTEP/lI bIHTAJIAHABIPY MEH OCJICCeHIUIITIH
apTTHIpYFa apHalaJbl. OJETTE, CTYACHTTEP HAKTHI MAcelieNep i TaJKbljayFa KaTbica bl )KoHe OenceH i
TONTHIK JKYMBIC apKbUIBI LIEHIIMAEp HEMece YCHIHBICTAp jKacal, OpTak TYKbIpbIMFa keieni. Keiic
CTaay diciHze OUIIM aJblIIyaapIblH OCpIUITeH XKaFasTTapra KaTbICThI TYPJi Ko3KapacTaphbl TaJKbIFa
aneiHaAbl. Ke#cTik Tamceipmanap, mikipranac »Kypri3reHae YToIMIbl 0osbin TaObutaabl. Opoip Keiic-
CTaJ¥ HAKThI KaFrAaiiapl (CuTyanus) OeifHenelTiH jxa30ala TarcblpMaMeH asKTaaaIbl.

Case study TEXHOJOTHSCHIH KOJJIaHYbIH apTHIKIIBUIBIKTAPbIHA KapaMacTaH LIETEN TUTIH OKBITY
Tokipubecinge Oipkarap Oenrisi mpoOnemanapiabl J1a aran ©TKEH JKeH: |) meTen TidiHae aysi3ina
ceilyiey KpI3METIH )KY3ere achlpy YIIiH Oi1iM alybuTIapAblH TULMIK TaibIHIBIFBIHBIH TOMEH JICHTeHi;

2) >kocmapjaHfaH OigiM Oepy HOTHIXKECIHE KOJI IKETKI3y YIIIH YaKbIT JXOHE SMOIMSIIBIK
pecypcTapbIH eneyii MBIFbIHAAPHL; 3) cabaKThIH OeJICeH/ 11 HhICAHBIHAH TYBIH/IaFaH MYFaIiM TapanblHaH
O11iM amyIIBIIapABIH OKY 1C-OpPEKeTiH )KEeTKUIIKCI3 OacKapysl.

Ocsl Macenenepai menryaid 6ip MyMKiH 5KOJIbI:

AypbI311a KapbIM-KaThIHAC MPOLECIH/E, TIIAl 0T€ *KOFaphl JeHreliie MEHIepreH, CTYACHTTEPAIH
031 TULIIK-MOICHH O1TiMiH KoJgaHa eI, O1pak Keiae Oy KaFJaiMeH )KYMBIC JKacay Ke3iH/e TaKipuoe
MEH JaF/bl KETKUTIKCI3 00Jabl, OWTKEeHI Oenriai O0ip nmpobiiema OOMBIHIIA MIETEN TUTIHIE MiKipTazac
KYPprizy, ©3 Ke3KapacblH YChIHY CTYIASHTTEpAiH aHa Tl apKbUIbl Ceilyiey-oiliay SpeKeTiHIH Herisi
periage xyprizineni. COHABIKTaH, KEUCIIEH JKYMBIC iCTeyTre MaWbIHIBIK KE31HIE CO3IIIH Ma3MYHIIBIK
JKaFbIH KaJIBINITACTBIPYyFa MYMKIH/IIK OepeTiH MEeTTIIAIK KYpajaaapAsl UTepyre Ha3ap ayaapy Kaxer.
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Anaiina, mwerTinaaik 6inim Oepy npouecinae case study 9iciH KOJAaHYABIH apThIKIIBUIBIKTAPHI
KOTI, OUTKeHI OHBI KOJJIaHy CTYACHTTEPAIH Kelleci JaFAblIapblH TaMbITyFa BIKIAJ €Tei:

1.KapbIM-KaTbIHAC AaFaplIaphl: jKa30aia, aybi3a JaFasiiap.

2.CpiHHM Olinay xoHE pedIeKCHUBTI OKbITY KabineTrepi.

3. ¥isIMIacTRIpYIIBIIBIK Ka01JIeTi )koHe KociOun Oimimi. Kelic-cTaam kenTereH aknapaTThl KaMTYbI
MYMKiH, €H 0acThICBHI-OYJI aKmaparThl KOCiOM »KaraaliblH HeMece NMpoOJIeMaHbIH HAKThl KOPIHICIH
TYCIHY YIIiH JOTHUKAJBIK OeiMIepae YHbIMIACThIPY Heri3iHae Kypriziienl.

4.Ke3necy oTKi3y, )00aHBI )KOCIapiay )KoHe CHIaTTay, KeIiCIM-IIapT jkacacy, Mpe3eHTaIHs )KOHE
T.0. CUSIKTBI OaCKapyIIbLUIBIK KapbIM-KaThIHAC JaFAbIIAPHI.

5.bipieckeH OKbITY )KOHE KOMaHAAJIbIK KYMBIC JaFAbLIAPHI.

KeiicTepmi coTTi maiianany YIIiH OKBITYIIBI CTYICHTTEPIIH TULMIK Oi7iM EHreliH ecKepyi THic,
SAFHU Oenrini Oip KUBIHIBIKTApFa Tar 00y MyMKIH/ITI a3 opTa, HeMece KOFaphl ICHI eIl CTYIeHTTep
TOOBI OOTYBI THIC.

OKy TOOBIHAA KeWC-CTaau diCiH KOIaHy TOMEH/IET1 )KYMBIC TYPJIEPiH KAaMTHUIIBI:

- amIbIK MiKipTajacTap;

- KociOu OaFeITTajFaH MiKipTajgacTap;

- TOTITBHIK 3€PTTEY KYMBICHI;

- HmIBIFapMa xazy koHe T. 0. [3].

Ocpl TEpMUHHIH TYCIHAIpMEEpiHe CyleHe OTBIPHIIN, «IIeTes] TiJdi» MOHIHIH epeKLIeNITiH
€cKepe OTBIPHII, KeHCcTep Al KOIIaHy TEXHOIOTUSACHIH HEFYPIIBIM TOJIBIK / 1971 aHBIKTayFa OO0Iaabl.

Case study (cuTyanusuibIK Tanaay)-0yJs1 HaKThI (haKkTiiepre Heri3eareH NpooieMallbIK JKaFaai bl
JKaH-)KaKThl Kapay Ke3iHJe aybI3Ila JXOHE aybI3lla IIbIHAWBI KapbIM-KATBIHACTHI OKBITYIIbI KAMTHTHIH
JUHTBOAMJIAKTUKAIBIK TEXHOJIOTHS KOHE CTYICHTTEPI OHBI MISHIYAiH MYMKIH XOJIapbiH Oipiecin
i31eyre UTepMeneiTiH 9/1ic 60IBII TaObLIA I

Kelic-TexHONMOrUsACBIHBIH TOMEHJEerifiell alppiKiia Oenriiepin Oesin kepceryre Oomaasi: 1)
oenrimi Oip mpoOIeMaHbl KAMTUTHIH HAKThl OKUFA CHUIIATTAMAChIHBIH (MOTIHIHIH) OOTYBI XKOHE, MOTIH
0ip raHa emec OipHerie OOIybl MYMKiH; 2) OCbl OKUFaHBI TYTac Kapay, OHBI op TYpJIi )KaFbIHaH Tajaay
KQKETTLIIr1; 3) opTypiai *KOCHIapAbIH KachIpbIH Mpo0OIeMaIapblH aHbIKTAY; 4) OCbl OKUFaHBIH BIKTHMAaJ
canmapsiH 6omkay [4]; 5) mpoOiemMaHbl MISITyIiH KT 0alaMallbIFbl.

[leren TimiH OKBITY >XYHECiHIE KEHC-TEXHOJOTHS: MOHOJOTTHIK JXOHE JHANIOTTHIK COMiIey
JAFbUIapbl MEH ICKEepJIIKTEpiH JKeTUIAipyre; OUIIM  alyIIbUIapAblH IIbIFAPMALIBUIBIK —Tallgay
KaOUTeTTepiH [aMbITyFa; TMpoOJeManapAblH CBIHAAPAB IIemiMaepiH Taly apKbUIbl Couiey
TOXKIpUOECiH KeHeUTyre MYMKIiH/IK Oepesi, Oy KeiiHHEH OChIH/Iai HaKThI )KarJaiinap/a xKeael KoHe
Herizal OarjapiaHyFa KeMeKTecel; OUIIM alylIblaap/blH KOMaHJada KYMBIC ICTE€yTre QJeyMeTTiK-
TICUXOJIOTHSUTBIK JAaWbIHIABIFBIH KAIBIITACTRIPYFa MYMKIHIIK Oepe/ti.

Keiicnien xymbic ictey ke3enmepi (1 ceizba):

1. HaKTbl *HaFOaMMeEH 6. KOpbIThIHALI CANMBICTLIPY
TaHbBICY MNpOoGAneMmanbIK, TonTapAda KabelnaadHFad
HaFOanaObl TYCiHy wewimaepai cCanbiCThIpY

2. Izspney: TancsipmMma

MaTepuanoapbiHaH arnbiHFaH

HMIHE O3/AirHeH TapThiAFaH S. Aay:mere TonTap o3
AKNAPATTE Garanay wewimaepin KopFaiabl

3. Tankelnay: Ganama
e Limae R aiH,
MyYPMHEIHOIKTEDIH TANKLLAAY

A Pes3onoiulma . e i i
TOonNTap.oa Taby
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KeiicTep ctynenTrepre Taikpuiay xoHe Oaranay YiiH HAaKThl ©MipITiK JKaF aisiap sl (peanusiiap/ibl)
YCBIHA/IbI, OJIAP/Ibl KAPBIM-KAThIHAC aFAbIIAPbIH, COHAAN-aK CHIHU OMJIAay/bl, TONTHIK KYMBICTHI KOHE
3epTTey AaFAblUIapbIH JAaMbITY YIIiH naigamanyra Oonanel. Omap acipece kociOu OarbpITTanFaH LIET
TiT cabakrapeiiaa mainanel. LlsiH MoHIHIE, OKY KypChIHAAFBI HEMECE OKY KYpaJbIHJAFbl Ke3-KeITeH
MaHBI3Abl TAKbIPHII OHBIH HETI3r1 MocesenepiHe KaTBhICThl TAKBIPBIITHIK 3€PTTEYIEPMEH asKTaTybl
MyMKiH. Ocplaiiina CTYACHTTEp TONTAa XXYMBIC iCTEy Ke3iHIEe ajlfaH TINAIK JKOHE KapbhIM-KaThIHAC
JAFABIIAPBIH KOJIIaHa ajlafbl.

Keiic-omic KypbpUIBIMBIHAA Jay-JAamMaljapAblH, MiKipTalacTaplblH, apryMEHTTEpIiH OO0JIybl
TaJKbUIayFa KaThICYIIBLUIAPAbI THIMAI JKaTTHIKTBIPA/Ibl, KAPbIM-KaTbIHAC HOPMaJlapbl MEH epeKeepiH
cakTayra yhperesi.

Keiic-omicTi mreT Ty cabakTapbIiHaa COTTI KOJIMaHyFa O00JIaabel, OUTKEeHI Oy 9/1ic KYpAei KoHe
ceiisiey opeKeTiHIH OapibIK TYpJiepiH KaMTH/bI: aybI3IIa >KOHE jka30aia. biiM axymisuiapia TONTHIH
0acka KaThICyUIbUIAPBIMEH JKOHE OKBITYLIBIMEH ©3apa OPEKETTeCy MpPOLECIHIE MIET TUIHAE KapbhIM-
KaThIHAC JKacayJablH HAKTBl MYMKIHZITI maiga O0onanasl. Byl TeXHOIOTUSHBI TaKBIPHINITHI 3€PTTEYIiH
OPTYpIIi Ke3CeHICPiHIe KOJIIaHy MYMKIHJIIT1 Oap.

KopbeiTeiHabinai kese, sxainmsl opTa 0611iM OepeTiH MeKTenTepre meTes Tl MyFajiMiH faspiayaa
KEeMC-TEeXHOJOTHIHBI KOJAaHy IIBIHAWBI ©3apa opeKeTTeCyal YUBIMAACThIpyFa, METTUIAIK OiaiM Oepymi
KaJIBIITACTBIPYFa XKOHE IaMBITyFa KOMEKTeCe 1, O11iM almyIbuIapAblH OOJalIaKTa — KoCiOH jKOHE KekKe
eMipiHJe maigansl O0JaTBIH OPTYPi OUTIKTEpAIH TyTac KemieHiH (o3 MmiKipiH aWTa Oiny, KOMaHaaaa
KYMBIC icTei Oy, menriM KaObuiaai Oiry, ©3 OCTIHIIE MIBIFApMAIIBUIBIK OiiIay Kabiieri xoHe T.0.)
KaJIBIITACTRIPyFa 30p MYMKIHIIK Oepe/ti.
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FORMATION OF SOCIO-CULTURAL COMPETENCE WITHIN PROJECT TECHNOLOGY

Abstract: The formation and development of the components of socio-cultural competence provides
the student with the opportunity to navigate the socio-cultural characteristics of the people with whom he
communicates, to predict possible socio-cultural obstacles in the context of intercultural communication
and ways to eliminate them. It creates the basis for the implementation of independent study of other
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countries, peoples, cultural communities; mastering the ways of representing the native culture in a foreign
language environment; sociocultural self-education in any other, previously unexplored spheres of direct
and mediated communication. As we know, language and culture are the most important aspect in the
process of learning a foreign language. Learning a foreign language at an intercultural level is impossible
without knowing the culture of another people. Accordingly, language learning cannot be complete without
studying the culture of the target language.

Key words: sociocultural competence, problem-project approach, project technology, WebQuest.

AnHoTtanusi: PopMHUpOBaHUE U PA3BUTHE KOMITOHEHTOB COITMOKYJIBTYPHON KOMIIETCHTHOCTH JIaeT
CTYIIEHTY BO3MOXXHOCTh OPHUEHTHPOBATHCS B COLMOKYJIBTYPHBIX OCOOEHHOCTSX JIFOICH, C KOTOPBIMH OH
oOmraercsi, MPOrHO3UPOBATh BO3SMOXKHBIC COIMOKYJIBTYPHBIC MPEMATCTBUS B KOHTEKCTE MEKKYJIBTYPHOTO
oOmieHust 1 cnocooObl ux ycrpanenusi. Co3gaeT 0CHOBY Uil OCYIIECTBICHUS CAMOCTOSTEIIBHOTO U3yUEHUS
TIPYTHUX CTPaH, HAPOAOB, KYITBTYPHBIX COOOIIECTB; OBJIaICHUE CTI0COOaMU IPEICTABICHUS POTHOM KYJIBTYPhI
B MHOSI3BIYHOW CpeJie; COIMOKYJIBTYpHOE camMooOpa3oBaHHME B JIIOOBIX JAPYTUX, PaHEEe HEU3BEIAHHBIX
cepax mpsMOro M OnmocpenoBaHHOTrO OoOIIeHus. Kak M3BECTHO, S3BbIK M KYJbTypa SIBISIIOTCS HauOojee
BRXHBIMHU aCIIEKTaMU B IPOIECCEe M3YyYEHUS MHOCTPAHHOTO S3bIKa. V3ydeHHWe MHOCTPAHHOTO s3bIKa Ha
MEKKYJIBTYPHOM YPOBHE HEBO3MOXKHO 0€3 3HaHUS KYJIBTYphI Ipyroro Hapoja. CoOTBEeTCTBEHHO, U3yUCHUE
SI3bIKA HE MOXKET OBITh TIOJTHBIM 0€3 U3YUYEHUS KYJIbTYPhI H3y4acMOro s3bIKa.

KiroueBble ¢j10Ba: COIMOKYIBTYPHAs KOMIIETCHIIHS, TPOOIEMHO-TIPOCKTHBIN TTOMXOM, MPOCKTHAS
texHonorus, WebQuest.

Tyiiingeme: OeyMETTIK-MOACHU KY3BIPETTUIIK KOMIIOHEHTTEPIHIH KaJIBINTACYybl MEH JaMybl
CTYIIEHTTIH ©31 COWJIEeCeTIH agamMaapAblH JJIEYMETTIK-MO/ICHH EpeKIIeTiKTepiH Oarmapiail amybiHa,
MOJICHHETAPAIBIK KOMMYHHUKAIMs SKaFdaiblHAa OONMybl MYMKIH OJIEYMETTIK-MOICHU Keneprijepii
OoJDKayFa oHE OJIapJIbl JKOK TACLIIepiHe MYMKIHIIK Oepemi. onapabsl. On 6acka enjep/i, XaJabIKTapibl,
MOJICHH KaybIMJIACTBIKTAP/IbI TOYEJCI3 3epTTEYIl KY3ere achlpyFa HETi3 ’Kacaiibl;, MeT TULAIK opTaza Tej
MOJICHHETIH OCiHeNey TociiepiH MEeHTepy; TiKeJeH KoHe NeIalIblK KapbIM-KaTbIHACTBIH Oacka, OyphIH
3epTTEIMEreH caajiapblH/Ia dJICYMETTIK-MOJICHH ©31H-031 TopOueiney. bi3 OineTiHaeH, TiT MCH MOJICHUCT
- OyJ1 1eT TUIIH OKBITY MPOIECIHIH €H MaHBI3Jbl acrlekTici. MojieHueTapanblK JCHrelae 1meTen TiliH
yiipeHy 0acka XaJbIKTBIH MOJICHUETIH OlIMeliHIe MyMKiH emec. TuiciHme, TUII YHpeHy ayaapMa TiliHiH
MOJICHUETIH 3epTTeMEN asiKTaIMaiIbl.

Kint ce3mep: oJeyMeTTIK-MOJIGHH KY3BIPETTIIIK, MPOOIeMaNbIK-)KOOATBIK TOCII, KOOAIBIK
texHojorus, WebQuest.

The formation and development of components of socio-cultural competence provides students with
the opportunity to navigate the socio-cultural characteristics of people with whom they communicate,
also to predict possible socio-cultural obstacles in the context of intercultural communication and ways
to eliminate them. It creates the basis for the implementation of independent study of other countries,
peoples, cultural communities; mastering the ways of representing the native culture in a foreign language
environment; sociocultural self-education in any other, previously unexplored spheres of direct and
mediated communication.

As we know, language and culture are the most important aspect in the process of learning a foreign
language. Learning a foreign language at an intercultural level is impossible without knowing the culture
of another people. As S.S. Kunanbayeva notes, competence is a personality quality, which presupposes
the student’s possession, mastery of the corresponding competencies, including his personal attitude to
the subject of activity, which form the minimum experience of activity in a given area, which is further
improved and is brought to the level of competence in the course of professional activity [1, p.117]. The
definition of the term “Competence”, according to A.T. Chaklikova, is interpreted as personality traits,
the potential ability of an individual to cope with various tasks, as a set of knowledge, skills and abilities
necessary for the implementation of specific professional activities [2, p.10]. Minnisa S. Safina considers
that the concept of “competence” in terms of the educational process, we can say that competence
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is primarily the result of training. Through the study of educational material the student acquires a
particular competence — specific knowledge, skills — and gains experience (professional quality) and thus
demonstrates perseverance, self-reliance and responsibility (personal qualities). In addition, competence
in the educational process is the result of integrated learning (the integration of theory and practice, the
integration of teaching methods and educational technologies, the integration of academic disciplines).
Competence is characterized by the possibility to apply knowledge and skills in real life, showing the
best personal qualities [3]. So, “competence” means the holistic mastering the content of the educational
process, manifested in the willingness of students to use the acquired knowledge and skills.

According to the dictionary of methodological terms, socio-cultural competence is a set of
knowledge about the country of the language being studied, national and cultural features of social
and speech behavior of native speakers, as well as the ability to use such knowledge in the process
of communication, following customs, rules of behavior, etiquette, social conditions and stereotypes
of behavior of native speakers [4]. According to S. S. Kunanbayeva, socio-cultural competence is a
competence that forms a language personality’s “secondary cognitive consciousness “as a concept and
image of the world of another linguistic society, as well as forming in its cognitive system” secondary
constructs — knowledge “that correlate with knowledge about the world and the language of the” foreign
language “ [1, p.110]. Thus, socio-cultural competence provides knowledge that language can be a
mechanism for transmitting the cultural experience of a country, reflecting historical changes, as well as
knowledge of the norms of speech behavior depending on the communicative situation, understanding
the vocabulary in texts of different styles and understanding their meaning. According to R.P. Milrud,
“sociocultural competence refers to the activity-component of communicative competence” [5]. N. A.
Salanovich believes that the combination of language learning with country studies creates an invaluable
motivation for students to learn, and also allows them to solve all 4 problems of modern education at
school. Students learn about the culture, history and traditions of a particular country using language tools
in the process of communication in the classroom [6, p.18]. In turn, foreign researcher Anuziene Leva
notes that socio-cultural competence is considered as an opportunity to apply multicultural knowledge,
skills and values in the process of intercultural communication in certain specific life situations in order
to ensure tolerance towards other people [7]. The scientists J. M. Sultanov and J. A. Ezcashnow consider
sociocultural competence as the ability to represent the native culture and the culture of the foreign
language in intercultural communication, assimilation of the national-cultural component in foreign
language learning as the main requirement of familiarizing students to the culture of the country of the
target language [8]. Minnisa Safina believes that socio-cultural competence is the possession and ability to
apply a set of multicultural knowledge, skills and qualities in the process of intercultural communication
in specific conditions of life and tolerance towards people of other nationalities [9, p. 18].

Socio-cultural competence is a set of knowledge about the realities of the country of the studied
language, national and cultural characteristics of this country and the ability to apply this knowledge
in practice. Mechanisms of social competence are: socio-cultural knowledge (knowledge of the target
language country, spiritual values, customs and cultural traditions, peculiarities of the national mentality);
communicative experience (choosing the appropriate style of communication, the correct interpretation
of the phenomena of the foreign culture); emotionally-inclusive relationship to the facts of the foreign
language culture (including the ability to resolve conflicts arising in the process of communication);
the possession of language, the correct use of socially marked linguistic units [10]. Also M.S. Safina
notes that sociocultural competence is a complex phenomenon. It includes the following components:
- Linguoculturological-knowledge of lexical units with socio-cultural semantics (for example, greeting,
forms of address and farewell in oral and written speech); - sociolinguistic knowledge of the language
features of social classes, different generations, genders, and social groups.; Cultural component-
knowledge of the cultural characteristics of English-speaking countries, their habits, traditions, norms of
behavior, etiquette and the ability to understand and adequately use them in the process of communication,
while remaining a carrier of another culture [9].

The mechanism for the formation of sociocultural competence is our design technology. At the
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same time, he proceeds from the fact that the teaching technology is, first of all, a pedagogical process
that maximally implements didactic laws and patterns due to which the achievement of specific final
results. And the more fully they are comprehended and realized, the higher the guarantee of obtaining
the desired result. Consequently, all leading signs of learning technology. Therefore, as a generalized
definition, it is proposed the following: teaching technology is a law-based pedagogical activity,
implementing a scientifically grounded project of the didactic process and having a higher the degree
of efficiency, reliability and guarantee of the result than it is with traditional learning models [11, p.14].
Zh.Kh. Salkhanova and D.S. Ibrayeva, note that the spread of the concept of technology in education has
philosophical conceptual foundations, and, as you know, at first it was associated with the introduction
of technical teaching aids into the educational process. Subsequently, the sphere of technologization
expanded and began to mean an innovative approach alternative to traditional education [12, p.117].
F.I. Smailova and G.N. Doszhanova note that modern pedagogical technologies, such as learning in
collaboration, project methodology, the use of new information technologies, Internet resources, help
to implement a personality-oriented approach to learning, provide individualization and differentiation
training taking into account the abilities of students, their level of training, inclinations [13, p.106].
Domestic researchers N.V. Kormilina and N.Yu. Shugaeva note that design technology is focused,
first of all, on the development of students’ independence, their intellectual, cognitive and creative
activity; secondly, it allows you to build the educational process in accordance with the principles of the
competence approach [14, p.85]. Russian researcher O.Yu. Chireikina notes that the main purpose of the
design technology is to stimulate students to independently acquire knowledge, acquire skills and abilities
to perform certain professional tasks. This requires the integration of knowledge from various subject
areas, the ability to predict the results and possible consequences of decisions made [15]. Accordingly,
this technology allows to combine theoretical knowledge of students with the practical process of their
application. Accordingly, the design technology allows, in the course of solving a problem, to combine
the knowledge of students and apply this knowledge in practice. One of the forms of project activity is
a webquest. A web quest (WebQuest) is a problematic complex task for which the information resources
of the global Internet are used, with the mandatory inclusion of elements of the role-playing game [16].
In other words, students are given the task to find material on the Internet on a specific topic, analyze
it and solve the indicated problem. Links to sources are offered by the teacher, or students find them
on their own using search engines. At the end of the quest, students, working in a group, present a
web page created on the indicated issue on their own, or other creative work in electronic, printed or
oral form, such as a presentation on the discussed issue, collage, defense of a poster, writing an essay,
reportage, interviews, talk shows and etc. Bernie Dodge, professor at the University of San Diego, being
one of the developers of this form of educational activity, identifies the following types of tasks: retelling
(expression of understanding in a new format); development of a plan for a future project based on the data
obtained; creation of a virtual exhibition; video creation; invention of the culture capsule; conducting a
journalistic investigation on the indicated problem with an objective expression of information; reaching
consensus (justifying one’s point of view and persuading opponents to their side); writing a compendium
(quick reference, summary, synopsis) [17]. L.M. Takhauova, reveals the advantages of a web quest that
contribute to solving problems in learning a foreign language: provides autonomy and independence of
students; develops communicative competence; makes it possible to carry out an individual approach;
motivates students to apply language knowledge and learn new language material; allows you to use a
large amount of relevant authentic information; helps to organize active independent or group search
activities of students, which they themselves manage; organizes work on any topic in the form of a
focused research, both within a few hours and several weeks; promotes independent decision-making;
develops critical thinking, trains thinking abilities [18].

Accordingly, a web quest is an educational and cognitive activity in a foreign language education,
the purpose of which is to acquire a general result in solving a specific problem using Internet resources.
Thus, in this article we examined the formation of socio-cultural competence and the essence of the
problem-design approach. In turn, they considered the formation of socio-cultural competence in foreign
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language education through project technology. So substantiated the essence of design technology — is a
web quest in foreign language education.
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Oackanap yChIHFaH UJEsUIapra xayar 0epy, bIHTBIMAKTaCTHIK jKacay, TYCIHYI KaKeT eTeTiH O6acka Oipeyain
KO3KapachlH KaObU11ay MYMKIHIIT1). [lemarornkaiblk TEXHOJIOTHS peTiH e sko0a dici - OyJ1 MoHI OOMBIHIIIA
IIBIFAPMAIIBUIBIK 13/ICHICTIH TMPOOIEMAaIIBIK dICTePIHIH KHUBIHTHIFBL. JKOOAIBIK iC-0pEKeTTI YHBIMAACTHIPY
MYFaJiMHIH *00a KaThICyIIbUIapbIMEH OeliceHl e3apa opeKeTTecyine Oenrini Oip AalbIHABIFbIHA, OFaH
KBI3BIFYIIBUIBIK TaHBITYFa, Oamanmapasl OIpJecKeH iC-OpeKeTKe BIHTAJTAHABIPYFa, KOOAHBIH Ke3eHACpiH
HaKTHI O1TyTe )KOHE OCBI 9/IiCTI KOJIaHyFa KOHbUIATHIH Oenrisii Oip TananTapabl CaKTayFa HEeTi3elreH.

Tipek ce3aep: ojic, xo0a ofici, 1epOecTiK, KOOATBIK 9PEKETTI YUBIMIACTBIPY, 0ACTAYBIII CHIHBIT
OKYIIBUIAPBIHBIH AEPOECTIri.

AnHoTauus. [ [pumeHenne MeToa mpoeKTOB U MTPOEKTHOM AEATEIIEHOCTH CIOCOOCTBYET COIIMATBHOMY
BOCHHUTAHMIO JIeTel (MOHMMAHHUIO HEOOXOJUMOCTH COLMAILHOIO MPUCIIOCOONECHUS JTOeH ApYT K ApPYry:
YMEHHUE [IOTOBapHUBaTbCsl, OTKIMKATbCS Ha WJIEH, BbIABUIAEMbIE JPYTUMH, YMEHHUE COTPYAHHUYATh,
NPUHUMATH YyXKYI0 TOUKY 3pEHHUs Kak TpeOyromyro moHnManus). Kak memarorudeckas TEXHOJIOTUS METO
MPOEKTOB TPEACTABISACT COOOH COBOKYITHOCTh HCCIIEIOBATEIBCKUX MOUCKOBBIX MPOOJIEMHBIX METOOB,
TBOPYECKUX MO cBoeil cyTu. Opranm3anus MPOEKTHOW AESITENbHOCTH Oa3upyeTcsi Ha OIpeneiaéHHON
MOATOTOBKE Mefarora K akTHBHOMY B3aWMOAEHUCTBHIO C YYaCTHHKAMHU MPOEKTa, C(HOPMHUPOBAHHOCTHIO Y
HEro YMEHUs 3aMHTEpecOoBaTb, MOTUBHPOBATH JIETEH HAa COBMECTHYIO JESATEIbHOCTh, YETKO 3HAThH ATAllbl
IPOEKTa U cOOIIOATh OnpeAeaEHHbIe TPeOOBaHUS K UCIIOJIb30BAHUIO JAHHOTO METOAA.

KiroueBble cjioBa: MeTOXN, METOA IPOEKTOB, CaMOCTOSTEIBHOCTb, OPraHU3alUsl IPOEKTHOU
JESTENIbHOCTH, CAMOCTOSTEIbHOCTH MJIaIINX HIKOJIbHUKOB.

Annotation. The use of the method of projects and project activities contributes to the social education
of children (understanding the need for social adaptation of people to each other: the ability to negotiate,
respond to ideas put forward by others, the ability to cooperate, to accept someone else’s point of view
as requiring understanding). As a pedagogical technology, the project method is a set of research search
problematic methods that are creative in nature. The organization of project activities is based on a certain
preparation of the teacher for active interaction with the project participants, the formation of his ability to
interest, motivate children for joint activities, clearly know the stages of the project and comply with certain
requirements for the use of this method.

Key words: method, project method, independence, organization of project activities, independence
of younger students.

OJIeMIIK TeIarorukaga xo00a ojici *o0albIK OpPeKeTTIH MaHbBI3Abl Kypamjaac Oeiiri peTiHje
TyOereini sxaHaIBUIIBIK eMeC, OUTKeH1 01 oTKeH FachIpabiy 20-xbuinapeiaga AKII-Ta maiina Gomnabl.
On coHbIMEH KaTap mpobieMaiap 9Mici e aTtaiabl KOHE aMepUKaHABIK (Grmiocod koHe arapTyIIbl
JlxoH [Iptou sxacaran ¢pusocodus MeH O0iiM Oepyeri T'yMaHHUCTIK OaFbIT HaesIapbIMCH OaIaHBICTHI,
oJ1 OaaHbIH JKeKe MYeTepiHe COUKeC TUICTI iC-opeKeTi apKbLIbl OEJICEH 11 HEeT13/€ OKBITYIbI YCHIH/IbI.

B.Y. AaTOoHEHKO aramn eTKeHEH, yaKbIT ©T€ KeJie )ko0anay ofici uaesiChl 0ipa3 Jamy >KOJIBIHAH OTTi.
Kasipri yakpITTa 0JI )KaKChl OMIACTHIPBIIFaH XKOHE KYPBUIBIMAAIFaH O11iM Oepy KYHECiHIH aXbIpamac
Oeuiri 6osibin TaObLTaIbl. MYH/1a# OKBITY YIBIMBI Oaj1anap MEH MYFaTiMACP/IiH KbI3bIFY IIBLTBIKTAPbIHBIH
yinecimMin KaMmTamace3 eremi [1].

«Kobanay amici» 20-1IbI )KbUIIAPAAFbl OPBIC FATBIMIAAPBIHBIH HCSIapbIHIa KOPIHIC TalThl. ATall
aritap Ooncak, b. B. UrnareeBa, H.K. Kpynckas, E. I'. Karapos, M. B. Kpynenun, B. H. lllynsrun
XKoHe 0acka KeHECTIK MyFalliMzaep jkoOajay 91ici TEOpHsHBI MPAaKTHKaMEH OalJIaHBICThIpA OTBIPHITI,
HIBIFAPMaIIBLIIBIK 0acTamMa MEH OKBITY/IBIH 1epOCCTITiH JaMBbITYIbl KAMTaMAachl3 €T ajabl ATl CAaHANIbI.

I'nmycosa E. E. ko0anbIK-0araapibl OKbITY MEH JKOOAJBIK JKYMBICTBIH KEJIeCiJIeH TEOPHSIIbIK
OPUHIUNTEPIH aHBIKTA/bI:

- bacmul Hazapoa - OKyuibl: OHBIH IMIBIFAPMAIIBUIBIK KaOlJIETTePiH JaMBITYFa BIKIAN €TY;

- OKY MpoleCi OKYIIbI YIIiH JKeKe MarblHAChl 0ap iC-OpEeKEeTTiH JOTUKAChiHA HET13eNTeH, Oy
OHBIH OKyFa JIeT€H BIHTACBIH apTTHIPAJbl; )KOOAMEH JKYMBIC ICTEYNIH jKeKe KapKBIHBI dp OKYIIBIHBIH
JaMy JICHTeHiHe KEeTyiH KaMTaMachl3 eTe/li;
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- 61miM Oepy >kobanaphlH )kacayFa KeIIeHI1 Ko3Kapac OKYIIBIHBIH HET13r1 (PU3HOJOTHSIIBIK KOHE
TICUXUKAIBIK QYHKIUSATAPBIHBIH YHJIECIMI TaMybIHA BIKITAJ €TE/i.

JI. P. baumOeTOBTHIH TiKipiHIIe, jx00anay 9MiCiHIH, COHJal-aK x00ajiay OpeKeTiHIH MaKCaThl,
TyTacTail anranjaa, )kobara KaTbICyIIbIJIapFa JKaF1aii skacay O0JbII TaObLIaabl:

1) amraH OUMiMAEpiH TAHBIMIBIK XOHE MPAKTUKAJIBIK MIHASTTEpAl SNy YIIiH TMaiJalanymabl
YHpeHy;

2) opTypii TonTapaa >KYMbIC iICT€Y apKbUIbl KAPbIM-KaThIHAC JaFIbUIAPbIH MEHTEePE/Ii;

3) o3 OolipiHAA OUTIKTEp MEH JaFIbUIApIIbl, OHBIH IMIIHAE 3epTTey OUTIKTepiH (TMpobaeManapiasl
aHBIKTAY, aKIapaT )KuHay, 0aKpliay, Tajujay, THII0Te3anapabl KYpy, )KaJbliay, TEXHOJIOTHSIIBIK XKoOaay,
KOHCTPYKTOPJIBIK, KOMMYHUKATUBTIK, TUarHOCTUKAJIBIK TaJ/1ay) 1aMbITaIbl;

4) )KyiieniKk oiaybl JaMBITy KoHE T.0. [2].

M. B. Jly6oBaHbIH MiKipiHIIEe, OatanapblH )K00a bIK 1C-OpPEKETIHIH HETi3T1 MOHI OHTaNIbI O1J1iM
Oepy opTackiH Kypy O0ibIN TaObLIabl, COHBIH aPKACHIH A aIaMHBIH QJIEYETTI MYMKIHAIKTEP1 alIblIa Ibl,
OanaHbBIH MOJICHUETI MEH aliHAJIACBIHIAFBI OJIeM WTepinenai, adblHFaH OUTIMAI MpaKTHKaaa KoJJaHyFa
xarnai okacanmaabsl. COHBIMEH KaTtap, 3epTTeylriyiep OamaHblH »koOanap jKacaybl >KEKe TYJIFaHbI
QJIEYMETTeHAIPYAIH KapKbIHIBI TPOLIECIHE, OKBITYJIbIH ©MipMEH OaiiJlaHbICHIH eHTri3yre, OenceHni
Oiylayibl BIHTAJNAHJBIPYFA KOHE TAHBIMJBIK KBI3BIFYIIBUIBIKTAPABIH KEH CIEKTPIH KaJbITACTHIPYyFa
BIKIIAJ €TEeTIHIH aran oTTi [3].

A. U. bongapenko »xo0a oxici gepbecTik, Oanamap MEH €peCceKTepAiH BIHTBIMAKTACTBHIFHI,
OananmapIIbIH )KEeKe KOHE Kac ePEKINEIIKTEPIH eCKepy CHAKTHI MeJaroTUKaIbIK TPUHITUIITEP/II KeIIeH 1
TYPJI€ J)KY3€eTre achlpyFa MYMKIHIIK OepeTiHiH aTam oTTi [4].

XKoOGanbIk ic-opeKeTTiH Heri3i uaest 60bIn TadbLIaAbl, OHBIH MOHI 1C JKY31H/I€ HEMECE TEOPHUSIIBIK
TYPFBIIAaH MaHBI3IbI MOCEJICH] IIeIIyIe HOTHKE aly MYMKIHAITT Oonbinm TaObutaasl. by HoTmkenepmai
HaKThl IPAKTUKAJIBIK iC-OPEKETTE KOPYTe, TYCIHYTe )KOHE KOJMAaHyFa OOJaThIHBIFBIH OLIIipeni.

O.B.BpbIkoBaHBIH TIKIPiHIIIE, )KOOATBIK 1C-OPEKETTIH O1p €peKIIeiri - 0J1’K00a KaThICy HIBIIIAPBIHBIH
nepbec opekeTiHe OarbITTaIFaH, OHBI 9p TYpJi GopMana KepceTyre OONaabl: KeKe, KYITHIK, TOTHIK
kKoHe T. 0. [5].

[Tearorukaiblk TEXHOJOTUS PETIH/E )K00a 9/1ici - OyJ1 MOH1 OOWBIHIIIA BIFAPMAIIBUTBIK 13ICHICTIH
MpoOIeMaNbIK JIICTePiHIH >KUBIHTBHIFBL. JKOOAlbIK 1C-OpeKeTTI YHBIMIACTBIPY MYFaJiMHIH >kK00a
KaThICYIIBIIAPBIMEH OCJICeH/II ©3apa opeKeTTecyiHe Oenrisi Oip NalbIHABIFBIHA, OFAH KBI3BIFYLIBIIBIK
TaHbITyFa, Oanamapabl OipJECKEeH iC-opeKeTKe bIHTAJaHIbIpyFa, )KOOAHBIH Ke3eHIEpiH HaKThl Olimyre
JKOHE OCHI dJIICTI KOJIaHyFa KOWBUIATHIH OeNTin O1p TamanTapabl caKTayFa HEeTi3eTreH.

E. C. [TonaTTeiH mikipiHIIe, 5k00a 9/1iCiH €Ki )KOJIMEH KapacThIpyFa 00J1aibl - TEXHOJOTHUS PETiHIe
Jie, OKBITY TEXHOJOTHIChIHA E€HT1311yl MYMKIH TOYeJCi3 9/iC peTiHe Ne:

—1npo0aeManbIK OKBITY TEXHOJIOTUSACHIHBIH HYCKAaChl PETIH/E;

—OKY MPOIIECiH apajayFa MYMKIHJIIK O€pETiH KEIICH/I1 OKBITY 9/IiCi pETiHJIC;

—TOMNTHIK OKBITY dJ1iCi PETIHIIE;

—Oaamaisl epKiH eHOeK TEXHOJIOTHICHI PETIHE;

— TYJIFaHbIH IIBIFApMAIIBUIBIK KACUETTEPIH JaMbITyFa OaFbITTAJIFaH JaMbITA OKBITY TEXHOJIOTHSICHI
perinje;

—031H-031 JaMBITY TEXHOJIOTHUACH peTiHae [6].

E. N. JlonsH k00ajbIK TEXHOJOTHS KEJICCIICH OpeKeT TYPJICPiHIH OJICTepi MEH TOCUIIEpiH
OipiKTipeai AT caHaMIbl:

- OHBIH;

- OKY;

KOMMYHUKATHUBTI;

TYpPACHAIPTiNI;

KYHIBUIBIK-0aF 1apIibl.

Oky-TopOue nporecinae xo0albIK TEXHOJIOTUSIHBI KOJIIaHy Keyieci OarbITTapra OarbITTalIFaH:
— OKYUIBLTIaP/IbIH TAHBIM/IBIK JaFIbUIAPBIH 1aMBITY;
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—>kaHa Oimim, gepOecTik any Ke3iHae OenceH/ i YCTaHBIM/IBI JaMBbITY;

—©31H-031 JaMBITyFa YMTBUIBICTHI KAJIBIITACTHIPY;

—KaXXeTTi OKY aKMapaThlH 137Iey JaFIbUIapbIH 1aMBITY [7].

bencenainikTi bIHTaTaHIBIPY, ©31H-031 JAaMBITYFa YMTBULY, OpPEKEeTTI YHBIMIACTHIPY >KOHE
aKMapaTThl 137ey AaFIbUIapbIH JaMbITY apKbUIBI JaMBITYy YIIiH KOJAiIbl )KaFaiiap kacaiaisl.

’KobGanap meH x00abIK ic-11apaiap 9AIiCiH KoJgaHy Oajanap/blH oJICyMETTIK TopOHueciHe bIKImal
ereni (amamaapawiH Oip-OipiHe ojeyMeTTik OeHimeny KaKeTTIIIrNH TYCiHYy: KeJicceszep KYyprizy,
Oackamap YChIHFaH HIesUIapra jkayarn Oepy, BIHTBIMaKTacTHIK jkacay, TYCIHyAl KaKeT eTeTiH Oacka
OipeymiH Ke3KapachlH KaObLIIay MYMKIHJIIT1).

KyHnenikTi nenarorukajiblK dpeKeTiHAe KOOaIbIK d/1iC MeH K00aJIbIK dPEKeTTi KojaaHa Oiny -
MYFaTIMHIH )KOFapbl OUTIKTUTITIHIH KOPCETKIIIi, OHBIH OajiajiapAbl OKBITY MEH IaMBITYIbIH IIPOT'PECCUBTI
omictemeci. byn TexHonorusuiap 21 FacwhIpAbIH TEXHOJOTHsJIAPBIHA JKaTabl, Oy €H alJbIMEH ajJaM
OMIpiHIH Te3 ©3repeTiH KaraaiinapbiHa Oeiimaeny Ka0ieTiH KaMTaMachi3 eteai [8].

XKobanmay opekeTi KenTereH YFeIMaapIbl KAMTHIBL: k004, ’xo0a 9/1ici, )k00a KYpBUIBIMEIL, )Ko00aay,
’KobGanay TEXHOIOTHSACHI, )k00aliay OpEKETIHIH TEXHOJIOTHUACHI, )KOOAIBIK IMeJaroruKajblK TEXHOIOTHUS,
’o0aiay TeXHOJIOTHICHI, 00JKay, KYypacThIpy, MOJICIIbCY, 3€PTTEY, Kocmapiay; pedaekcus; >ko0aHbIH
THIMAUTITIH OaFanay pacimaepi xkoHe T. 0.

’Koba - nepOec xoHE YKBIMIBIK MIBIFAPMAIBUIBIK asgKTaJIFaH )KYMBIC HEMECE €peceKTep apHaiibl
YHBIMIACTBIPFaH KOHE Oajajap OpbIHAAFaH, dJIEYMETTIK MOHI 0ap HOTMXkKeci 0ap, MIbIFapMallbLIbIK
KYMBICTap/IbI ’KacayMeH asKTaJaThIH ic-Tmapanap kemreHi [9].

JKoOGama O61miMHIH P TYpITi caltaiapbliHaH 01J1iM Ma3MYHBIH O1piKTipyTe 00J1a/1b1, 0VJ1 OKY I BLIAP/IbIH,
MeJarorTapAslH KOHE aTa-aHallapblH OIpJIeCKeH TaHBIMJABIK-13IECTIPY OpEKETiH YHWBIMIACThIpyAa
YJIKEH MYMKIHIIKTEp armaibl.

JKoba omici opmaiibiM KaHgal na O6ip MaceneHi memyai 6omkaiael. XKobanap omici 6anaHbIH ic-
OpEKEeTIHIH KEIIeHIH >KOHE MyFaliMJepre apHajfaH OChl dPEKETTepi YHBIMIACTBHIPYIBIH OIICTEpiH
(TocimaepiH), KOcTapiiaHFaH HOTIDKENIep allyFa MYMKIHAIK O€peTiH MUIAKTHUKAJIBIK KypalIapibiH,
JKaFIaiiiap/iblH, 1C-OpEKETTiH Ke3eHAEPiHiH )KUBIHTHIFbIH CUITATTANIbI, SFHU OYJI - OYJI Me1aroruKabiK
TEXHOJIOTHUS.

XKobanbIK ic-opeKeT OKyIIbl MEH MYFalliM apachIH/IaFbl KAPbIM-KATBIHACTBIH €PEKIIe CUIATBIMEH
cunatTanaabl. JKoOanbIK ic-OpeKeTTe CTYACHT iC-OpEKeTTIH MaKCaThIH ©31 aHBIKTAM/Ibl, KaHa OimimMal
HEeMece OPeKEeTTIH 9JIiCTePiH, TOXipuOeIep i anajsl, menriMaepal Tanaainapl. by xarnaiiaa Myramim
KOMEKIII POJIiH aTKapaabl. bysl iC-opeKeTTiH MaKCcaThlH aHBIKTayFa KOMEKTECeli, aKmapar Ke3aepiH
YCBIHAJIbI, JKYMBICTBIH MYMKiH OOJIaTBIH TYpJIEpPiH YCBIHAJbI, HOTIKENEP/i OOKayFa KOMEKTECEeIl,
CTYIEHTTIH OeJICeHAUTITIHIH KOpiHyiHe KaFJal Kacaiabl.

H.M. KonpimieBa k00ajbIK ic-lIapaiiapra KaThICYIIbUIap KOWBUIFAH MaKcaTKa JKeTy YIIiH Oip-
OipimMeH OenceH/1i KapbIM-KaThIHAC XKaCAUThIHIBIFbIHA Ha3ap ayaapajsl. XKoba aschIHAAaFbI 1C-OpEKeTTiH
031 CTyAeHTTepAl OenceHainikke, 6acTaMalbUIIBIKKA, Kbl HOTHXKETe KOJ JKeTKi3yre OaillaHbICThI
OpeKeTTep/Ii Ky3ere achlpyFa JKayarmKepluIiIkineH Kapayra urepmeneiiai [10].

Bacraysim MexTen jkachlHIAFbl Oallamapnia XKoOadblK ic-opeKeTTeri JAepOecTiKTi AaMBITYIbIH
MaHBI3/Ibl MIAPTTAPBIHBIH Oipi - OYJ1 KenTereH OeJICeHATIK TaHBITY KaXETTUIITH K9HE JepOecTiKTIH
MaHBI3[IBl CHIaTTaMallapblH KYPAaWTBIH KacHETTepAl OUIMipeTiH »koOallapIbslH KONTETeH TYpJEpiHiH
HIBIFApMaIIbUIBIK  cunaThl. COHBIMEH Karap, MYFajiM OKYIIBUIAPIBIH 1C-OpEKeTiH 3jK00alapabiy
TaKbIPbIOBI MEH Ma3MYHBIH aHBIKTAy apKbLIbl PETTCH anabl.

JlepOecTikTi CyOBEKTHBTI TOXKIpHOE TYpFBICHIHAH Tanaail oTeIpbin, A.K.OCHUIIKHI opTYypIIi Kac
Ke3eHACPIH/Ie KaJbINTACAThIH XKoHE JepOECTIKTIH KaJbIITACybIHA 9CEP €TETiH 5 KOMIIOHEHTTI Oein
KepceTei:

* KYHABUIBIKTAp TOXKipuOeci (KBI3BIFYIIBIIBIKTAPIABI, MOPAIBABIK HOpPMaJapiabl, CEHIMIEpIi
KaJIBIITAaCTBIPYMEH OalJIaHBICTHI);

* pedaekcus ToxipuOeci (aJaMHbBIH 631HIH MYMKIHIIKTep1 MEH 0OBbEKTHBTI dJIeMeTi MYMKIiH KaiiTa
KypyJap TypaJbl OUTIMIEpiH OPBIHIAIATHIH 1C-OPEKETTIH TalanTapblHa CORKECTEHIIpY TXKipubeci);
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* oznerTeri OenceHminmik Toxipubeci (Oenrimi Oip eHOeK »kargaliapbiHa, KYHI-KIirepre jKoHe
COTTLIIK JEeHreine OarbITTaFaH);

* maiinanany ToxipuoOeci (MoHAI KaiTa KypyFa *KoHe ©31H-031 peTTey AaFablIapblHa OalIaHbICThI
JKaJIBl €HOCK JaFAbUIaPbIH KAMTH/IbI);

* BIHTBIMAKTACTHIK TOXKipHOeci (0acka amampaapMeH BIHTBIMAKTACTHIK MYMKIiHIIT) [11].

XKoOanbik ic-opekerTe OananapAblH IepOCCTIKTI MaMbITy YINIH KaKETTI TOKIPUOCHIH OapIibIk
KOMIIOHEHTTEPIH alybl YIIiH KaFaainap xacanaibl.

XKobanay opekeTiH YHBIMIACTHIPY Ke3€H-Ke3€HMEH JKy3ere achIpbuiaabl. JKoOaIbIK 1C-0peKeTTiH
opTYpii Ke3eHaepinae 6ananap aepoec ic-apeket Taxipudecin anaasl. C. B. Crenanosa xo0a OoibIHIIa
JKYMBICTBIH HET13T1 Ke3eHJIepiH 0oIi KepceTei:

1.Bipiami ke3eH. JXKoOara maWbIHIBIK (Kipicrie OHTIME, 3epTTENeTiH OOBEKT Typajbl ajFamiKbl
TYCIHIKT1 KaJIBIITACTBIPY, OCBI TAKBIPBINKA KBI3BIFYIIBUIBIKTEI KaJIBIITACTHIPY, HIBIFAPMAIIBLUTBIK KBI3MET
YIIH JKaFaai sxacay).

XKobara malbIHABIK OKYIIBUIAPABIH KBI3BIFYIIBUIBIKTAPEl MEH OacTaMajapblH JaMBITyMEH,
COHJIali-aK OJapAbIH QJIEYMETTIK KoJaiibel popmanapaa 6enacenai 001y KaKeTTUTITH JaMBbITYMEH THIFbI3
0alIaHBICTHI.

2.ExiHII Ke3eH-K00aHbl YHBIMIACTHIPY (TaKbIPBINTHI TaHIAY, )KOOAHBIH MaKCaThIH KOO, aKlapaT
ary Ke3/epiH aHbIKTay, iC-KUMBLI )KOCTIAPbIH aHBIKTAY ).

KobGans 93ipiiey oHe )Kocnapiay Ke3iH 1€ OKyIIbUIAPbIH PETTEYII1 JaFAblIapbl OSICEeH 1 JaMUIbI:
63 KBI3METIH XKOCIapiay, Makcar Kolo.

3.YwiHmn Ke3eH-)o0aHbl icke achlpy (bk00a >KOCHApbhlH OPBIHIAY OOMBIHINA 1C-KHMBLIAAPIbI
JKY3ere achlpy, aKkrapar KHUHAy, HOTHKETe KOJ JKETKI3Y).

4. TepTiHII Ke3eH - )K0O0aHBIH JalbIH OHIMIH YCHIHY HEMECE OHBI KOPFay.

HotmkeHi enecTeTe OTBIPBIN, Killli MEKTEN OKYIIbLIApPhl ©3iHE CEHIMII OOJyabl YHpeHendi, o3
oinapeiH aiTyasl yiipeHeni. COHbIMEH Karap, OChl Ke3eH/e OCJICEHIIITIK MEeH TOYEeICI3AIKTIH MaHbI3IbI
K631 peTiHe 031He OH KO3Kapac KaJbIITACTHIPY YIIIH KOJANIIBI KaFnauaap jkacaiabl.

5.becinmIi ke3eH-KYMbIC HOTH)KEJIepiH Oaraay.

Hormxenepai 6aranail oTBIPHII, Killli MEKTET OKYLIBLUIAPHI ©37EPiHIH pePIeKCHSIIBIK JaF AbLUIapbIH
JAMBITA/IBl JKOHE OJIApABIH HOTHKeNepiHe oH Oara Oepe OThIpwIN, onap Toyencizmik meH Oacka na
KAaCHeTTEep/i IIOFBIPIaHIBIPYFa JKOHE OJapbl op TYPdl iC-9pEKeTTe KOPCETy KAKETTLIITH JaMbITyFa
pIKMan eteai [34].

JepOecTikTi JAaMBITYIBIH OJICTEpl MEH TOCIIAEpiHIH KarapblHa MBIHAJap »KaTaJbl: >kKo0a,
TarceipMaiap, JKaTThIFyJap KoHe T. 0.

W. Yedenwain aliTybIHIIA, KONTETEH X)obamap opTypii ic-opekeTTepi OipikTipemi, ockluiaiina
Killli MEKTEN OKYIIBUIAPBIHBIH TXKIpuOeciH OaWbITalbl JKOHE KEKe KaCHeTTepIiH OYKiJa KemeHiH
JaMBITyFa bIKIan etesi. XKodanap ic-opeKkeTTe kKy3ere achblpbluIajibl, al 9pEKeT AepOSCTIKTI 1aMbITYIbIH
Tarbl O1p MaHBI3/bI MAPTHI 00BN TaOBLTANbI [12].

’KoGanapaeiH KeMeriMeH Oaiamap ic-opeKeTTep/i Ky3ere achlpyMeH OalIaHBICTHI JaFIbLIap.Ibl
JaMbITa allajbl: Killlli MEKTEN OKYIIbUIAPhl MAKCaT KOIO/BI, 1C-OpEKETTEP KOCHapiayabl, HOTHKETe KETy
YIIIH HAKThI 9pEKETTeP 11 OPBIHIAY/IbI )KOHE HOTHKEH1 Oaranayasl yiipeHeni. by narasinap okymbliapra
03 ic-opeKeTTepiH 63 OeTiHIe YHbIMIAaCcTRIpyFa MYMKIHIIK Oeperi. COHIBIKTaH OpEKeTTI YHBIMIACTBIPY
JaFIbIIAPbIH JAMBITY J1epOECTIKTI JaMBITYIBIH MaHBI3/IbI IIAPTTAPBIHBIH Oipi OOJIBIN TaObLIA B

BacTayplln ChIHBIN OKYIIBICH YIIIIH OHBIH 9peKeTiHe OH Oara Oepy yJIKeH MaHbI3Fa ue. bamanapasig
OacTaMachlH KOJjay, AepOecTiKTi BIHTAJAHABIPY OacTaybIlll CBHIHBINT OKYIIBUIAPBIHBIH ©31HIIK ic-
OPEKETiH BIHTAJIAHBIPYIbl JAMBITYIBI KAMTAMAaChI3 €Te/Ii.

HepOecTikTi naMbITy OananapIblH MYJAelepiH KeHelTyre biknan etedi. Kpl3bFymbuiblK - Oy
OacTaysbIIll CBIHBII OKYIIBUIAPBIHBIH 1C-9pEKeTiH 0aCTalThIH KO3FAY Il KYII, COHABIKTaH OKYIIBIIAPIbIH
MYJAIETEPiH AaMbITy MaHBI3/IBI.

OcpbIraH cyiieHe OTBIPBIIL, )K0OANBIK OpeKeTT] aijaaany 6acTayblll MEKTEI )KachblHa 1epOeCTIKTI
JTAMBITYIBIH THIMAI KypaJaapblHBIH Oipi Mem TYKBIpIMAAH anmambl3, OUTKEHI kKOOAJBIK 1C-OpEeKeTTe
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JKE€KE TYJIFAHbIH KYpJeJl MHTETPAaTHUBTI CUIMATTaMachl PeTiHAe NepOECTIKTI AAMBITY YIIIH KOJIAMJIbI
YKarauap )xacanajbl.
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“THE MAIN ASPECTS OF TEACHING FOREIGN LANGUAGE WRITTEN SCIENTIFIC
SPEECH IN HIGH SCHOOLS”

Annotation.When considering the issue of the object of scientific and cognitive activity of written
scientific speech , we proceed from understanding it as a cognizable entity, which is characterized by the unity
of the known and the unknown acts in the form of knowledge. Knowledge exists due to the communicative
and cognitive activity of the scientist,which carried out through verbal thinking, the product of which is
formalized in the form of a text.For the purposes of analysis, conventionally, as well as taking into account
the unity of the subjectivity and objectivity, knowledge can be divided into three aspects: 1) the ontological
aspect, understood in the sense of the objectivity of knowledge: all knowledge should be characterized by a
relation to what is known outside of it; 2) the axiological aspect, understood as the realization of the value
orientation of the subject in the process of cognitive activity; 3) the methodological aspect, understood as
the implementation of methods for substantiating and interpreting the knowledge obtained by the subject of
cognitive activity.

AnHotanusi. byn makanana reUTBIMU-TaHBIMIBIK 1C-9pEKET OOBEKTICI, OHBI MIET TUTIHIH jka30arna
FBUIBIMHU COMJICY acIeKTiIepiHiH oMOeOan HBICAHBI PETIHIE TYCIHYIACH OacTam Mocele KapacThIPbLIaIbl.
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FrutbiMu MOTIHHIH Ma3MYHBI TYCIHIK, KIacCHU(HUKAIIHUS, THITIOJIOTHS, THUIIOTE3a, TCOPHUS KOHE 3aH CHSKTHI
O1iM (hopmaTapsIMeH Koppessiiust kacaiinbl. CyObeKTHBTI-00BEKTHBTI OLTIMHIH OIpJIiTiH €CKepe OTHIPHIT,
FBUIBIMU-TAHBIMIBIK KbI3MET CalachlH Tajjiaii OTBIPBIN, OHBI Oeyiyre Ooyiaabl HETI3ri 3 acmeKTKe: Til
YHUBEPCUTETTEPI CTYJACHTTEPIHIH jka30a1iia FeIIbIMH COMJICYiHIH TAHBIMIBIK 1C-0pEKETIHIH OHTOJIOTHSUIBIK,
AKCHOJIOTHSUTBIK JKOHE 9ICTEMEITIK aCTeKTiIepi.

AnHoTranusi.B maHHO#W cTaThe paccMarpuBaeTcs BOMPOC 00 OOBEKTE HAyYHO-TIO3HABATEIILHOM
NEATCIILHOCTH W3 TOHWUMAHHMS €ro KaK yHHBEpcalbHas (opMa acleKTOB WHOS3BIYHOW MHUCHbMEHHOMN
HayyHOU peun.CojiepkaHre HAydyHOTO TEKCTa COOTHOCHTCS C TakKMMU (DOpMaMH 3HAHUs, KaK IOHSATHE,
KJIacCU(UKAIUS, THUIIOJOTHS, TUIOTE3a, TEOPUS W 3aKOH.AHAIM3HUPYS T0J€ HAyIHO-TIO3HABATEIHHON
JESATeIbHOCTH,C YYETOM EIUHCTBA CYOBEKTHMBHO-OOBEKTMBHOTO 3HAaHMUSI MOXKHO pacweHWTbh Ha 3
OCHOBHBIX aCTIEKTa: OHTOJOTHYECKUH, aKCUOJIOTMIECKUN U METO/IOJIOTUUECKUN aCTIeKThl TT03HABATEILHOM
JIeSITeTbHOCTH MUChbMEHHON HAy4YHON PEYH CTYJICHTOB SI3bIKOBBIX BY30B.

Writing scientific articles for their submission to domestic and foreign journals is dramatically
difficult task. This is one of the most laborious stages of a modern researcher’s work. At the present
time , a successful scientific career, defense of a thesis, master’s or doctoral dissertation is impossible
without the publication of a certain number of scientific articles. In this regard, the famous expression
“publish or perish” has become widespread in the Scientific field. When evaluating research activities,
not only the number of published articles is taken into account, but, of course, their quality. At the
same time, the author of any significant achievement is considered to be the one who first published
the results in a well-known scientific journal, which implies thorough review of articles by specialists
in a particular field of knowledge.

The structural unit of a scientific text is a paragraph. It contains certain ideas, provisions,
arguments, micro themes. They are expressed in keywords that are easy to isolate, defining the essence
of the paragraph. Each paragraph has a beginning, a main paragraph phrase, a commentary part, and an
output.To connect individual fragments of the text, introductory words, certain speech cliches are used.

The main methods of constructing a scientific text are description, reasoning, narration. Scientific
text is a type of rigid structure text.Description is a verbal depiction of a reality phenomenon by listing
its features.Narration is a story about events, phenomena, transmitted in a certain sequence.Reasoning
- verbal presentation, explanation and confirmation of any thought. The scientific style of speech
involves the use of the following methods of logical organization of the scientific text: deduction,
induction, analogy and problem statement.

Written speech is fundamentally different from oral speech in that it can be carried out only
according to the rules of “expanded (explicit) grammar” necessary to make the content of written
speech understandable in the absence of gestures and intonations accompanying speech.

Any rapprochement of monologue, written speech with the structure of oral dialogical speech
is impossible. This is manifested, in particular, in the fact that those ellipses and grammatical
incompleteness, which are justified in oral speech, become completely inapplicable in written speech.
Analyzing the field of scientific and cognitive activity, taking into account the unity of subjective-
objective knowledge, it can be divided into 3 main aspects: ontological, axiological and methodological
aspects of the cognitive activity of written scientific speech of language university students.

The Ontological aspect of knowledge:

The ontological aspect of knowledge is associated with its content. It correlates with the result
of cognitive activity, when it is possible to find already established connections between the elements
of knowledge. In other words, knowledge appears as a logical-semantic entity [1,p.97]. The content of
a scientific text is related to such forms of knowledge as concept, classification, typology, hypothesis,
theory and law.

The scientific concept is a universal form of knowledge. Concepts considered in statics are
subdivided into initial (those that are not defined through the concepts of this theory and are the most
general within the term system of the text), basic (those that are defined within the term system of
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the text) and clarifying (those that are used to develop basic concepts). The core of the ontological
microfield of knowledge is constituted by the initial concepts as indefinable and basic as determinable,
on the periphery there are clarifying concepts dependent on the basic ones.

Establishing, following the author of a scientific work, the logical and semantic relations between
these concepts, it is possible to build a graph of the conceptual structure of the text.

The Axiological aspect of knowledge:

The axiological aspect of knowledge is understood as the realization of a scientist’s value
orientation in the process of scientific cognition, i.e. his ability to rationally evaluate both known and
unknown knowledge in terms of its reliability, novelty and relevance for the scientific community and
society as a whole.

Analyzing the role of assessment in the development of a scientific text, N. V. Danilevskaya
comes to the conclusion that the alternation of old and new knowledge in itself does not yet reflect
the “dynamics of meaning-building”. In her opinion, the basis of the alternation of the components
of knowledge is assessment, which acts as a “kind of energetic impulse”, a source of structural and
semantic dynamics expressed in the product of a scientific idea: “cognitive assessment permeates
the entire fabric of the text, either embodied including emotionally and expressively colored units),
or hidden as realized in the verbal tissue, the author’s choice of a certain version of the judgment-
statement necessary for the deployment of the substantiation of new knowledge, its gradual formation
into a consistent scientific theory ”[2,p.360].

Without a shadow of a doubt , the most important, socially significant characteristics of the
content of scientific knowledge are the degree of its reliability, novelty and relevance. To express this
complex of interrelated general characteristics of knowledge, the author uses a variety of linguistic
means.

Evaluation of the content from the point of view of its reliability includes doubt, confidence in
the reliability and statement of fact as the highest degree of confidence in expressing the reliability of
the content.

Means of expressing doubt are introductory words perhaps, maybe, probably, possibly, syntactic
constructions like it seems that, it seems unlikely that, it is not clear, verb and nominative phrases
like cast / raise / express doubt, of a rather doubtful kind, an uncertain area / cause / outcome, an
uncertainty in the data, remain unclear, etc. For example: It seems highly probable that we will be
able to find some correlation between earthquake occurrence and observed phenomena merely by
accumulating data; The book’s importance lies in the impact it probably will make; The argument is
based on theoretical considerations of a rather doubtful kind; The relationships between emissions and
forcing are only approximate and these constants are of uncertain magnitude. Modal verbs may, might,
conveying the meanings of an assumption, possibility, probabilities of action, thereby contributing to
the expression of doubt:This algorithm might not be successful for two reasons; While this may seem
to cause problems, these problems are only apparent.

Confidence in the reliability of knowledge can be considered an important point in the knowledge
of reality. The following means are used to express this meaning: modal words sure ,certainly, more
clearly,undoubtedly , evidently, syntactic constructions should be evident that, it became / is clear, it
is / becomes obvious that, subjective infinitive turnover with be like likely, be sure, be certain, for
example: This is immediately evident if we choose a slightly less artificial model; It is indeed as a tool
of social interaction that speech most clearly confers an evolutionary advantage on man.

Consequently,in terms of content, the axiological aspect of knowledge includes such characteristics
as doubt, confidence in the reliability of knowledge and the indisputability of knowledge, as well as
the novelty and relevance of the content. The axiological aspect of knowledge, being a product of
abstraction from the subject-specific knowledge explicated in the text, does not have a structure that is
transparently presented in the text, and cannot be considered in isolation from the ontological aspect
of knowledge. On the other hand, the axiological field of knowledge correlates with the field of the
subject of cognitive activity, in particular with such a characteristic of the cognitive style of thinking
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of a scientist as rigidity - flexibility of thinking, which determines the use of means of expressing
doubt, confidence in the reliability of knowledge and the highest degree of confidence - statement of
fact [3.p.16].

The Methodological aspect of knowledge:

The methodological aspect of knowledge is understood as the implementation of methods
for substantiating and interpreting knowledge obtained by the subject of cognitive activity. The
methodological aspect of knowledge has a field structure: the core is formed by the methodological
attitude and method, the periphery is the development of research methods. The method of cognition,
which regulates the practical realization of cognition, manifests itself as a mode of activity, encompasses
the methodology and technique of research. It is the strategic function of the method that determines the
fact that knowledge as a product of cognitive activity acquires a cognitive form, which is complicated
in the process of knowledge development and is often conventionally defined as a fact, classification,
typology, hypothesis, theory, law. Indeed, classification is based on description (includes it), typology
is nothing more than a classification according to the essential properties of objects (phenomena),
theory and hypothesis differ only in opposition (hypothesis is an unproven theory). According to
MP Kotyurova, the fact that each higher form includes a certain method of obtaining knowledge,
“assimilating” also the nature of its presentation in the text, gives reason to consider the methodological
aspect of knowledge as a field not only in the epistemic plane, but and linguistic [4.p.170].

The methodological aspect of knowledge can be viewed as a way of forming new concepts,
substantiating and interpreting basic and clarifying concepts, i.e. a way of establishing logical and
semantic relations between concepts, for example, by dividing concepts, or by generalizing concepts
according to some attribute.

The importance of the logical operation of dividing concepts, as a result of which the relationship
“whole - its parts” is established, emphasized A.G. Spirkin: “logical cognition begins from the moment
when a person begins to dismember the integral sensory image of an object and compare it with the
image of another object, i.e. .e. when the image of one the subject is included in connection with
another image, as a result of which a logically articulate thought arises ”[5.p.303].

It can be assumed that through the methodological aspect the connection of the object field with
the field of the subject of cognitive activity is carried out. The connection is established by correlating
the field of knowledge with the psychological attitude of the subject to the analyzing or synthesizing
side of thinking. In the process of text formation, this manifests itself in the selection of means for
interpreting concepts.

All of the above confirms the field structure of knowledge, in which ontological, axiological
and methodological aspects can be distinguished. The ontological field, which occupies a nuclear
position in the whole field of knowledge, correlates with the initial and basic concepts and their logical-
semantic relations (which constitutes the core of this field) and clarifying concepts and their logical-
semantic relations (which constitutes the periphery of the field). The axiological field correlates with
the value orientation of the cognizing subject, in particular, with his rational assessment of the degree
of reliability, novelty and relevance of knowledge. The methodological field is a way of establishing
logical and semantic relations between basic and clarifying concepts by dividing concepts, their
connection through the establishment of relations “whole - its parts” or by generalizing concepts
according to some attribute. In the peripheral zone, these fields are closely related to each other, which
is manifested in the nature of the use of linguistic means for their expression, and with the field of the
subject, in particular with the main individual psychological characteristics of the scientist, such as the
categorical profile and the cognitive style of thinking, which are manifested through selection basic
and clarifying concepts, as well as through the installation to obtain new knowledge [4, p. 114].

In connection with the increasing role of written communication in receiving and transmitting
information, teaching communicative writing as a type of speech activity is becoming increasingly
important. One cannot but take into account the practical significance and prevalence of written
speech communication as a result of the widespread use of such modern means of communication as
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e-mail and the Internet. In modern conditions, future specialists are required not only to possess the
ability to express their thoughts in writing correctly in linguistic and speech terms, but also to be able
to intercultural written communication, including network communication, in an appropriate situation.
They should also be able to reasonably express their point of view, analyze, compare and evaluate facts
and events, i.e. have logical thinking skills.

Nevertheless, an analysis of the written works of university students shows a fairly low level of
written language proficiency. When writing written works, the inability of students to formulate the
main idea, clearly identify various aspects of the problem, argue their point of view, draw conclusions
based on the entire text, ensure coherence within the written text, and arrange the text structurally and
logically correctly. In addition, students experience certain difficulties in disclosing the topic, which
leads to the fact that some of the requested information is either missing or transmitted inaccurately.

It is quite obvious that students are not sufficiently aware of the essence of the concept of “written
expression of thoughts™, about the types of written work that they have to perform in the process of
studying at the university, about the target orientation of various types of work, about the influence
of the formation of written speech communication skills on mastering oral speech. [6,p.202] Students
underestimate the role of expressing thoughts in writing as a means of communication, do not realize
the importance of this type of speech activity as an important aspect of learning. In addition, students
do not sufficiently imagine what the requirements are for such types of written work as a scientific
article, abstract, reviews.

This is largely due to the fact that for quite a long time the written expression of thoughts in a
foreign language was assigned a less significant role in the communication process compared to oral
communication, reading and listening - the role of an auxiliary teaching tool. This role of writing is
preserved to a certain extent at the present stage. As before, considerable attention is paid to teaching
writing using written exercises in order to correct the existing incorrectly formed skills in the field of
language, to consolidate and apply lexical and grammatical phenomena, and not to the formation or
further development of previously acquired communicative competence.[5,p.198]

As for the control of skills in the field of written speech, the text created by students that represents
the final written work (for example, a terminological reference book, an abstract to an article, an
algorithm for writing a scientific article) on the indicated problems or an abstract) is often assessed
without a thorough analysis of the written work, as a whole. Moreover, the greatest attention is paid
mainly to the analysis of lexico-grammatical errors (it is their number that characterizes the success of
the work), and not to how fully the communicative task was solved and how correctly the written text
itself is organized.

Undoubtedly, the function of the written consolidation of orally developed language constructions,
as well as the use of writing as a means of controlling the formation of speech skills and abilities of
students has a right to exist. These functions remain in the written language, especially in the early
stages of training, in the course for beginners and partly in the basic course.

It is known that the teaching of written scientific speech is closely related to teaching other
types of speech activity. Having its own psychological and linguistic characteristics, written speech
performs the same function with oral speech - the function of communication [7,p.120].So in speaking,
as a scientific speech activity, and, above all, in monologue speech, there are all the components that
are mandatory for writing, with the exception of spelling components: the emergence of an idea, the
formulation of thought, its lexical and grammatical implementation. As for written speech, according
to A.A.Leontiev, it is a private way of implementing speech activity, its productive form, in the process
of which thought is formulated and transmitted to the reader in writing. Moreover, unlike oral speech,
written speech provides an opportunity for a deeper understanding of the statement, and, therefore, the
written text is always more clearly structured, since written speech requires a consistent and logical
presentation of information in order to avoid misinterpretation of the stated. It is also characteristic that
a written message carries a greater amount of information than an oral one.
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Being a product of writing as a type of speech activity, the written text is a logically interconnected
in terms of composition and meaning, a single whole and is built from speech utterances with certain
communicative properties, and each type of written text has its own structural features. Generation
and design of a written text in a foreign language is a more complex and time-consuming process
in comparison with the construction of an oral utterance. This also affects the process of teaching
a foreign language. There are differences in the duration of the formation of skills in speaking and
writing: in order to teach writing as a productive skill, certain efforts are required, specially selected
exercises that form strategies aimed at the gradual development of competencies necessary for solving
communication problems. In the process of teaching written speech, it is precisely the mastery of a set
of relevant knowledge, speech skills and communication skills necessary for generating a written text
that serves as a means of communication takes place.[8,p.23]

Currently, there has been a rethinking of the very idea of the communicative orientation of
education, which is more in line with the modern stage of development of society and the real needs
of students. At the same time, the importance of oral speech as a means of personal and professional
communication is in no way questioned. However, teaching practice shows that understanding the
written text and generating a communicatively meaningful text for students in writing is no less,
and sometimes even more important, than free speaking: the effectiveness of communication of the
author of the text depends on how logically correct the text is the one to whom it is intended (reader /
addressee).

The change in attitudes towards writing was largely facilitated by the involvement in the
international educational process, the preparation of students in accordance with international
standards, including confirmation of the appropriate level of language proficiency with the adopted
measurement tools, that is, passing exams in order to obtain various certificates. The main task of the
currently existing examination systems is to control the effectiveness of communication in oral and
written speech, which implies the presence in them of certain types of tasks that are used to exercise
this control.
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BACTAYBIII CBIHBIIT OKYUWBIJIAPBIHBIH 9JIEYMETTIK KY3IPETTIJIIT'TH
CBIHBIIITAH ThIC IC-OPEKETTEP APKbIJIbI JAMBITY MYMKIHAIKTEPI

AHHOTanusi: Makanazna ChIHBINTAH THIC IC-OPEKETTEPAIH OacTaybllll CHIHBIN OKYIIbLIAPBIHBIH
QJIEYMETTIK KY3IpETTUIITIH JTaMBITyIaFbl MAHBI3BI AIIIBIT KOPCETUIEAl KoHEe OYJT OaFBITTAFbl JKYMBICTAPIBI
YHBIMIACTBIPY JKOJIIAPbI KapacThIpbl1aabl. CHIHBINTAH THIC iC-OpEKETTEPIiH HET13r1 OaFbITTapbIH alKbIHIAH
OTBIpPa, aBTOP OKYIIBIHBIH ©3 OOMBIH/IAFbI QJIEYMETTIK JaFABUIAPABI COTTI, HOTHXKEI JKOHE KapKbIHIBI TYPJIE
KaJIBIITACTBIPYbI OHBIH ©31H-631 KAHIIAIBIKTHl TYCIHETIHIHE, 63 JaMyblHa KaHIIAJIBIKTHI BIKIAJ €TeTiHIHE
JKOHE OCHI MPOLECKE KAHIIAJIBIKTBI MAaKCaTThl TYPJE KaThICATHIH/BIFbIHA OAMIaHBICTBI €KEHJIrHE Ha3ap
aynaptaapl. ChIHBITITAH THIC 1C-OPEKETTEP/II YHBIMAACTBIPY/IAaFbl HET13 MaKcar - OKYyIIBUIAP/bIH KOFaMFa,
JKAIIIBI OMipre KaKETTI dJIEYMETTIK TOKipuOere Koi JKEeTKi3yiHe KoHe KOoFaM KaObUIIaFraH KYHIBUIBIKTAP
JKYHECIH KaJIBIITACThIPYyFa JKaFAaid )kacay JIereH TY)KbIPbIMFa KeJIe/i.

Kiar ce3nep: aneymerTeHy, aJI€yMETTIK KY31PETTUIIK, SJI€yMETTIK KY31pETTUTIKTI 1aMbITY, CBIHBINTaH
TBIC 1C-OPEKeT, KapbhIM-KaThIHAC, dJICYMETTIK TOXKipHoOe.

AHHOTanus: B craTbe pacKphIBaeTCs 3HAUCHHE BHEYPOUHOH JACATEIILHOCTH B Pa3BUTHH COLIUAILHON
KOMIIETEHTHOCTH Y YUaIlUXCs MIAIIINX KJIAaCCOB M pAaCCMaTPUBAIOTCS ITyTH OPraHU3aIliK paOOThI B JAHHOM
HaHpaBJICHI/II/I. OHpeHCHHH OCHOBHBIC HaHpaBHCHI/IH BHeypOQHOﬁ JACATCIBbHOCTH, aBTOp 06pa111aeT BHHUMAHHC
Ha TO, YTO YCIEIIHOE, Pe3yJIbTaTUBHOC U MHTCHCHBHOE (DOPMHPOBAHUE YUCHHKOM CBOUX COLHMAIBHBIX
HABBIKOB 3aBHCHUT OT TOTO, HACKOJBKO OH OCO3HAET CeOsi, HACKOIBKO CITOCOOCTBYET CBOEMY Pa3BHTHIO U
HACKOJIBKO IICJICHANPABICHHO Y4YacTBYeT B 3TOM mpolecce. Tak e aBTop YTBEp)KJIAeT uTO, OCHOBHOM
IEJIBIO0 OPraHU3aIMK BHEYPOUHOH eI TETbHOCTH SBIISCTCS CO3/IaHUE YCIOBUHM TSI COLMAIIN3AIUS YICHUKA
U JIOCTHIKCHHS UM COIIMAJIBLHOIO OIbITa, HEOOXOMUMOTO JJIS JKU3HU B I€JI0M, (OPMUPOBAHUS MPUHATON
00IIIECTBOM CHCTEMBI IIEHHOCTEM.

KawueBble cjioBa: colMaiu3anus, COIHMaIbHAs KOMIIETEHTHOCTh, pa3BUTHE COLUAIBLHOU
KOMIIETEHTHOCTH, BHEKJIACCHAS IEATEILHOCTD, OOIIEHHE, COLUAIBHBIN OIBIT.

Abstract: The article reveals the importance of extracurricular activities in the development of social
competence in primary school students and examines the ways of organizing work in this direction. Defining
the main directions of extracurricular activities, the author draws attention to the fact that the successful,
effective and intensive formation of the student’s social skills depends on how much he is aware of himself,
how much he contributes to his development and how purposefully he participates in this process. The
author also claims that the main purpose of organizing extracurricular activities is to create conditions for
the socialization of the student and the achievement of social experience necessary for life in general, the
formation of a system of values accepted by society.

Keywords: socialization, social competence, development of social competence, extracurricular
activities, communication, social experience.

Anam3ar naMmybIHIAFbl OanaiblK MIaK - OyJI TYJIFalbIK JaMyIblH epekiie Ke3eHi. byn yakeiTra
OanaHbIH ©Cy NpOILECi, OHBIH EPECEeKTEepAiH OJEYMETTIK dJIeMiHE €HYyl, KaHa Ke3KapacTap MeH
KYHJBUIBIKTAP/ABIH ~KaJbIITacy IponecTepi >Kypeldli. ©O31H-e31 YCTayAblH oOJCyMETTIK, MOJCHH,
aJlaMIeplILTIK epexesepiH )KoHe KOFaMIbIK OMipAiH 3aHIBIIBIKTAPBIH UT€PE OTBIPHIN, 63 iC-OpeKeTiH
Oaranay, OackalapMeH THIMJI KapbIM-KaThIHAC JKacay J>KOHE OMIpJIiK KUBbIH >KaraainapaaH IIbIFY
KabinerTepi namunel [1. 1-2].
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bana koramzabIK eMipAiH MOACHHU, PyXaHH, aJaMIepIIUNK 3aHJABUIBIKTApbl MEH epexkKelepiH
MEHTEpIeH Ke3/le OHBIH dJIEYMETTIK KY3BIPETTLIIT NaMuIbl. SIFHU 3 ic-opeKeTiHe JKayarmKepIuIiTiKIeH
Kapay, OHbI Oarasay, aifHaIachIHIAFBl a1aMIapMEH, Kbl KOpIIAaFaH OPTaMEH THIM/II KapbIM-KaTbIHAC
Kacay KaOiyeri Kajuplntaca 6acTanbl.

XX raceipasiH 40-kpuinapabiH asFbl S0-mIi KpIIZapbl aMEpPUKAaHIBIK IICHXOJOTTap MeEH
oneymetrtanymbsuiapasia eHoektepinae (J. Jonmapa, Jx. KonMon sxone Oackanap) 6ana MeH KOFaMHBIH
©3apa OpeKeTiH OallaHbIH «JJICYMETTEHY1» JICTI aTall, FhUIBIMH TYXKBIPbIMJIaMaFa )KacaraH.

An XXI-raceIpaarsl )keen JamMy )KoHE TeXHUKAJBIK IPOrpec Ke3iHae TYHHEKY31HIe oIeyMeTTiK-
HSKOHOMUKAIIBIK, CasiCH JKOHE MOJCHU Moceleliep jKaHa omicTepMeH meminynae. OHbIH imiHae Oimim
Oepy cayacblHIa J1a KeNTereH e3repicrep Oonyna. 3aMaH 1amMybl MEH KoraMm TasiaObiHa OalaHBICTHI
OanaHBIH JaMybl, OHBIH OJIEyMETTEHYiHE epekmie MoH Oepimyme. JKoHe Oyil cama epekiie 3epTrey
XKYPri3in, FBUIBIMU TYPFBIIaH TY)KBIPBIM XKacayFa Heri3 OOJbIN Typ.

Kaszipri yakpITTa KOChIMIIA XKOHE PECMU eMec OimiMre Ko JKeTIMAUTIKTIH TEeHCI3AIr: O011iM amy
xoHe OiniM Oepyaeri TeHCI3aIKT1 TyasIpyaa. Jom Kazipri ke3eHae 6anansl oKbITYAbIH 70% -bI Oeiipecmu
Oimim Oepy xarmaiibiHaa YilbIMIacTeIpbulyaa. SIrHu Gananap apHaiibl OifliM Oepy MEeKeMellepiHEeH ThIC,
orOachIHa, TOCTAphl apachiHja, yilipMenaep MeH opTaiblKTapaa OiaiMIepiH KeTuipyae.

DKOHOMUKAIBIK BIHTBIMAKTACTBIK KOHE Jamy yihbIMbiHAa (apbl Kapait ObIJ[¥) myme 22 enne
xoHe 14 cepikTec enaep/e CHIHBINTAH THIC FHUIBIMU-TAHBIMABIK iC-IIapanap *Hi O©TKI3UIETIH MEKTeN
OKYIIIBUIAPBIHBIH JKAPAThUIBICTAHY FBUIBIMBbIHA KbI3BIFYIIBUIBIFBIHBIH XKOFAPhl €KCHJIIT )KOHE OCHI cajia
OOifbIHINA 137IeHY )KYMBICTapbIHA KBI3BIFATBIHBIH aHbIKTaNFaH. DbII¥ my1mie enmepaeri oKymbuIap by
56% - Bl FBUIBIMU CaiibICTapFa KaThiCaabl, 48% - bI CHIHBINTAH THIC FEUIBIMU jK00allapFa KaThICaIbl €KCH.

byn GamamapiaplH HETi3T1 CBHIHBINITAH ThIC, 0acKka KOocChIMIIA OijiM any OoWBIHIIA Ja OiJliMiH
KETUIIIpyTe, OUTIMIe IeTeH KhI3bIFYIIBUIBIFBIH apTTRIPYFa 00Iaabl JETeH CO3.

ChIHBIITAaH THIC ic-IIapajap OKYIIBUIAPABIH O0OC YaKbITBIH THIMII JKOHE Ma3MyHIbI
YHBIMIACTHIPYABIH Oip Typi Oonbin TaObuIanbl. 3amMaHayd Ke3€HJE MYHJald KOCBIMINIA ChIHBIITAP/AbI
JKaJbl OKY TIPOIIECIHIH aXbpIpaMac O6JIiri Iem KapacTeipca aa 0oab.

XXI racelpmarbl eKiHIII OybIH OKiIACpiHIH OuTiM OepyliH jkaHa CTaHJApTTapblHA KOIIyiHE
0alIaHBICTBl CHIHBINTAH THIC iC-IIapaiapAbl YHBIMAACTHIPY >KYMBICTapbl OapbIHIIA >KETUIAIpLIYHE.
binim Gepynin kaHa Oarmapiamanapsl OanaHbIH JKeKe 0aCBhIHBIH IIBIFAPMAIIBUIBIK TYPFBIIAH ©31H-031
TaHybIHA JKaF/1ail jxacaiiibl. bananblH xKeke KaOimeTTepiH )KaH-)KaKThI allyFa, OanamapIblH 9pTypdi ic-
nrapanapra, dcipece IbIFapMalIbUIBIKKA JETCH KbI3bIFYIIBUIBIFBIH JAMBITYFa BIKITAJ €Te/I.

CBIHBITITAH THIC iC-Tapasapbl KYHem opi Iypbic YHBIMIACTHIPY HOTHIKECIHAEC 9P OKYIIBIHBIH
TaHBIMJIBIK KQKETTUTIKTep1 MEH KaOUIETTEPiH KaJbINTACTHIPYFa )KOHE MYMKIH/IITTHIIIC TAMBITyFa, EPKiH
OMJIAMTBIH TYJIFAHBI TOpOHEneyre Ko KeTKizyre 0omaabl.

bamamapaer TopOueney JKYMBICH Y3IIKCi3 )KOHE Ke3-KeNTeH yakKbITTa Kypeni. LIprapManbiibik,
FBUIBIMH, TAHBIMJIBIK KbI3BIFYIBUIBIKTApbIHA Kapal Oeifimaey OoiibiHIIa Oananapra TOpOUEHI CHIHBINTaH
00C yaKbITBIH/Ia OTKI3Y ©6T€ THIM/II.

ChHIHBITITAH THIC ic-TIapaniapra OeJIHTeH caraTTap OKYIIbUIAPIbIH Kajaybl OOWBIHIIA KYPTi31Iyi
tric. CBIHBINTAH THIC )KYMBICTBI YHBIMJACTBIPY ISCTYPIIi CHIHBIN Oepy KyieciHe KaparaH/a jKaHaiia
XKoHe epekiie popmaaa Ky3ere aceblpyra OarbITTaJIFaH.

MyHpnaii ic-mapajap 3KCKypcusiap, OWbIHIAp, *KapwicTap, koHmeprrep, KTK, BukrtopmHanap,
MEpEKeJiK ic-1apanap, ChIHBIN caraTTaphl, OJIUMITHAAIAP, )KapbICTap, 13AECTIpy 3epTTEyaepi )KOHE T.
0. Typinae eTki3ineni. OcbiHgal KOCHIMILIA CHIHBINITAPFA KaThiCa OTHIPHIT, OKYIIBIIAD KYPAACTAPbIHBIH
OopTachlHA JKaKChl Oedimaeneni >koHe Oy mapajap OallaHbIH OJEyMETTEHYiHE KAKChI BIKITAT €TEeIli.
CBIHBINTaH THIC )KYMBICTBI YHBIMJIACTBIPYLIBI JKETEKINIHIH KEKE JKYMBICHIHBIH apKachlH/a MaTepuai
TepeHipek 3eprreneni. ChIHBINTA JKETEKUIIJEpP OKYMIbUIapAblH OoWbIiHAA OanamapiblH SJIEyMETTIK
JaMyBbIHIa MaHBI3/Ibl POJI aTKApaThIH YHBIMIACTHIPYIIBUIBIK, HIBIFAPMAIIBUIBIK, MY3bIKAJIBIK CHSIKTHI
KaOinerrepai anryra ThIpbicaabl. CHIHBINTAH THIC JKYMBICTapJa 9P OKYIIbIFa ©31HIH epeKIIeIriH XKoHe
©3EKTIJITIH Ce3iHe anaThlHal JKaF/1ail )Kacadybl KepEeK ’KoHE HET13T1 )KYMBIC OChl OaFbITTa KYPrizimtyi
KaXKeT.
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CBIHBINITAH THIC KYMBICTApJbl YHWBIMAACTBIPYAAFbl HETI3r1 MakcarT- OKYIIBUIAPJBIH KOFaMFa,
Kbl OMIpre KaKeTTi OJEYMETTIK Toxipubere KO IKETKI3yiHE J»KOHE KOFaM KaOblugaraH
KYHJIBUTBIKTAp )KYHECiH KalbIITacThIpyFa kKaraai xacay. ChIHBIITaH ThIC 00C yaKbITTa 9P OKYIIBIHBIH
JKaH-)KaKThl JIaMybl MEH OJE€yMETTEHYl YIIIH MYMKIHAIK TyabIpy. bBocC yaKbITbIHIA OKYNIBLIApIbIH
QJICYMETTIK, 3UATKEPIIK MYIIenepiH OeJICeHIipyai KaMTaMmachl3 eTeTiH OuriM Oepy opTachlH KYpYy,
a3aMaTThIK )KayanKepUIiTiK MeH KYKBIKTHIK caHa-Ce31Mi KaJbITaCKaH, )KaHa )KarJaiiapaa eMip cypyre
OeiliMaenreH, QJIEYMETTIK MaHbI3bl MPAKTUKAJIBIK 1C-OPEKETKE, €pIKTi OacTaManapibl iCKE achlpyFa
KaOUIeTTi canayarThl, IIBIFAPMAIIBUIBIK TYPFBIIAH OCIT KeJle )KaTKaH TYJIFaHbI JaMBITY.

ChIHBINITAH THIC )KYMBICTAPJIbIH MIHACTTEPI Kesieci OarbITTapIbl KAMTHU/IBI:

1.KoramaplK yibIMJapMeH, KiTalmXaHaJlapMeH, OKYIIbUIapAbIH oTOacklIapeiMeH Oipiecimn
OKYIIBUTAPABIH KOFaMIBIK-TIai1alIbl 5koHE 00C yaKbITHIH YHBIMIACTHIPY;

2.0OKymbuIapasl KaH-)KaKThl MOJICHHU, IIBIFAPMAIIBLUIBIK, TAHBIM/BIK iC-IIapanapra KOcCy.

3.I103UTHBTI KOMMYHUKATUBTIK KapbIM-KaThIHAC JaFIbLIAPBIH KaJIBIIITACTHIPY.

4 JKanmel Mocesnenepi menryne neaarorrapMet, KypaacTapbIMeH, ara-aHajlapMeH, ©31HeH Kachl
YJIKeH OayiamapMeH BIHTBIMAKTACTBIK KAaThIHACHIH YHBIMIACTBIPY XKOHE XKY3€re achlpy NaFablIapbiH
JTAMBITY.

5.EHOEKCYHTIMTIKKE, KUBIHABIKTAPABI JKCHYTe, HOTHIKEre KOJ JKETKi3yle MaKCaTTBUIBIK TeH
TabaH/IBIIBIKKA TopOueney.

6.CanayaTTbl eMip CaJThIH KaJBINITACTHIPY YIIIH HETi3r1 KOFaMIBIK KYHABUIBIKTapra (azgam,
otrbacel, Otan, Taburar, aneM, bimim, EHOeK, MoIeHHET) OH KO3KapachlH KAJIBIIITACTBIPY JKOHE JIAMBITY.

7.bananap MeH epecekTepaAiH OiplecKeH iC-opeKeTi Ke3iHae TopOue MEH OKBITY MpOIECiHIe
OKYIIBIHBIH IIBIFAPMAIIBUIBIK TYJIFACHIH JT1aMBITY

8.CBIHBINITaH THIC YaKbITTA iCKE aChIPBUIATHIH SPTYPIIl IEHTeHIeT] HeT13Ti MaKkcaTThl 011iM Oepy
OargapiaManapblH THIMII iICKe achIpy YIIIH jKaFJai skacay.

9.0KymbuapAblH, 00C yaKbITTapbIHBIH THIMJI YHBIMIACTHIPBUIYI MEH MaKcaT-Ma3MYHBIH,
HBICAHIIaphl MEH oAicTepiH TepeHaery. OKymbl MeH MYFaTIMHIH TYIFaJIbIK OalmaHbBICHl Oi1iM Oepy
KCHICTITIHJIe OpTaK IemimMre ue 6omansl.[4,9].

JI. C. BBITOTCKMIAIIH aWTyBIHIIA, IIBIFAPMALIBUIBIK 9P aJaMFa TOH, OHbI JKaH-)KAKThl JaMbIFaH
TYIFa PEeTiHAE KaJBINTACTHIPY YIIIH YHEMIi JKETUIMIpIiNm OTBIpY Kepek. MeKTenTe CBHIHBINTAH THIC ic-
HIapanap apKblIbl MIBIFAPMAIIBUIBIK 9JICYETTI XKYy3ere acslpyFa 0oaibl.

ChIHBINITAH THIC iC-IIapajiap OKy MPOIECIHIH aKbIpamac 06J1iri )koHe OKYIIbUTApAbIH 00C YaKbITHIH
YHBIMIACTHIPYABIH Oip Typi O0ombim Tadbimansl. On OiMiM amymblIapablH 00C YaKbITBIH Ma3MYHIIBI
OTKi3yre, ©31H-031 OacKapyra oHe KOFaMJbIK MaliJaibl KbI3METKEe KaThICYbIH KaHaFaTTAHIBIPY YIIiH
yiibiMaacTeipbuiaibl. CHIHBINITAH THIC 1C-OPEKETTIH JYPbIC YHBIMIACTHIPBUIFAH )KYHeCl 9p OKYIIBIHBIH
TaHBIMJIBIK KOKETTUTIKTepi MEH KaOlIeTTepiH MYMKIHIITIHIIIE JaMbITa HEMECE KaJIBIIITACThIPa anaibl,
OyJ1 epKiH TyJFaHbl TopOueneyni KamTamachbi3 erefi. CBIHBINTAH THIC 1C-OPEKETTIH HETi3T1 MaKCaThl
— OKYIIBLJIAP/bIH KbI3BIFYIIBUIBIKTAPBIH, OCHIMIUIIKTEPiH, KaOiJeTTepiH JaMBITY KoHE OlapjablH 00C
YaKbITBIH YTBIM/IBI YHBIMAACTBIPY YIIIH KOCBIMIILIA XKaFAalmap xacay.

CoHbBIMEH Karap, CBIHBINTAH THIC ic-IIapajlap TOMEHJIE KepceTuireHaeil Oipkarap MaHBI3IbI
MIHJETTEP/I MIeuryre MyMKIHAIK Oepei:

- OKYLIBIJIAPJBIH OKY JKYKT€MECiH OHTaiIaHIbIpaIbl;

- OanmaHbIH 1aMyBbl YIIIH KaFJali/bl )KaKcapTabl;

- OKYyIIBLJIAPABIH KaC epeKIIeNIKTepl MEH Keke KaOiIeTTepiH eckepy.

byn kxepneri MyranmiMHIH HETi3Ti MiHIETI - OimiM Oepy MekemeciHaeri OipbIHFail OitiM Oepy
opTachkl MEH KCHICTITIHIH TOPOUETiK MYMKIHAIKTEpiH OapblHIIA Maiaanany; OUTIMII KEeKe TYJIFaHbIH
MyzjaenepiMeH OalNaHbICTBIPY; Oanara yXbiMaa OenceHal mo3unusra ue Oonyra koHe OiniMm Oepy
MPOIIECiH KEKE, YMOIIMOHAIIBI, TYPJIi-TYCTI OKUFaJapMeH TOJITHIPYFa KOMEKTECY; OHBIH )Keke X000uiHe,
KaOUIeTTepl MEH KaXCTTUIIKTEpiHE QJICYMETTIK Maiaansl OarbIT Oepy; Oajnanap MEH €peceKTepaiH
Oipiecin aTKapaTbhlH KYMBICTApPbIH YUBIMIACTBIPY; OKYILIBUIAPBIH CAHACBIH/AA KAFBIMJbI ©3T€piCTep
TYIBIPY, SMOIIMOHAIIBI PeaKIusIapaa, MiHe3-KYJIbIKTa, iC-OpeKeT Ke3iHae TopOneneHynIiHiH OOWbIHIa
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MO3UTHUBTI ©3TePiC KAJIBINITACTHIPYFa BIKNAIIACY, OKYIIBIHBIH 631 TaHIaFaH 1C-0peKeT TYPIHIET1 COTTIIIK
KaralbIHa )KEeTyre KoMeK Oepy.

BanaHblH KaXeTTi QJICYMETTIK ToXIpHOCHI >KMHAKTaybl €3 OCTIHIIe >KOHE epEeCeKTepIiH
OacUIBLIBIFBIMEH, apajacybIMEeH XKy3€re achlpbUIajibl aa, 0ana OOWBIHAA MEKTEINKe JaWbIHABIK, KaHa
OpTaHbl epKiH KaObUIAay, KoFaMra epKiH OeiimMaerny, comaH COH KOFaMIBIH OelceHmai mymeci 6oy
KaOineTTepi KajeimTacaabl. Ocbutaiina OajgaHbIH OMIpIIIK Ke3EHIE aTKapaThlH MiHIETTEMEJICPiH Ky3ere
achIpaTbiH O17iM, OLTIK, JaFIbl CEKUIAL QIeyMEeTTIiK Ky3ipeTTimiri Kanbinracagsl [1.113-114].

bama mexrenke KaObUITaHFaHHAH KEWiH )KaHA OMIp CaJIThl MEH OacKamia eHOCK eTy Ke3eHiHe asK
Oacanwl. banansl )kaHa oleyMeETTiK pesre OeifiM ey YIIIiH, OHbI 0acKa ajaMJaapMeH, )KaHa OpTaMeH IYPhIC
KapbIM-KaTbIHACKAa OHJBI OeiiMzey YIIiH, MEKTeNKe €HJi asK O0acKaH OKYIIBIHBIH KOMMYHHUKATHBTI
MiHE3-KYJIKBIH KaJbINTACTHIPY YIIH OallaHbIH KaJBINITACKAH SJIEYMETTIK KY31peTTUTIriH 01Ty Kepek.
CoHBIMEH KaTap MyFajiiMm OananapMeH MiHE3-KYJIKbIH TYCIHY/II )KOHE OJIapMEH AYPBIC KapbIM-KaThIHAC
KYpPYZAbl YUPEHY KaXeT.

bananbIH KypacTapbIMeH, €peceKTepMeH KapbIM-KaTbIHACBIH/IaFbl KUBIHIBIKTAp KoOiHece OHBIH
KEKE JIaMybIHJaFbl axayliapFa, ChIHBIIITACTaphl apachIHIaFbl MOPTEOECiHIH TOMEH OONybIHA, OpTara
nypbic Oeilimaene anmaybiHa, Ma3achl3 OONybIHA OKEJIN COKTBIpabl. bacTayblll MeKTen jKachIHIaFbl
Oananapna KapbIM-KaTbIHAC JKacay oJIe€Ti CH/I1 JaMbIT KeJle )KaTKaHIbIKTaH, MYFalliM TapanblHAaH OHBIH
KaJIBINTACybIHA TiKEJIeH KOMEK KaXKeT.

OKYWIBIHBIH 63 OOMBIHIAFBI SJIEYMETTIK JaFAbUIapAbl COTTI, HOTHIKENI JKOHE KapKbIHIBI TYpIe
KaJIBIITACTRIPY OJapIblH ©31H-631 KaHMIAJBIKTHl TYCIHETIHIHE, ©3 JaMyblHa KAHIIAJIBIKTHI BIKIAJ
€TETIHIHE XKOHE OCHI MPOLIECKE KAaHIIAIBIKTBI MAKCATThI TYPJI€ KAThICATBIHIBIFbIHA OaliTaHBICTHI O0Ia/IbI.

MekTenTe OKbBITY MEH TIpOueney KyMbICTapblHa OalIaHBICTBI MPOOIEeMaapAblH KOIIIiIIT
OaylaHbIH ASMOLMOHAJIABl TYPAKCHI3ABIFBIHA, SFHU Ma3achI3ABIK OSMOLUSJIApPbIHA  OalJIaHBICTHI.
Ma3zachI3OBIKTEIH ~ ce0enTepid, TpaHCHOpPMALMsIHBIH AaMy TETIKTepiH, Oacka KyWiaepre aifHamymbl
Oinmeit, keOiHece OamaMeH He OOJIBIN )KaTKAHbIH, OHBIH 1C-OPEKETIHIH HAKTHI ce0enTepl KaHaal eKeHiH
JKOHE eH 0aCTBICH OFaH KaJlail KOMEKTecyre OOJaThIHIBIFBIH TYCIHY MYMKIH eMec.

JleMek, MyFaJiMHIH MIiHACTI-OKYIIbl YIIiH OUTIM TachIMaJaylibl, TOpOuemn 0oy FaHa emec,
COHBIMEH Oipre Oenrini Oip Iopexese McuxorTepaneBT 00y KepeK. bamaHblH TOMBIKKAHAB aMy YIIiH
OFaH Ma3aChI3ABIKTHI CBIHIAPIBI TYPAE )KEHYTE, )KaH THIHBIIITHIFBIH Ta0yFa KoMeKTecyi kepek [2.176]

CBIHBINTAaH THIC )KYMBICTAp OacTaybIlll MEKTEI )KaChIHAAFbI Oananap yuriH OiiiM 6epy mpoueciHig
MaHBI3/Ibl, aKbIpamMac 6ediri 60abin Ta0bu1aAbl. CHIHBINITAH THIC iC-1Iapajap OajagapabiH OelceHaitiri,
HETI31HEH OJIApIBIH KBI3BIFYIIBIIBIKTAPEl MEH KaKETTUTIKTEepiHe OalIaHBICTBI OKYIIBIHBIH TaMYbIH,
IYpHIC TOpOHME allyblH JXOHE JJIEYyMETTeHYIH KamTamachi3 eTeai. CBIHBINTAH THIC ic-IIapaiapiabl
YHBIMJACTHIPY KYMBICHIH HIEIIY OHBI 1-4 CBIHBIITaPIbIH OKY JKOCIIapbIHA EHT13YMEH FaHa MEeKTeIMEN /1,
COHBIMEH Karap OiriM Oepy HOTHIKEIIepiHEe IeTeH JKaHa KO3KapacIleH Jie TYCIHIAipiaei.

ChIHBINITAH THIC iC — mapanap — OyJ1 MyraixiM MeH 0ajara OKy OapbICBIHIAFBI iC-OpEKETTEePiH
KaHa TYPIH Urepyre, OKyFa KbI3BIFYIIBUIBIKTHI apTTHIPAThIH MOTHBAIMSHBI KAJIBIITACTHIPYFa, Oi1iM
Oepy KeHICTITIH KEHEUTYTe BIKITAJI €TEeTiH, OKYIIbUIAPBIH JaMybIHA KOCHIMIIIA JKaFJal )kacalThIH O1J1iM
Oepynin Heri3ri Oemiri. Conpaii-ak, MyH/Ial mapa Oananap/sl cyieMenaeyre, OciiMaeny Ke3eHaepiHie
KoJjayra, 6azanblk O1UTiM/II OKynaH Oacka skaraaiiyiapaa caHayibl Typle KOJIJJanyFa MyMKIHJIIK Oepeni.

bana OolbIHAa KOMMYHHMKATHBTI JaFAblIaplIblH Ma3MYHBl MEH KYpPBUIBIMBIH amia OTBIPHIIH,
«JaraplIap» MEH «KabileTTep» YFhIMAApbIH CHIIATTAWTHIH MAaHBI3bI XKOHE epeKIle Oenriiepre Hazap
aynapy kepek. Kapamaitbim garnpiiap — Oyin  OuTiM HEri3iHJE caHajbl TYPAE KaJbIITACATBIH OPEKET.
[c-opekeTTiH KYpBUIBIMBI TaKBIPBITKA OAWIaHBICTHI ©3TepMEiIi. OPeKeT KETKUTIKCI3 asgKTalabl, O0asy
opbiHaananel. Kaiitanay HoTHXKECIHIE OYJI OpEKeTTI meOepIIiKKe )KeTKi3yre 00Jabl.

Erep ceiHBIT kerekmrici OanamapablH Oip-OipiMeH KapbhIM-KaTbIHAC JKacayablH opTYpJi
cajajapbIHAaFbl, MOCEJIeH, OTOAachIH/Aa, MEKTENTE, CHIHBINTAH ThHIC OpTada; Oajanap apachbIHAAFbl
JKaralblH TYCIHTICI Kelice, OHJa OJ MYFaJIiMHIH ©31 aifHanmachIHAAFbl aaMJAapMEH KaKChl KapbIM-
KaTbIHAC OPHATHIN, ©31HI 0OBEKTHBTI KaObuLIay KaOijaeTiH, JambIiraH pedIeKCUIChIH (Tanjay »xacai
ay) *oHe Ceiyiey MOHEepPIH KAMTUTBIH KOMMYHHUKATHBTI MOJICHUETKE Ue OOy Kepek.
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banamapabeiH apachklHIa KapbIM-KaThIHAC MOJCHMETIH KaJbIITACTBIPY OOWBIHINA JKacaraH
’KYMBICHI OapBICHIH/IA CBIHBII KETEKIITICl KaparmaibiM ajaMrepiriIik HopMajJapblH CaKTaMaiTeIH OoJica,
OHBIH eHOeri oH HoTWxke Ocepmeiiai. [TapacarTsl agamMrepmiiik YFIMbI MYFalliM KbI3METIHIH OapJiblK
cananapbiHa eHyi kKepek. JKanmblanam3arTelK KYHIBUIBIKTAPBIH HETi31HEe OallaHbIH JKEeKe OaChIHBIH
KaJIBIIITAaCYbl MECH IaMybIHA BIKIAJ €Ty MYFalliM €HOCTiHIH HeTi31 O0IbIN TaObIIa Ib.

CeiHBIITaFbl OananapMeH KyMbIc OacTamac OYpbIH, €H alJbIMEH CBHIHBIIN JKETEKIIici Oanmanapabl
JKOHE OJapJblH ©3apa KapbIM-KaThIHACBIH, OJIAPJbIH apachlHIAFrbl Mpoliemanap MeH OaliaHbIC
Macenenepin 3eprreyi kepek. O yImiH ara-aHalapMeH oHriMmenecy OapbIChiHIa Oana TopOMeneHeTiH
OpTaHBIH EPEKIIEeTIKTEPi, aTa-aHaHbIH 0aJaMeH KapbIM-KaThIHACHIHIAFbl OaCchIM CTHIII KaHIal, OamaHbIH
0TOAChIHIAFbI XKaF1alibl KaH/1al, TYKBIM KyaJlalThIH MiHE3-KYJIBIK Oenriiepl KaHaail eKeHiH TYCIHY Kepek.

CBIHBIT JKETEKIIICI CHIHBINTAFBI OananapIblH SJIEYyMETTIK KY3ipeTTUTITiHIH JaMy eHreliH, aTarl
alTKaH/a yJIap MeH KbI31apAblH 0ip-0ipiMEeH MOCTBIK KaThIHACHIH, CBIHBINITAFbl «KOIIOACIIBIIAP» MEH
«CYHMKIMCI3Iep/I1» aHBIKTAY YILIiH TECTLICY )KOHE COLMOMETPHUSIIBIK 3epTTEYIIep Kyprizei. Op OagaHbIH
KEKe MiHEe3 — KYJIBIK EpPeKIISTIKTepiH 3epTTEH OTBIPHIN, OHBI OPTYPJi OMIpPIIK Karmaimapaa Oaikait
OTBIPBIT, CHIHBII KXETEKIIICI OKYUIBIHBI TYCIHYT'€, OHBIH HpoOJieMalapblH aHBIKTAayFa JXOHE OJIapbl
HICIIYTe KOMEKTECYTEe ThIPBICY KepeK.

OfiTkeHi Oanmana TybIHIAFaH KOJAWCHI3ABIK KaFdailbl ICHXUKAJIBIK KeIEpTiHiH makaa O0omybiHa
acep eTyi MYMKiH. J[eMeK OHBIH JeHCAyNbIFbIHA, OHBIH JaMyblHa Kayill TOHIIPETIH MCHUXOIOTHSIBIK
OY3bLTYJIap/IbIH Maiija 00MybIHA BIKIAT €TE/I.

baaHbIH KapbIM-KaThIHAC €PEKIIEITIKTePiH 3epTTEH OTHIPHII, CHIHBII JKEeTEKIIIici 0aana TybIHIaFaH
MOCEJICHI IIelIy/le ©Te ChIMaibl Typae KeMmekTecyl kepek.[3,1406.]. OKyUIbIHBIH CBHIHBINITaCTapbIMEH,
epeCEeKTepMEH KapbIM-KaTbIHACKIH TY3€TYTe JKaF 1l yKacarl, Y)KbIM/Ia 031H-031 KOPCETYTe JKaF/1ail )Kacaysbl
kepek. Erep myramim Harbl3 MamMaH PETiHIE JKETICTIKKE KeTyi Kajaca, OHJla MOPaJIbIaHYIbIH KaXeTi
JKOK, OPEKETTIH CallJapblH TYCIHIIpyre THIPBICY KEpeK, OHBIH Oajara »XOHE OFaH JKaKblH aJaMmJapra
KaJlail acep eTeTiHiH KepceTy KaxkeT. CeHiMAl oHriMenep OKYyIIbIFa ©3iHe JeTeH CEeHIMAUIIKTI apTThIpyFa
KOMEKTECe/I1, OHBIH JKaFbIMCBI3 KACHETTEP/Il TY3eTyre MYMKIHITI 0ap eKeHiH KopceTesi.

KopsiTa aifTkaH/1a, CBIHBIT KETEKIITi CIHIH CBIHBINIIICH OalTaHbIC CallaChIHAAaFbl OPEKETi OatanapabiH
OOWBIH/Ia KOMMYHHUKATHUBTI MOICHHUETTI KaJbIITACTBIPY, CHIHBINTA KOJAWIbI MCUXOJOTHSIIBIK axyal
KaJIBIITACTBIPY MAaKCATBhIH KO3/ICHIi.
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BOJTAINAK HHETEJ TUII MYFAJIMAEPIHIH KOCIBU KY3IPETTIJIITTH
KAJIBIIITACTBIPYJA KOJJAHBIJIATBIH 9 AIC-TOCIJIAEPAIH EPEKIIEJIIKTEPI

Anparna: Makanaaa npoduiibaiK OKBITY JKaFAaibiHAa Ooalak meTen Tl MyFaliMIepiHiH Kacion
KY3BIPETTUTITIH KaJbIITACTRIPY Mocelnenepi KapacThlpbuiansl. Kenmemiek memarortapiasl qaspiayiaa KaHa
aKMapaTThIK TEXHOJOTHIIApABI KOJIIaHy, jk00a 9Jici MEH KeWc-CTaau SAICTEepiH MEKTENTeri MpOoQHIIbIiK
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OKBITY/IBIH EpeKIIeTKTepiHe OaiaHbICThl MalJaNiaHy CTYyICHTTEpre KaxXeTTi OuriM, OUTIK KoHe
JaFIpIIap bl KaIbIITACTRIPYFa KeH MYMKIHIIKTEp Oepemi. MakamaHbIH MaKcaThl aTalFaH WHHOBAIIHSIIBIK
QMIC-TOCUIIEP/IIH SPEKIICITIKTePiH KOPCETIN, apThIKIIBUIBIKTAPBIH aKbIH/IAY.

Tyiiinai ce3aep: mpo@MIBIIK OKBITY, 9JIC-TOCUIEP, KOCION-KY3IpETTiliK, Kelc-cTaau dIici, xkooa
omici, AKT.

AHHOTanusi: B craree paccmarpuBaloOTCS BOMPOCH  (OPMUPOBaHMSA MPO(ECCHOHAIBHON
KOMIETEHIIMH OyIylmuX Y4HUTeJeld WHOCTPAHHOTO SI3bIKa B YCIOBUSAX NPOPHIBLHOTO OOy4eHHs.
Ucnonp3oBanne HOBBIX HH(POPMALMOHHBIX TEXHOJOTHWH, METO/Ja MPOEKTOB M METoAa KeWc-CTaau C
ya€toM ocobeHHOCTeH MpoPUIBHOTO 00yUeHHs B IIKOJIE, AeT CTYAEHTaM IIUPOKHE BO3MOXKHOCTH IS
(dopMHpOBaHUsST HEOOXOJUMBIX 3HAHWH, HABBIKOB M IIEHHOCTEW. Llenb cTaThi: BHISBUTH OCOOCHHOCTH H
MPEUMYILIECTBA JaHHBIX MHHOBALIMOHHBIX METOJIOB.

KaioueBble ciioBa: nmpoduipHOe OO0ydeHHe, METObl, MpOo(pecCHOHAIbHAsT KOMIETEHIUS, METON
Keiic-ctaau, meron npoekra, UKT.

Annotation: The article deals with the problems of formation of professional competence of future
foreign language teachers in the context of profile training. The use of new information technologies, the
project method and the case study method, taking into account the features of profile training at school,
gives students opportunities to form the necessary knowledge, skills and values. The purpose of the article
is to identify the features and advantages of these innovative methods.

Key words: profile training, methods, professional competence, case study method, project method,
ICT.

Byrinri tanna, 6i3 FEUIBIM MEH O1TIMHIH Ke3-KEJITeH CaTachIHbIH XKapKbIH KOPiHiCi O0JIBIT TAOBLTIATHIH
WHHOBALMsJIAP KE3EHIHIE OMip CYPII KaTbIpMbI3. 3aMaHayH QJI€yMETTIK-9KOHOMUKAJIBIK TeHICHIIMIIAP
JKOFapbl OLTIMTe, COHBIH IMIiHAe OoamaK MyFajJiMIepIiH Oi1iM adyblHa >KOFaphl TaJanTap KOK/a.

Bonamak meren Tiagepi CTyACHTTEPiH MeKTenTepAe Npodibaik OaFbITTaFbl CHIHBIIITApAA 01J1iM
Oepyai JKy3ere achlpyra JaWblHAay Kaszipri TaHjaa e3ekTi Jen ecenrteiiMis. CTyIeHTTEp/i aTaaMbIIl
OarpITTa HaiibiHAay TMPOGUIBIIK OUTiM Oepy TYXKBIPHIMIAMACBIHBIH €PEKIISTIKTePIMEH aHBIKTAaIbI.
CoHBIKTaH, IearoruKaJIbIK YHUBEPCUTETTIH CTYACHTTEPIH NPO(UIBIK OKBITYFa TallbIHAAY YIIiH OCHI
OKBITYJIBIH TYIKBIPBIM/IAMAJIBIK HETi3JIeMECiHe, SIFHH MaKCaTTapblHA, Ma3MYHbIHA, YCTaHBIM/ApbIHA,
omicTepine koHe YHBIMAACTRIPY hopManapblHa CYeHy KaxeT. [1]

[Ipoduib ik OKBITYBIH HETi3T1 MaKCaThl — OKYIIBLUIAPABIH JKeKe 0iiM Oepy TpaeKTOpHUsIIapbIH
KY3€ere achlpy, OKYyIIbIIapAbIH OTOACKIHAA, AWMAKTBIK OPTajia dJIEyMETTEHY1, OpTa )KQHE )KOFapFhl O1J1iM
aJyra JalplHIay YIIH OKYIIBIIApABIH Kaanel OuTiM Oepy OaFmapiiaMachIHIaFbl )KEKeJIereH MoHAep i
TEPEHJAETIN OKy MYMKIHIITIH KaMTaMachl3 €Ty €KEHIH €CKepCeK, Oy MakKcaTThl iCKe achIpyIIbl,
Kazipri 3aMaHFbl XKaFJai a MKeM/Ii )KoHe ©31HJIIK OWJiay/bl YCTAHATBHIH Ooalak MaMaHAapAblH jKaHa
OyBbIHBIH Jaspiayra OarbITTaJfaH MHHOBAIMUIBIK OJICTEP MEH TEXHOJOTHUIApABl €HT13€ OTBIPHI,
OJIapbl TIeIarOTUKAJIBIK IIBIFAPMAIIBUIBIKIICH KOJAAHBII, JaMBITHII, OKBITY MaKCcaTbl MEH Ma3MYHbIHA
cail TypiieHaipin oTeipraH xeH. Ocbl opaiiia, mpouIbAIK OKBITY JKaFIaiblHIa Ooslamak meTesn Tiii
MYFaJTiMIEpIHIH KOCIOM KyY31peTTUTIKTepiH KaJbIITACThIpyFa MYMKIHIIK OepeTiH omic-Tociimepmai
3epTTel Kele, €H OHTAMIIbI TYPJICPiH aHBIKTAIbIK.

JXKorapbl MeKTeNnTe KOJJAHBUIATHIH JKOHE KOCIOM OaFbITTalIFaH CUTYALHUSUIBIK TarChlpMaiap/ibl
mienryre OareITTadFaH €H THIMII OiiM Oepy TeXHOJIOTHSIIapBIHBIH Oipi KeHc-cTaau OO TaObLIa b
busHecTi OKBITY calachblHaH IIBIKKAH OYJI TEXHOJOTHUsl OYTiHIE QJIeyMETTIK-TyMaHUTaPIbIK MOHACPIl
OKBITY CajlachIHJIa Jla OEpiK YCTaHBIMFaA HeE.

Ketic-ctangu (arputm. case-study) — CTyIZeHTTepIAeH YCHIHBUIFAH JKaFdaiifa KaTbICTBl THICTI
HISIIM/II Tajamn eTeTiH, MIbIHAKWBI IIBIHABIKKA )KOHE HAKThI MpoOIeManapra Heri31eITreH CUTYaUsIIbIK
OKBITY 9/1icTEMECI.

Keiic-ctamu - Oyn kem OarbITTHI KY3BIPETTEpAl KaJbINTACTHIPYABIH oMOeOarm Kypaibl, Oy
OChI TEXHOJIOTUSIHBIH METAIOHUIINT MEH KociOm OarmapiiayblHBIH YJIKEH OJICyeTIMEH TYCIHIIpUIeN.
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[Ipodunpaik OKBITY €pEeKIIENIKTEepiH €CKepe OTHIPBIN OoJialllak MaMaHIbl JAaspiiay YOIiH OyJ eTe
MaHBI3/IbI.

KarpasTrapas! menryre 6arpITTadFaH TEXHOJIOTUSHBIH TaFbl Oip epeKmIeniri Oy - TonThK popmaia
JKYMBIC JKacaybl KaXeT eTyi: OepiJIreH ®araasT op TYPJIi KbIpbIHAH capaliaHy/Ibl Tajar eTe/li, OHbI TaJay
Ke3iHze Oip-OipiHEH epeKIIeNIeHeTiH, Keile KapaMa-Kapchl MiKipiaep TybIHIAUTBIHBI 12 6T€ MaHbI3IbI.

Keiic-cTamau oici 6erisi Oip MaceseHi menryre 0arbITTaIFaHMEH, OJ1 TaWbIH Typ/e OepiIMEeHTIHI,
HAKThl OKY JKaFjaillapblHa CYHEHE OTBIPBIN, OKBITYHIBIMEH TY)KBIPBIMJIAJBIN JKacaJaThIHbI, dcipece
O1311iH 3epTTEy KYMBICHIMBI3IBIH MaKCaThIHA JKETyTe MYMKIHIIK Oepei. OMICTIH MOHI —CTYACHTTEpTe
KaH/aiaa 0ip IpaKTUKAJIbIK MOCEICHI CUMIATTAWThIH HAKTHI OMIPJIiK JKaFAaiIbl TYCIHYMEH KaTap, OChl
MOceJieH] 1eny Ke3inae urepinyi kepek Oenrini 6ip OiuniM kemeHi Oencenaipineni. AJl, MOCENEHIH
©31HE KeJICEK, 0JI OipKaKThI ImemiMaepre ne 6oamansr. [2]

Kefictepai Tangay jxeke ’oHE TONTHIK, all )KYMBIC HOTHIKENepi xa30amia 1a, aysi3ia aa 0oysl
MyMKiH. COHFBI YaKbpITTa HOTHIKENEPAIH MYJIbTUMEAMSIBIK KOPCETiIiMiI TaHbIMal Oosa OacTajbl.
Keiictepmi Tikenei cabak ycTiHAe HeMece anablH-alia fa (Y TarmcelpMachl TypiHae) Oepyre Ooiasbl.
OKBITYIIBI JKaFAAsATTAPAbIH JaibIH TYPJICPIH HEMECe ©31 KYpacThIpFaHbIH KOJJaHa ajiajbl.

Keiic-craau oniciH KoiaaHyablH OipKarap apThIKIIBUIBIKTaphl 0ap:

- OKpITYyIa UTepinreH OimiMre emec, O1TiMII TeHEepamusIayFa Ha3ap aylapbluiaibl.

- Kypneni mocenenepai menryae CTyIeHTTEPIIH “KYPFaK” opi epiKCi3aiK Ko3Kapachl KOWBLIAIbI.

- Crymentrep mnpolOiemanapabl IICIIyAe OMIpIiK Tokipube anbll, Teopusiap MeH
TY)KBIpBIMJaMajap/Ibl HAKThl ©MipMeH OailTaHBICTRIPA aJaibl.

- CtymenTTepaid Oacka ajgaMaapiabl THIHIAY JKOHE TYCiHY, KOMaHIaJa JXYMBIC icTey KaOijeTi
KaJIBITITACHII, JTAMUJIBI.

- Keiic-TexHonorusimap akmaparieH KyMbIC icTey, OalaMa memiMmaepai Oaranay ymiiH KeOipek
MYMKIHJIKTEp Oepexi, Oy Ka3ipri yakbITTa aKnaparThIK aFbIHAApABIH KOJIeMi KYH CailblH yJFaiFaH
Ke3Jle ©T¢ MaHbBI3/Ibl, COHBIMEH Karap Oip OKUFara opTypJii Ke3Kapacrap TybIHAaNIbI.

- JlorukaiblK OWjay, CYpak TYXXBIPBIMJAY, XKayanThl JOJIENICY, 63 TYKBIPBIMIAPBIH Kacay, e3
MiKipiH KOpFay Ka0iJeTi CTyACHTTEpre KYHISIIKTI emMipiHae kemekrecei. [3]

By apTeIKmbUIBIKTap OoJlalllak MamaHAapra FBUIBIMHBIH Op CallaChIHAAFbl TEOpUsIap MEH
YFBIMJIAPJIBI ©311€pi TYCIHIT KaHa KOoWMai, OHbl OKYIIBIIAPABIH Ja THIMJI UTepYyiHe MYMKIHIIIK OepeTiH
ofic-TocinepiH naijananyFa xaraai TyFbI3aJbl.

“Xoba” yreiMbI JaTBIH progectus (anFa YCbIHY) - Oenriii 0ip uaesHbl, OHIMHIH €TKeH - TerKei
KOCTIApBIH d3ipaeyai oinmipeni. [4]

Kenreren ranmeimaap xo6a omicin KOO TynekTepaiH KociOM Ky3bIPETTUIITIH KaJIbIITACThIPY/IbIH
MaHBI3bl SICI peTiHae KapacTelpaabl. KociOu Ky3bIpeTTUTKTIH Kypamaac OemikrepiHin Oipi xobanay
KY3BIPETTUTITT necek, Oyl kociOm Oumim Oepymeri xo0a 9miCiHIH MaHBI3IBUIBIFBI MEH TaKBIPBITHIH
©3CKTUIIrH TYCIHAIPE/I.

Koba oniciniH OacThl albBIPMAIIBIIBIFBI OYJI OPBIHIAJFAH KYMBICTHI Oarajay eMec, >KOOaHbIH
MIHJICTiHIH IIENIiMiH, OHBIH OPBIHIAITY JOpeKeci MEH camachlH Oaranay. JKoba 6apbICchiHAA MICTIICTIiH
MOceJeHI HaKThl OMipJIeH aly KEPEeKTIriH eCKepreH koH. MaceneHi memry 0apbiChiHIa CTyIeHTTEp O0ap
OinmiMaepiH makanmaHyMeH Katap, jkaHa OurimMre Jie ue 00Jiabl.

XKoba omici OOMBIHINA iIC-OPEKETTIH HET13T1 epeKIIeIIKTepl HOTHKEIIIK, TOHAPANIBIK Oailtanbic,
o3ekTinik. [Ipodunbaik OuriM Oepy OarbIThIHAA IIETEN TUIH YHpPETy YIIiH >k00a 9miCiHIH Oy
epeKIIeTiKTepl 0Te KOJANIIHI.

Xoba GolibIHIIA )KYMBICTHIH TEXHOJIOTHSIIBIK aCTICKTIIEPiH KapacThIpCaK:

- TaWBIHIBIK KE3CHIH/AE KO00aHBIH TaKBIPHIOBI MEH MakcaTTapbl aHbIKTananbl. byn ke3eHne
CTY/JICHTTEP TaKbIPBINITHI TAHAAM/IbI, TOT KYpabl, 63 TONTAPbIHAAFEl peiaepi Oeneni. CoHbIMEH KaTap,
OKBITYIIBI poJiaep i OeIyre xoHe TOI KypyFa KaTbIca/ibl, )KOOaHbIH KYPBUIBIMBIH j)KacayFa KOMEKTeCe i,

- )Kocrmapiay Ke3eHi 3epTTeJeTiH Macene OOMbIHIIa aKknapar Ke3AepiH, )KUHAY TOCIIACPiH KoHE
Tangayapl KAMTUbL. BidiM anymbuiap akmapat )UHAyMEH KOHE )KEKe )KOCIap KYPYMEH aiiHaJIbICaIbl.
OKBITYIIBI CYpaK TOHIPETIHICTT KOJ KETIM/II 9e0NeTTep Al YChIHAIBI, dKOCTIAPABI TY3ETE/Il;
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- »k00a OoMbIHIIA KYMBIC Ke3eHI. CTyaeHTTep K00aHbl d31pJIeyiH HET13ri 9PEeKETTEPiH Ky3ere
aceipazipl. OKBITYIIBIHBIH peJIl onapra KeHec Oepy, olapiAblH KbI3METIH BIHTAJIAHIBIPY, KOTEpPMEIIEy,
OOaHBIH OpbIHAANy OapbIChIH Oakblaay >KOHE CTYACHTTEPAIH TaObICTBI HOTHIKENEpiHE KOJ JKETKiZy
YUIiH Y3iKCi3 Kepl OailaHbICThl KAMTaMachl3 €Ty OOJbIN TaObLIabI;

- KOPBITBIHABI Ke3€H jK00aHbl YCBHIHY (KOopray) Oonbim TaObutambl. OKBITYIIBI HOTHIKEICPIiH
capanTamachlH YWBIMAACTBIpaAbl, ko0ara KaThICYIIBUIAP/ABIH OPKAWCHICHIHBIH YJIECIH JKOHE KaJIIlbl
YKOOAHBIH HOTHIKEJICpiH Oarananpl. [5]

CrynmeHTTEep JKOO0ANBIK 1C-OPEKETTE COTTI HOTHIKENepre KOJ JKEeTKi3yl YIIiH onapaa ousay
nepOecTirin, cebdemn-cannap OaiIaHbICBIH OpHATa OUTYiH, HOTHXKEIepAl O0JDKai OlyiH TaMbITy KaXeT
[6]. ConnpIKTaH MOTHBALUSIFA, SIFHU ’k00a OOMBIHIIA KYMBIC ICTEYTe ME€TreH KbI3BIFYIIBUIBIKKA YJIKEH
peu 6epineni. On 6iniM amymIsLIapAsIH OapbIHINA MBIFAPMAIIBUTBIK OSICEHIUTITIH KaMTaMachl3 eTe/Il.
OKBITYIIBI KOOAHBIH MAaHBI3IABUIBIFBIH, OOJAIIAKTAaFbl MPAKTUKAJBIK JXOHE OJICYMETTIK TYPFBIIaH
nanansl )KaKTapblHa Ha3ap ayJapTKaHbI )KOH.

Mekten okymbutapblHBIH «Generation C» eoKingepi €KeHIH €CKepCeK, OJIapIbl OKBITAThIH
MyFalliMIEpAiH /i€ aKNapaTThIK-KOMMYHHUKATHBTIK TEXHOJIOTHUSIAP/IbI )KETIK O1IiN, maigananysl Tanamn
eTinesi. Ocipece, Oy xKalTKa TaHIEMUs Ke€31HEr1 KalIbIKTBIK OKBITYFa KOIIyiMi3 aHbIK J19J1e] OOJIbI.

Kasipri 3amManfbl aKnapaTThIK-KOMMYHUKATHBTIK KypaJiap MbIHaJIapAbl KAMTaMachl3 €Teli:

- rpaduKaIbIK, aHUMALMIIBIK, AyIUO >KOHE BUJEO OOBEKTUIEepAl KOJJaHa OTBHIPHIN, OKBUIBII
KATKaH MaTepUaJIJIbl IPE3CHTAIUS TYPiHJIEC YCBIHY;

- OimiM Oepy MEKeMECiHIH jJKeKe CepBEpiHIe OpHAJACTHIPBUIFAH OKY JKOHE aHBIKTaMallblK -
aKMapaTThIK MaTepuajaapra Ko KeTKi3y;

- CTYIIEHT KaOblijay >KOHE TaHy MNPOIECIHIH TONBIK KaThICYHIBICHI OOJATBIH OKY MpPOILECiHIE
OKBITYIIBUTIAP MEH CTYyJEHTTEP/IH HHTEPAKTUBTI ©3apa dPEKeTi;

- OpPTYPJIi CHIPTKBI aKNapaTThIK pecypcTapMeH 63 OCTIHIIE )KYMBIC i1CTeY MYMKIHJIIT1;

- TeCTiNey >KyHenepi apKbUIbl CTYICHTTEpPJIH OKYy MpoleciHae ainraH OuriMaepi MeH KociOu
KY3BIPETTUTIKTIH aXbIpamac Oeiri OoJbIll TaOBIIATRIH KaHA aKMapaTThl i3aeyre OiMiKTI Ke3Kapac,
OHBIH OPTYPJi Ke3lepiH Oiy, OKy >KoHE KaObUIay MOJICHHETI, 63 KbI3METIHIH HOTHIXKEICPIH THIMII
ychbIHa OiTy, maianany HopManapbiH 01y 60bIn TadbUIanb! [7].

3amanayn AKT Tex TilIik jkoHE aKMapaTrThlK KY3BIPETTUIITIH KaJbINTACTHIPY YIIIH FaHAa €Mec,
COHBIMEH KaTap CTYACHTTIH IOHApajblK OUTIMACpPIH JaMbITyFa MYMKIHAIKTEp YCbIHAAbL. Onapiabl
KOJJAHYJBIH dcepi MyFaliMHIH Kacibu kysiperrinirine, AKT-ubl OKbITY KylieciHe KOCy KaOileTiHe,
OH MOTHBAIUS MEH IMCHUXOJOTHSIBIK XKAWIBUIBIKTBI KYPyFa, Coilliey KoHe COUsiey eMec JarablIapIblH
JlaMybIHA BIKITAJl €TyTe, COHBIMEH KaTap ic-9peKeTTiH (hopManapbl MEH KypaJlJapblH TaHAay epKiHIriHe
OaitnanpicTel. AKT meren TidmiH OKbITYyJa KUl KOJJAHBUIATHIH OKBITYJABIH THIMII KypaJJapbIHBIH
KaTapblHa KaTajabl, OUTKEHI oJlap CTYIACHTTEPIIH OWNAyblH XaHAAHABIPYFa BIKIAJ €Teli, HEeFYpIJIbIM
OHIM/II )KYMBIC iCTCYiHE MYMKIHIIK Oepe/ti.

ATK oxy mporiecinae THIM/II KOJIIaHY:

- OimiM Oepy KeHICTITIHIeTI aKMmapaTThIK aFbIHIAPIbI KYyHeneyni skoHe OipikTipymi;

- AKT-HbI MeHTepy HeTi3iHJe CTYACHTTEePAIH CyObEKTITIK YCTaHBIMBIH KaIBIIITACTBIPY/IBI;

- CTYIIEHTTIH aJIbl KOHE KOCIOM KY31pEeTTINIKTEPiH UTepyleri >KeKe >KETICTIKTEpiH xolanay
YKOHE MOHHTOPHUHTIIICYI KaMTaMach3 eTefi. [§]

KopbeIThiHABITAM Kene, Oonamak mIeTeax Tl MyFaliMaepiH Jaspriayna, OJapAblH KociOu
KY31peTTiIireH JaMbITy/1a MEKTENTEeT1 TPO(UITB/IIK OKBITY KaF 1aiibl MEH KQXKETTUIIKTEP1 TOIBIK €CKePLITeH1
KOeH aen caHaiiMbi3. OcHI opaiina, OiiM Oepy MakcaTbliHA JKETY YIIiH, KeHC-CTaan oMdICiH, ko0a omiciH
KOHE aKIapaTThIK-KOMMYHHUKATUBTIK TEXHOJIOTUSIAPABI Al 1adany/Ibl THIMII eIl €CenTeiMis.
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KA3AK &KOHE TYPIK CASACH JUCKYPCBIHBIH CTUJINCTUKAJIBIK
EPEKIIEJIIKTEPI

Angarna: Makanaga Ka3ipri JUHTBUCTHKAHBIH €H MaHbBI3IbI HBICAHIAPBIHBIH Oipi — casiCH TUCKYpC
KapacThIpbUIabl. MakalaHblH MaKcaThl Ka3aK JKOHE TYPIK CasCH JUCKYPChIHA TOH CTHUIIMCTHKAIIBIK
epeKIIeTKTepAl aHbIKTay 00JbIn Ta0buIaaAbl. Cascu TUCKYpCKa KeHIHEH TYCIHIKTeMe Oepuin, Ka3ak KoHe
TYPIK CasiCH JUCKYPCBHIHBIH €PEKIICIIKTEP] aHBIKTAIIBI.

Tyiiin ce3mep: auckypc, casicu JUCKypC, TiJl, COey, casicar, KOFaMm.

AnHoTanusi: B cratbe paccmarpuBaeTcs OAMH U3 HauOoJee akTyalbHbIX OOBEKTOB COBPEMEHHOM
JUHTBUCTUKA — TONUTUYECKUH auckypc. Llenb cratbum CBOAMTCS K YTOYHEHHMIO CTUIMCTHYECKUX
0COOEHHOCTEH, MPUCYIINX Ka3aXCKOMY M TYpEIKOMY MOJMTHYeCKOMY AucKypcy. IIpuBomurcs mmpoxoe
NMOHUMAHUE TOJIMTUYECKOTO JHCKypca M OMNpPEACTSIOTCS OCOOCHHOCTH Ka3axCKOTO M TYpPEILKOTo
MOJTUTHYECKOTO AUCKYpCa.

KiroueBble ci10Ba: TUCKypC, TOIUTHYECKUN TUCKYPC, A3bIK, Pedb, HOJTUTHKA, OOIIECTBO.

Annotation: The article considers one of the most relevant objects of modern linguistics — political
discourse. The purpose of the article is to clarify the stylistic features inherent in the Kazakh and Turkish
political discourse. A broad understanding of the political discourse is given and the features of the Kazakh
and Turkish political discourse are determined.

Keywords: discourse, political discourse, language, speech, politics, society.

Casicu TUCKYPCTBI 3€PTTEYTe JIETCH KbI3BIFYIIBIIBIK COHFBI KbUIIAPhI YaKbIT TaJaObIMEH apThIIl
keseai. OHBIH COHBIMEH KaTap TYpJli acleKTiJepiH KapacThIpaThbiH 3epTTEYJIep CaHbl Jia KeOeroje.
Jluckypce - SFHH OJ aWTYIIBIHBIH BepOasabl MiHE3-KYJIKBI (JaybiC BIpFaFbl, HHTOHAIMS, May3ajapra
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0e1y) )KOHEe KMHECCUKAJIBIK MIHE3-KYJIKbI CHUSKTBI AeHTeinepai (bIM-UIIapa) KaMTUTBIH KeTIeHI e
Oombin kenei. Tinaik MaTepraigap MeH KOMMYHHKATUBTIK CUTYaIUs JUCKYypPCTa OalIaHBICHIT KaTabl.

“JIMCKypC — IMHTBUCTHKAJIBIK MOTIHACT] KO MarblHAIBI TEPMUH. EH MaHBI3IBICHL:

1. baiinanpicKaH MOTiH.

2. MoTiHHIH aybI3ma- xa3oamra ¢opMacsl.

3. Huador.

4. MoH-MarbIHachl 61pe miKip anabICylIbl TOI.

5. XKazbama Hemece aybizmia coiney ’[1, 56] .

Jluckypc TYpIK FajabIMIaphl TaparnblHAH oMl ¢ KeHIHEH 3epTTesNMereH. Typik TuTiHAe AUCKYpC
Soylev (Nutuk) menm Oepineni. «Nutuk» ce3iHiH MarbIHACBl «CO3 COHJEy, COMJiey KYIIi» JereHni
Oinmipeni. Typik TiniHge 01 KoOiHECe KaJIbIH TOMKA alThIIaabl. ThIHAAYIIBLTAp Bl OCNT1ITI O1p MaKcaTKa
OarpITTAy, OJApFa O cajly, MaHbI3Jbl TYCIHIKTEp KaJbIITACTBIpyFa OaFbITTalIFaH dCEpIi Coumey Typi
nuckypce (Nutuk) nen arananet. Typik raasimbel M.I'yHIy3 Oblnaii aeiifai: «JluckypcTa ThIHIAY IbLTIAP b
KAHBUIBICTHIPMAC YIIIH achIKHail OIaHBIN ceiiey KepeK, ThIHAAyIIblIapFa KapChl )KaKChl HUETTE
OOJBIN, ONAapABl CEHMAIPY YIIIH IIBIHABIKTBI ATy KepeK, KakeT 0oJyica ©31HAl ThIHIAYIIbLIAPIbIH
KaTapblHa KOO KepeKCin» [2, 246].

Jluckypcka TyCy opeKeTiHAeT1 op YITTHIH albIPMAIIBUIBIFEl ©3/IEpiHEe FaHA TOH OMip ToxipuOeci
MEH OuliM JarIbIChl, COWJIEY TaKTUKAChl MEH COMJey CTpaTerWsChlHa ColKec, OJapIblH ceiliey
JKaHpJapblHa, ©31 TaHJaFaH KOMMYHHKAaTHUBTIK peJl Kajlald aTKapraHblHa OaillaHbICTBl OOMaabl Jen
aiiTkaH 3eprreymri raiasiM K.CagupoBaHbIH MiKipiIMEH OWBIMBI3IIBI TYKBIpBIMaIayFa Oomassr [3, 178].

Casicu quckypc AUCKYpCTHIH Oacka TypiepiHe KaparaHaa OapiiblK XalbIKTHIH MOJEHHUETIH/E
Ka3ipri Ke3ae KeHIHEH eTeK jkKaillFaH KOK. [[MCKypCTBhIH MHCTUTYLHMOHAJJBIK TYpiHE CasiCu AUCKYPC
necek 6omansl. Erep nepbec muckypce coitneymni KaObIpFachlHIa ©3 11IKi )KaH YHUECiHEH, KYpeTiHeH
IIBIKKAH OWJBIH Meci 0osca, al ceieylli MHCTUTYIHMOH/IBIK JAUCKYPCTa QJIEYyMETTIK OpPTaHBIH OKiJi
Oonbin TaObUTaNbl. bUIiKTI oaH 9pi OekiTe TYCy JKOHE OHBIH 0ap €KEHIITNH KOPCETy MaKCaThIHaFb
KEH KeJIeM/[l JUCKYPCTHI CasCH JUCKYPC JIeTl TOJIBIK aTayFra Ooaibl.

Typik casicu IUCKYPCBIHBIH EpEKLIENiri — casicaTKeplepAiH Ceiisiey MoHepJepiHAe aTaiFaH
WHCTUTYLIHOHAJJIBIK JAUCKYPC THUIIHIH KYHABUIBIFbIHA MOH OepileTiHIriHAe: ©31HIH OWIIKKe JereH
KYKBIFBIH KOpFay JKOHE OHBIH HET131.

CascarteiH Heri3ri moceneci - ounik. CoiikeciHie, casicu JUCKYpC TYPJal KYWITEpIiH OMITiKKe
ne Oonmynarel Kypecin kepcereni. byn casicu auckypc meHOepiHae KOMMYHUKATHBTIK dpEKeTTEPIiH
epeKIIeNiKTepiH aHbIKTaiabpl. Casich JUCKYpPCTBIH KOMMYHHUKATHBTIK aKTIJIEpIHIH HETi3iHiae
OHTiMeNeCyIIire bIKMajd €Tyre YMTBUIBIC XKaTajbl, OChl apKbUIbl OJIAP/AbIH aKNapaTThUIBIKTaH aHBIK
OMiK TYpaThlH SKCIUTUIUTTIK KOHE MMIUIAIUTTIK CYITE€CCUBTUIIT aHbIKTaIaabl. «Ke3-kenreH Kapbim-
KaThlHAC (;ka30amna HeMece aybI3Iia) — quasor 6omans» [4, 212].

Bipak Oyn »xarmaiiga 013 oHrimenecyuriiepaid Oipi yctem OOJIaThIH JAUAJIOTTHI KapacThIPHII
oTbipMbI3. OCBIHAAM AMANIOrTa pPalMOHAJABIK, JIOTHKAIBIK MIHCI3 J9Jeiepre eMec, amesuIsius
AOMOIUSAFA THIMII 00JIaIbl.

Byn  Typik cascu JHCKYpChl MOTIHACPIHIH O3KCIPECCHUBTIJIIKIECH JKOHE OCHHENUIIKIICH
epekuienenyine okeneai. On HeriziHeH «KOCEeMHiH» OOoKaMbl SMOLUMSIAPAbI TYABIPYFa TapThUIFaH
HAaKTHI TUITIK «KapTHHAJIAPFa» JTOTUKAIBIK KYPBUIBIMIAP MEH aOCTPaKTUII TYCIHIKTEpIEH KOpiHEeIi.

Casicu quckypc Jay->KaHKalabl, OHJa YHEMI HOMHHAIMSUIIAP YIIiH Kypec 00JaJbl: CepiKTeC XKoHe
ceibaiinac, mapTu3aH KoHe KaybIHTep, epKIH/IK YIIIIH KYPECYIIli )K9HE TEPPOPUCT KoHE T.C.C. by ce3aep
KYOBIHIIa OpKAWCHIHBIH IMIiHAE AeHOTAT Oipey, anaiia KOHHOTAMs MOJsIpibl. HomMmuHanmsap yuriH
KYpec - MaHbI3/Ibl TONTHIK KYHJBUIBIKTAP YIIiH Kypecy. by ke3zmeri 6aranap alKbIH MOJSPIABLIBIKICH
EpEKILENCHETIHIH €CKepTe KeTy KakeT, KaHjaaiiga Oip TpaayaiablKThl HIEKTEHTIH ONMO3ULIUSFA
KYPBIIAbI: )KaKCBIIBIK — )KaMaH/bIK, Kapa — aK ’oHe T.0.

Typik casicu THCKYPCBIHBIH KOFaMJBIK TaradbIHIaMachl ajapecarrapra (KOoraM a3zaMaTTapblHa)
«CasicH AYPHIC» dpEKeTTeP/Il )KoHe/HeMece Oaraaynapabl CiHIpyAeH Typaasl. backama aifTkanaa cascu
TMCKYPCTBIH MaKCcaThl — CUIIATTay €MeC, aipeCcaTThIH HUETIH OSTHIM, CEHIIPY, WIaHyFa HeTi3 00y )koHe
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KUMbLUTFa uTepMeney. COHJIBIKTaH casiCh TUCKYPCTBIH THIMIUIITIH OChI MAKCATTa CAJILICTBIPMAJIBI TP/
aHbIKTayFa Ooyambl. MBIcall peTiHae cailyiay ajaabsl HayKaH MOTIHIEpiHIe casicaTKep CUMBOJIapFa UeK
aprazabl. by HayKaHHBIH COTTI ©TYl CHMBOJIAp/bIH CaHa-Ce3iMre KaHIIAJIBIKTHI COHKECTiriHe Kapai
alKbpIHIAIA/IbI: casgcaTKep caHa-Ce3IMHIH Ka)KeTTi TYChIH HAKBIT alTyhl THIC; casicaTKepIiH MITIHAEP1
aJpecarTapabiH, CasCH AUCKYPC «TYTHIHYIIBIJIAPBIHBIHY 1K TYHCIKTEpiHE eHinm KeTyi Kaxker. Cascu
FaHa eMec, CUTaThl OOMBIHILIA MIIAHBIPYFa OAaFbITTANIFaH KE3-KEeJITeH TUCKYPC ayIUTOPHUSHBIH HUETIH,
MIKIPIH KOHE YOXKIAEMECIH ©3repTy MaKCaThIHA dJIeyeTTl TYCIHAIPYIIiHIH KO3KapacTapblH €CKepei.
WNnauaeipy COTTUNITI OMMOHEHTKE Kapchl KOJAAHBUIATHIH Kypalgapra, OCBIHAAN koHE pedepeHTTiK
00BEKTIre KaThICThI Xabapiamara TiKeJiIel KaThICThl Oosianbl. KypangapabiH OipiHII Typi CEHYUILIK,
ONMOHEHTTI YHATy JEHrediH CHUMAaTTalbl, ajl YTBHIMIbI MO3WLMSIIAPIBI JKEHIM ally cascaTKepaiH
meOepiirine JKOHE aApecaTThIH CHUNAThIHA OaillaHbBICTBI. AJNpEecaTThlH KYHiH, ceiey MOHepiH
JUCKYPCTBIH Ka)KETTI XKEePiHAe KaXKeTTi opMaja YTEIMABI KOJAaHY apKbUIBI KKETTI dKaKKa ©3repTyre
O6omanel.  Ajpecarta e3TeHiH MiKipiH epikTi Typae KaObuigay ce3iMiH, KbI3BIFYIIBUIBIK, ©3€KTLIIK,
MIBIHAWBUIBIK KOHE KaHAFAaTTaHYIIBIIBIK CE31MIH TYBIHAATHIIN, MIEHICH OChUIai HIAHABIPY/AA KETICTIKKE
JKETE anabl.

Casicu neKCHKaHbIH KOJIJAaHBUTY asicblHA KeJIeTiH OoJicak, OyiI ce3aepaAl Tl TYThIHYIIbIIAPAbIH
Oenrini 6ip TOOBI FaHa emMec, KOFaM MYIIeIepiHiH OapbIFbel 63 KaXeTiHe Kapail Kommanaasl. Kazakcran
MeH Typkusi apacbIHAarbl KapbIM-KaTblHAcCTap €3 OacTayblH €Ki XaJIbIK apachlHAAFbl TAPUXU, MOJCHU
KYHJBUIBIKTapAaH ajazael. bi3z TyOimi3z Oip, Timimiz 6ip, niHiMi3 Oip engepmi3. bi3 OaybipiaacThIKTHI
JAMBITHIT, OCHI TYCIHIKIIEH, OChl YFBIMMEH OMIp CYpIIl, TapUXBIMBI3IBI J1a >KaJIFACTBIPBIT KeJIeMi3.
Kanmbl, exi e apachlHIa KY3€Te achlll jKaTKaH KapbIM-KAaThIHACTBIH OapibIK TYpPi OCHI YCTaHBIMMEH
JTAMBIIT KEJIE JKaThIP.

Kanmer Tinmgik OipiikTep XalblK TOKIpHOECIHE HETI3NeNTeH TaHBIMABIK aKmaparTapabl e3
OOMbIHA KUBIT, CAKTAI, OHBI KEJICHIEK YpIaKKa TYreld KeTKi31il OThIPaThiH KacueTKe ue. Tiie skamel
aJlaM3aTThIK TOKipuOeMeH Oipre, VITTBIK TOXipuOe ne Oekitineai. YJITTHIK TOXipuOe TUIAIH e3remie
epeKIIeNiKTepiH KopceTeai. byn op Typmi XanbslK TUTIHIAE epekie TUIMIK oieM OeWHECIHIH mMmaima
OonybiHa ceOen Oomaabl. A aieM OCHHECIHIH op XaJbIKTa TYPJIi 00yl OJIapAblH MOJICHUCTIHIH, 9/ICT-
FYPIIBIHBIH Op TYPJi OOJIBIT TYCIHAIpiJIETI.

Kaszipri ke3e ’xaHaIbIKTapFa KYJIaK accak Ta, OyKapaiblK aKImapar KypajagapblHa KO3 )KYTipTCeK Te
EpnoraHHBIH cascH IEKCHKaFa )KOHE casicaTKa KaThICTHI CO3/EP CHT13reH IrH OalikaiiMbI3. EpioFraHHBIH
OacmblbIFbIMEeH TYypKHsia KONTETeH 1Kl )KOHE CHIPTKBI casicaTKa KaThICTHI Oarjgapiamaniap Ky3ere
aceIpbuIIbl. EN SKOHOMHMKAChIHBIH J]a MIJIIMOHAAFaH JOJUIAPIBIK ©CiMi, XalblK KaKeTiHe OeiHreH
OIOIKET KapaXkaThIHBIH apThIN JKaTKaHbIH Ja xkepriurikti BAK »xwui ska3zanbl. CoHmai-ak Koyl KOWbUIFaH
XaJbIKapabIK KeJlicco3iep, akaaeMHsIIbIK OaraapiamManap aa ker. KyHaemikTi Kail yakpITTa 00JIMachiH
Teneauapasl Kocca EprnoraHHBIH CONIETeHIH KOPETIH XalIbIKTBIH JKaJbIH/1a e10aChIHBIH KOJAaHATHIH
CO3/epi JKaTTaJbIN KauIbl. MBICAJIbI:

Biz (bi3). Aknaptus (Akparti) mymenepin, AKnapTusi YUBIMBIH, HJICOJOTHICHIH KOJJIANTHIH
ajaMziap MeH MeKeMeJIepIi OUIIipy YIIiH KOJTaHBIIATHIH YFBIM.

Dava (Tanamn, Tinek, opeker). Casicu 6acTamaHbl, casicd OaFrbITThl aliKbIHJIAay/la KOJIJaHBLIATHIH
YFBIM.

En kalbi (mrbra xxypexTeH). MUTHHTTEp/IE )KOHE KUBIH CO3AEPIC XaTbIKKA )KaKBIHIBIFBIH 0111 pyIe
KOJIIaHBUIATHIH CO3.

Gazi Mustafa Kemal (Fasu). Typkus PecnyOnukacelHBIH HETI31H calylibl >k9HE OipiHIIi
npe3uaeHTi 6onran Mycrada Kemans AtaTypk Typaibl alTKaHIa KOJIAAaHBUIATHIH €CiM CO3.

Provokasyon (mpoBokamusi, apanaary). benrini anamaap Hemece TonTap TapanblHaH KacalbIHFaH
apanjary, aitnan cany [5]. OcblHgal kenTereH Meicangap oap.

Typik casicu TUCKypChl Keiidip 6acka TUCKypCcTapablH epeKIIeTiKTepiHe Ie he:

* Typikie xoHe apaliia ce3aepliH OpPHBbIHA €ypOINAJNIbIK KipMe co3Aepi KOJNJIaHy Ke3Ieceli:
TYpik TutiHaeri «bunalim» opubiHa «kriz»; «ana konuy (0acTsl Macesne) Co31HIH OpHBIHA «temay; TYPIK
TUTIHAET1 «grev» opHbIiHA boykot «00#KOT, HAapa3BLIBIKY.

68



TOPICAL ISSUES OF MODERN METHODOLOGY OF FOREIGN LANGUAGE EDUCATION

* Typik ce3nepiHiH OpHBIHA apal TUTIHAEr! CoMKecTiKTepai KohjaHy: mahiyet cesi nitelik
«KacweTi, camachl» CoO3iHIH OpHBIHA; «zaath cesi zayiflik / Typikmie sxanray jxanranraH apad cesi;
«talima» ce3i yonerge «ranar, miemim, HYCKayJIbIK» OPHBIHA;

» JliHu ce3nep/liH KOJJIaHBLTYBI J1a OPbIH anajibl. Typik cascu JUCKYPChIH/A AIHH CO3JIeP OUIbI
OeifHe )KeTKi3y YIIIiH eMec, «0acKay MO3UIIUSIChIHAH «O3) JIETCH MO3UIIHSFA OTY YIIIiH ¢ KOJITaHbIIaIbI.

* COpTTHIK CO3JIEPAiH aybICIalibl MarblHaJa KOJJAHBUTYBI Ke3zneceni, Oy aereHiMmiz metrdopa
Typinae Oepinyi. Meicansl, «Cascat — Oyn ciopt», «CasicaT — Oys1 OHBIH» Aen eNeri cascu KypecTi
He 0oyiMaca CBIPTKBI casicaTieH OalIaHbICTHl KaTbIHACTAPAbl CUIIATTAya KOJAaHbIIaAbl. TYpPKUSHBIH
EC xypambpiHa Kipyl TOJBIK HIeIIiIMEreH Macene OosFaH ke3fe Typkus Nmpe3uaeHTi oHbl PyTOOT
MaT4bIMEH canblcThipanbl: Mag artik basladi, magin kurallarini biliyoruz ve kurallar magin ortasinda
degistirilemez «Maru Gactanbim KeTTi, 013 OWBIH MAPTTAPBIH O17eMi3 KOHE OWBIHHBIH OpTAacChIHAA
mapTTapsiH Oy3yra 6oamaiiaen. Kaszak tininge ge «Casicat— Oy KOWBUIBIM XKOHE OHBIH» MeTa(opaIbiK
Mozeni Konaanbeuiansl. OcbiHaai TUIAIK O1pIiKTepAl KOJAAaHy apKbUIbl CasiCh ©3TepicTep TalaaHaIbl.

» Casicu TUCKypcTa TOMOHUMACPIIH KOJITaHbUTYRI 1a OpbiH anaznsl: Tirkiye bir koprii («Typkus
— KOTip CUSAKTB»). TYPKHUSHBIH AYHHUEKY31 KapTachlH/la OpPHAJIACKaH OPHBIHBIH €PEKIIeIIiriH KOPCeTy
yurin Konnanbinanasl (Eypona men A3usiHBIH OpTachiHga opHajackaH en); Kasak casicu qucKypcbiHaa
Jla JKep-Cy arayiapblHa, TeorpadusuiblK opTara OallaHBICTHI MeTadOopaiblK MOJEIhIAEP Ke3Iecei.
OpOip Ka3aKThIH CO3IHJIC MIBIH, Oeyiec, ToOe ereH cesnep kesaeceni. Muicansl, «bipiirimis Oosca, aii
ne Tanaii 0enectepii OarbIHIABIPAMBI3Y.

KopsITbIHABLIAN KETIe HHCTUTYIIMOHAI B AUCKYPCTHIH HET13T1 OopMachl peTiH e CasiCh JUCKYPCTHI
aTar, TaJKblUIay, capayay apKblIbl CasiCaTThIH HETi3T1 XKY3€ere acaThlH KypaJibl OOJIBIN TaObLIATBIHIBIFbIH
KOPCETY/IIH MaHbI3AbUIBIFBI 30p. casiCaTKEPJIEp HET131HEH CasiCU IMCKYPCTHI )KY3€re achbIpaThIH a1aM/1ap,
oJIap MICOJIOTHSHBI, COMJICHIMIEP/I1 KYy3€eTe achIpaThlH HEeTi3Ti TyFanap Karapeiaaa. Cascu OWITIKTIH
KypaJbl peTiHJie casich IUCKYpC KolJaHblIaAbl. backamia ce30eH alTKaH1a, aBTOPABIH OWBIH, MIKIpiH
TYCIHY IHUCKYpPCTBI TYCiHY OoJbIn TaObuaaabl. A Typil TULAIK amajigap MEH TULAIK TaHOajlapabl O
COJI TYHHEHI KepeKTi JKOHE dcepili HYCKaja jkacay YIIiH KojmaHanabl. KoFaMHBIH casch Ke3Kapachl
MEH JIYHHETaHBIMBIH CasCH JHCKYpPC KopceTce KaObUIJayIIBIHBIH HHETI MEH MaKCaTBIHBIH TiKelel
KaOBbUIIayIbIFaA BIKIAJ €TYT'e, OHBIH MParMaTHKachl OaFbITTAIa (bl JICT albIMaayFa 00Jabl.
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CRITICAL THINKING AS A MECHANISM FOR CONTROLLING THE PROCESS OF
FORMING PEDAGOGICAL DISCOURSE

Abstract. The article deals with critical thinking as a mechanism for controlling the process of
forming pedagogical discourse. It also contains theoretical provisions of the study of the development of
critical thinking formation, a significant problem of which is the establishment of multi-purpose training
activities.

Key words: critical thinking, thinking formation, the empirical level, theoretical level, metatheoretical
level.
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AnHoTanusi. B crarbe paccmarpuBaeTCsi KPUTHUECKOE MBIIUICHHE KaK MEXaHU3M YIpPaBICHUS
nporeccoM (HOpPMHUPOBAHUS TEJArOTMYECKOTO TUCKypca. B Hell Takke comepKarcsi TeOpeTHYeCKue
TIOJIOXKEHHSI UCCIIEIOBAHUS Pa3BUTHS (POPMHUPOBAHHSI KPUTUYECKOTO MBIIIIJICHUS, CYIIIECTBEHHOU MPOOIEeMOi
KOTOPOTO SIBJISIETCS CO3/JaHNE MHOTOLIEIEBOM yueOHOM JesITeIbHOCTH.

KiroueBble cjioBa: KpUTHIECKOE MBIIIUICHHE, (JOPMUPOBAHHUE MBIIIJICHNUS, SMIIUPHUECKUN YPOBEHb,
TEOPETUYECKHUI YPOBEHb, METATEOPETUYECKUN YPOBEHbD.

Anparna. Makanaja CbIHU OiIay/bl, E1arorUKaNbIK TUCKYPCThI KaJIbIITACTHIPY MPOLECIH OacKapy
TETIrl peTiHae KapacTbipaabl. OHBIH KypaMbIHIA CBIHM TYPFbIIAH OWJIAyAbl AAMBITYIbIH TEOPHSUIBIK
epexenepi 6ap. byt kerm MakcaTThl OKBITYIBIH MaHBI3IbI MOCEIEC] OOJBIN TaObLIA b,

Tyitinai ce3nep: cbiHu oinay, OWay/bl KaJbIITACTBIPY, SMIIUPUKAIIBIK JEHI€H, TEOPUSIIBIK ACHICH,
METaTeOPETUKAJIBIK JCHIeH.

Today, it is possible to detect an urgent need to change approaches to foreign language education,
a significant problem of which is the establishment of multi-purpose training activities that provide
students with the ability to learn, the ability to work independently and consequently, the ability to self-
development and self-improvement. According to such conditions for the educational process, teachers
are boundlessly necessary to utilize progressive educational technologies, including the technology of
forming critical thinking.

The development of critical thinking formation is emphasized among innovative teaching
ideas by a successful combination of problem-solving, situational and productive learning with the
technological nature of the lesson, effective technologies and techniques. Now, in a variety of scientific
studies, you can find all sorts of definitions of the term “critical thinking”. Braus and D. Wood defines
it as prudent reflexive thinking focused on deciding what to believe and what to do [39, p. 58].

D.Halpern describes critical thinking in his work “The psychology of critical thinking” as follows:
critical thinking is such a focused thinking, it is characterized by balance, logic and purposefulness, it is
distinguished by the use of such cognitive skills and strategies that enhance the possibility of extracting
a harmless result [17, p. 65]. According to Lindsay P, critical thinking is thinking that involves checking
the recommended conclusions in order to find the area of their possible use [38, p. 473].

“Critical thinking is the order of intellectual actions aimed at checking expressions or systems
of expressions in order to find out their inconsistency with accepted facts, norms or values. There are
degrees of critical thinking, each of which has its own type of argumentation, characterized by diverse
relationships of the logical and cognitive components:

1)The empirical level, the critical fact checking;

2)Theoretical level — critical verification of theories;

3)Metatheoretical level — critical verification of norms and values” [27, p.30].

The goals of the technology of critical thinking formation: motivation for learning, development
of knowledge, formation of mental skills, development of reflexive skills. The key directions of
developing thought activity in the key technology of thinking formation: to interest, to encourage
activity, to make it possible for communication, to teach introspection [12, p.37].

A person who uses critical thinking has the following qualities:

—Ready for planning;

—Flexibility;

—Perseverance. Closely related to perseverance is the willingness to tackle a task that requires
mental effort;

—Willingness to correct your mistakes;

—Awareness. Psychologists call this quality metacognition, or metacognitive monitoring. It
involves monitoring your personal actions as you move towards your goal;

—Search for conciliatory solutions. Complex forms of active are dominant in today’s world.
A critical person needs to possess both well-educated communication skills and the ability to find
solutions that would satisty the majority [11, p.42].
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As for the elements of critical thinking, they include such mental operations that establish the
course of reflection and argumentation: setting a goal, discovering a problem, promoting hypotheses,
recalling arguments, justifying them, predicting consequences, establishing or denying alternative
points of view. It also enables the ability to use basic mental skills (knowledge and understanding) to
synthesize, analyze, and evaluate difficult and ambiguous situations and problems. This can include the
ability to identify the problem, explain the situation, analyze the arguments, conduct a comprehensive
study of the issue, develop criteria for evaluating the conclusions and strength of information sources,
avoid generalizations, etc.

Critical thinking is one of the variants of a person’s mental activity, which is characterized by
the highest degree of perception, understanding, and objectivity of the alignment to the formation field
surrounding him. This term may refer to almost all intellectual activity. The teaching focused on the
development of critical thinking skills takes into account not the dynamic selection of information for
students to learn, but something more: the ratio of what they have learned with personal experience,
and the comparison of what they have learned with other developments in the given field of knowledge.
Students have the right to doubt the factual or authoritative nature of the acquired information, to
check the logic of the evidence, to draw conclusions, to design new exercises for its application, to
analyze abilities, difficulties, etc. Critical thinking allows you to comprehend and realize your personal
“I”, to objective, logical, to try to understand other positions, to put new thoughts and to notice new
opportunities, which is very significant during the clarification of problem solutions.

According to Popova E.A., the fundamental elements of critical thinking of a university student
are:

—The ability to confidently navigate the material presented and assess the degree of reliability
of educational information, relating it to what is known;

—Openness to non-standard ways of solving both known and new problems, the desire to learn
new things;

—Readiness for a constructive dialogue with the teacher and partners, the ability to defend
your own point of view, if necessary, to implement various options for its revision in the event of an
opponent’s irrefutable arguments;

—Focus on self-diagnosis of the level of formation of various skills and qualities based on the
comparison of their own results with the specified standards;

—Reflection of all points of the educational route in the context of preparation for future
professional activity, their specific purpose, one or another sequence [40, p. 180].

Various knowledge structures are used by scientists to study and present knowledge, the most
common being fames. Frames are deep invariants of certain fragments of knowledge, certain means of
organizing experience and tools of cognition. Some frames, according to C.Fillmore, are innate (for
example, knowledge of the characteristic features of the human face) [41, p. 314].

The reference to frames as to the supra-linguistic level, to the extra linguistic situation, always
occurs when understanding sign expressions. It is no accident that Ch.Fillmore associates linguistically
defined characteristics of the knowledge structure with frames: “We can use the term frame when we
mean the specific lexical and grammatical support that a given language has for naming and describing
categories and relations found in schemes™ [42, p. 110].

Despite the recognition of the fruitfulness of the frame approach, significant differences were
found in the interpretation of the concept of “frame” itself. The differences in the interpretation of
frames are related to the fact that both the “stereotypical situations” themselves and the forms of their
representation can be different. The founder of the theory of frames, M. Minsky, correlated them,
first of all, with visual representations — visual pictures. At the same time, even in such a narrow
understanding, different interpretations are possible: for example, some paintings can relate to static
photos (the frame “arrival of guests”).

Other frames are learned from experience or learning (for example, knowledge of social attitudes).
A special case is those frames whose existence depends entirely on the expressions associated with
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them (for example, units of measurement, calendar, etc.). It follows that the language competence of a
person interacts with other types of knowledge and skills. This fact should be taken into account when
teaching foreign languages, during which it is possible and inevitable to go beyond the limits of the
actual communicative knowledge and skills.

Another point that caused significant differences in the interpretation of frames was the concept
of “frame” was extended to various forms of knowledge about the world, as well as to the knowledge
of language as one of the types of human knowledge [44, p. 192]. In the concept of E.Goffman, the
frame is associated with the English word frame and indicates “analytical scaffolding” — supports with
which we comprehend our own experience. By the definition of Z.A. Charitonchik, frame is a means of
organization and a tool of cognition, some internal cognitive information that arises either as an innate
structure or by assimilation from experience and learning [45, p. 119].

The expansion of the concept of “frame”, led to the allocation of new types of frames-classification
frames (frame “furniture”), as well as frames that reflect the features of the organization of the language
system. Despite these differences of opinion, the main structure of knowledge, which is a certain system
of concepts, is considered by most linguists to be the frame. A frame is a structure of knowledge, a
package of information stored in memory or created as needed from the components contained in
memory and providing adequate cognitive processing of standard situations [47, p. 54]. Frames should
not be considered as randomly allocated “pieces” of knowledge. T.A. Van Dijk notes: “First, they
are units organized “around” a certain concept. In contrast to a simple set of associations, these units
contain basic, typical, and potentially possible information that is associated with a particular concept.
In addition, it is possible that frames have a more or less conventional nature and therefore can define
and describe what is “characteristic” or “typical” in a given society [48, p.16].

The concept frame implies a complex situation; it can be compared with a “frame”, which includes
everything that is typical and essential for a given set of circumstances. An example of a frame can be
the word “hospital” — a medical institution in which patients are placed for treatment [49, p. 55].

A frame is a presuppositional model, i.e. a person perceives a particular language structure as a frame
if he has knowledge of the reality indicated by the word, if he knows the sequence of events that await him
in a particular situation. The frame can be considered as an objectification of a person’s social experience, it
is a “holographic picture” in the collective consciousness of the speaking subjects [49, p.56]. According to
N.N.Boldyreva, “the frame, or cognitive context, is a model of culturally-conditioned, canonized knowledge
that is common, at least for a part of the speaking community” [50, p. 36].

Thus, itturns out that a frame is always a structured unit of knowledge, in which certain components
and relations between them are distinguished; it is a cognitive model that conveys knowledge and
opinions about a certain, often repeated situation. In contrast to the general term “concept”, which can
express any unit of knowledge, including unstructured (such as a holistic image, concept), the general
term “frame” is used only to refer to structured concepts: frames themselves, schemes, scenarios,
cognitive models [50, p. 61].

The most significant differences between the concept and the frame (i.e., between the conceptual
and cognitive structures) are reflected in the following features. First, the frame structure includes mainly
stable, typed discrete features, and the concept — the whole set of cognitive features relevant to the
native speaker, stable and unstable (low-frequency and single) in their dynamics. Secondly, in practice,
the frame is structured, as a rule, in the form of tables or diagrams-formulas, that is, a hierarchy is
implemented according to the type “above-below”, “general-particular”, “class-class member”, while
the concept is depicted as a filed model (in the form of a spherical, not a planar one, emphasizing the
fundamental continually of the phenomenon) with a hierarchy “core-periphery” [51, p. 72].

In addition to the scheme of scenes (frames), there are also schemes of events (scripts). The
scenarios differ about the frames by the crucial factor of the time dimension. You can talk about
scenarios of events such as visiting cinemas or going to another city. The script consists of several acts
or episodes, each of which is divided into more convenient units, and their meanings, in turn, depend
on cultural and social factors. If we take the scenario of visiting a restaurant, the sequence of serving
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dishes will depend on the country in which the action takes place [49, p. 26]. Each scenario has role
performers. It has different interpretations, reflecting the points of view of different performers. Thus,
it can be considered as a frame system [53, p.112]. The concept of “script” is a special type of concept
that implements in terms of its content the scheme of movements, the idea of development.

The scenario always has a plot character, and the world acts as a title for a series of stereotypical
actions [49, p. 58]. The scenario is represented by words, and the meaning of which is laid down a
certain dynamics of events, the scheme of any actions, for example: lecture, test, exam, wedding,
game, excursion, lunch. These are usually verbal names and the exchange of event semantics, as well
as phraseological combinations such as: beat the bumpers, rip off like a stick. The meaning of such
words and phrases is implied by the sequence of certain stages, episodes that unfold in time, as well
as a certain distribution of roles between the participants [50, p. 45]. The use of the educational frame,
according to some researchers, allows you to move away from the text as the primary basis in the
selection and study of lexical and grammatical material.

Moreover, the frame opens up new perspectives for the organization of speech practice. Let us
dwell on these points in more detail. The familiarity with language and speech material, as well as
its expansion, which traditionally took place at the text level, is transferred to the frame structure, in
particular, to the thematic groups of the frame. Speaking about the frame structure, the proponents of
the described approach characterize its lexical composition as follows:

1.Typology (the frame structure is based on words that denote typical participants in the
situation, as well as words and expressions that represent the most typical actions performed by
communicants);

2.Relevance (students, getting acquainted with the training frame, learn the means to communicate
what is most relevant in a conversation on this topic);

3.Compatibility (introduction of lexical units that form a lexical-thematic field, through lexical-
semantic expressions, stable word combinations).

This organization of vocabulary allows you to build a learning process based on the frame, to
abandon the text as the basis for the introduction of lexical and grammatical material. At the same time,
the teacher gains more freedom in the choice of texts. The important thing is not presence of thematic
vocabulary in the text, but its naturalness (authenticity), relevance, and originality of approaches to
the problem or its solution. Moreover, the presence of a frame structure allows you to organize speech
practice without text material, building your practical classes on the basis of a frame and a well-
thought-out system of questions.

It should be said, first, about the frame concept of information predictability, noting the peculiarity
of the human cognitive base, which is built by merging knowledge about the world with lexemes
associated with this knowledge, which allows you to enter a particular area of knowledge thanks to
reference words: “when conducting a conversation, key words and ideas evoke quite large thematic and
scenario structures, equipped with a variety of” pre-prepared “assumptions” [52, p.89], and secondly,
about the frame concept of information storage, which explains the possibility of understanding the
communication situation itself on the basis of a given frame-scenario.

All of the above allows us to talk about new methods of organizing educational material,
considering the frame as the core of the educational process, and the general frame structure as the
basis that organizes the entire educational material. With all the variety of definitions of this concept
in the context of the speech-communicative situation of communication, it can be concluded that
critical thinking is open thinking develops in the speech-communicative situation of communication
by superimposing new information on the life personal experience of students. Therefore, the creation
of speech-communicative situations of communication, their modeling as a unit of the educational
process in the classroom, in extracurricular work or independent work is considered by us as a potential
opportunity for the development of critical thinking, as one of the types of intellectual activity of the
student.
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M. AKH® EPCOM IIBIFAPMAJAPBIHJIAFBI «OTAH» KOHIETITI

Anparna: Makana M. EpcoiinbiH mbirapmanapeinaarsl OTaH KOHLENTIH 3epTTEyre apHaiFaH.
3eptTey marepuaisl M. EpcoiiiblH MOATHKAIBIK MOTIHAEP1 OOJIbIN TaObUIa bl 3€PTTEYAIH ©3€KTLIIr OHbIH
WITTBHIK KOHIETTOC(hepaHbIH ePEKIIeIIriH aHbIKTAy CHSKTHI Ka3ipri IMHTBUCTUKAHBIH MAaHBI3/IbI MOCEIIECiH
HICITyTe BIKMAJI €TEeTIHAIrIMEH OaiaHbIcThl. « OTaH» KOHIICTITICIHIH €PEKIICIIKTEPIH )KOHE YIITTHIK-MOICHU
KYH/IBUTBIKTAPbIH aHBIKTal OTBIPhIT, OTaH KOHIENTICIHIH MaFbIHAJIBIK JJICMEHTTEP1 aHBIKTAJIFaH.

Tyiiin ce3mep: KOHIENT, oJIeMHIH TUIMIK OeiiHeci, koHuenTocdepa, Oran, akeiH M.Epcoii, Ty,
TOYEICI3IIK.

Annoranusi: Crarbsi mocssimeHa uzydeHuto konuenta POJMHA B mpoussenenusx M.Epcos.
Marepuasiom Mccie0BaHUs NOCITYKWIM MOdTHYeckre TeKcTbl M. Epcos. AKTyanbHOCTb HCCIEI0BaHUS
00ycIIoBIIEHa TEM, YTO OHO CIIOCOOCTBYET PEIICHUIO TAKOH BaXKHOM MTPOOIEMBI COBPEMEHHOM JIMHTBUCTHKH,
KaK BBIABJICHHE CIEUU(UKN HAMOHAIBHOW KoHIentocdepsl. VcciaenoBansl HaMOHATIBHO-KYJIBTYpHBIE
MPEICTaBICHUsI M OCOOCHHOCTH KOHLENTyaldu3aluu NoHATUsA «PoauHa», yCTaHOBIEHBI OCHOBHBIE
CMBICJIOBBIE COCTABIISIOLINE KOHIIETITA.

KiroueBble cjioBa: KOHIICTIT, SI3BIKOBasl KapTHHA MHpa, KoHnenrtocdepa, Pomuna, most M.Epcoii,
¢uar, ceoOoa.

Annotation: The article is devoted to the study of the concept of MOTHERLAND in the works
of M. Yersoy. The material of the study was the poetic texts of M. Yersoy. The relevance of the study is
due to the fact that it contributes to the solution of such an important problem of modern linguistics as
the identification of the specifics of the national conceptual sphere. The national-cultural representations
and features of the conceptualization of the concept of “Homeland” are investigated, the main semantic
components of the concept are established.

Keywords: concept, language picture of the world, conceptosphere, Motherland, poet M. Yersoy,
flag, freedom.

KOrHUTHBTI TMHTBUCTHKA aJllaM TaHBIMBIHIAFBl aKmapaTrTapAbl TN apKbUIbI 3epICICHTIH KaHa
6arbIT. COHFBI JKbULIAPHI JIMHTBUCTHUKAA «TUI-TAHBIM-YJIT» TYPFBICBIHAH 3€pTTey KeH opic anabl. Tinmai
XaJBIKTBIH MOJCHH OMipiMEH KaTapiiacThlpa 3epTTE€y OHBIH ©3iHIIK Oal Ce3MiK KOpPBIH amryfa, YT
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TaHBIMBIHJAFBl aKMapaTTapAbl alKplHAayFa MYMKiHAIK Oepexi. Timme Oenrini O6ip Kop KachIpbIHFaH
JeCceK, KOHIENITIePIi 3epTTey apKbUIBI COJT YFRIMHBIH YJIT YIIIiH MaHBI3BIH aliKbIHayFa 0onael. Typik
TaHBIMBIHJAFbl «OTaH» YFBIMBIH TAHBITATBIH TUIAIK OIpJiKTEepAl Tajaay, TYPiK XalKbIHbIH «OTaH»
TaHBIMBIH alllyFa keMekTece i. Konnent yreIMbl Typasibl OipHenie mikip 6ap. Conapasiy 0ipi Bunbrensm
¢ oH ['yMOOTBATTHIH KYAAMIBIK UTIM/I1 TAHYABIH, COJI aPKBLUTBI, COHBI TYCIHY apKBUIBI XaJIbIKTHIH YITTHIH
MOJICHU MEHTAJIbIBIFbIH, PYXbIH TAHY/IbIH K1JITI KOHIICTIT JICTI aTaybl ©T€ OPBIH/BI MiKip JIEM eCenTeiMis.

Pyxanu momeHuneTTiH 6acThl-0acThl MaHBI3Ibl YFBIMJAPBIH KOHE OHBIH ©31HE TOH 3JEMEHTTTEpi
peTiHae KOHLEeNTiIep TaHOaIai /1bl, COHBIMEH KOCa OJIapJbIH MOH-MaFbIHACKIH KaMTHABL. JKaHa ycTteme
MarblHAHBIH allbUTyblHA PyXaHH-MOIEHM CO3IepAiH JIEKCUKAIbIK MarblHAJNAPBIH aHBIKTAy ©31HIIK
CENTITiH TUTi3eal. BypbhIHFBI TYCIHIpMeENep i )kaHa KbIpbIHAH Oarajiayra ©3 Ke3eTiHAe JAJI OChI ajlbIl
keneni. KoHenT — > THOMOIeHH caHa a caKTalFaH, FachIplaH-FachlpFa JKETKi3 1T, OepiTin Kere )KaTKaH,
MarblHAChl TEPEH, YITTBIH Harbl3 OOJIMBICBIH CYpEeTTEHTIH, AYHHUEHI TaHy 9Jici Aem aiiTa ajambi3.
Pyxanu KyHABUIBIKTApIbIH Kail XaJbIKTBIH OOJIMACHIH JYHHETAHBIMJIBIK KO3KApachl MEH YJITTHIK OW-
CaHaCBIHIIA O31HIK OpHBI 0ap. ¥JITTHIK €peKIle TyHUETaHBIMIBI TYCiHYyIEe, O1TyIe 0acThl opi MaHbBI3IbI
KOMITOHEHT KOHIICTIT OOJIBIN CaHaslabl. DTHOMOACHH CaHa/ a CaKTaJFaH Oenriii Oip YITTHIH ypIaKTaH-
yprnakka Oepijin OThIPAThIH IIAFBIH Opi TEPEH MaFbIHAIBI HIBIHAWBI OOJIMBICH, MOJICHH KYHIBUIBIKTAPHI
YKOHIHJIET1 CaH FachIpyap OOMBI )KaIFacKaH TYCIHITIH OUTIIpeTiH Kypaei KYpbUTBIMIbI KOHIIETIT AeiMi3.
Ke3 kenren yiaTThIH OOJIMBICHIH OOifbIHA CIHIPTEH YIT MOJIEHHUETI, JiHi, CalT-AdCTYpl JKOHE TLIIMEH
OiTe KallHACHIT, TAHBIMJIBIK TYCIHIK OepeTiH ce3aep TiniMizae otTe komn ekeHi oenrini. Comapasiy 6ipi —
«Otan» koHmenTici. «OTaH» KOHIENTICI MaHBI3ABl YFBIMIAPLIH Oipi OOJBIT TaObLIA B

3eprreyurisep TapanbiHaH KOHLENTKE OepiiireH aHbIKTaMajap dpTypii 6omisin keneni. Konment»
YFBIMBI JICTEHIMI3 — aJlaM CaHachlHA TYPFaH OpTa, JiH, MOJCHUET, KAJIbl aUTKaHIa, TYHUETaHBIM
Heri3iHme Oenrini-Oip ypnakTaH e3repicci3 Oepisiinm OThIpaThIH KYHIBUTBIK Ooubin caHaiansl [1, 31].
Benrini 3eprreymi ransim L. EnemecoBanbiH KOHIIENTTI 0a3aiblK KOTHUTUBTIK MaHBI3IbUIBIK PETiH/E
MOHJII Taii/lalaHbIIIATRIH CO3/IEPMEH OalIaHBICTHIPYIIBl KOHIENTYaJIU3alusl MPOIECIHIH Ma3MYHJIbI
Oipiiri peTiHae MIBIHABIKTBIH aJaM MHUBIHIA aWIIBIKTHl OCHHENeHyl peTiHAeri MiKipiMeH TOJBIKTai
keaicemis [2 ,85].

A.VcnaMm KOHIIENITiHI STHOMOJCHHM caHaJla caKTajraH, Oenriji Oip YJITTHIH YpHaKTaH-ypIIaKkKa
Oeplrin OTHIPATBIH, KOJEMi JKaFblHAH BIKIIAM, OipaKk TepeH MAaFbIHAJIBl IIBIHAWBI OOJIMBICHI MEH
VITTBIK MOJICHHU KYHJIBUIBIKTAPhI KOHIHJETI CaH FaCBIPJIBIK TYCIHITIH OULIIPETIH KYPBUIBIM pETiHIe
aHbIKTaraH Jnen TtyWinaeyre Oonmanel [3, 62]. [lemex, YITTBIK TUIAIH KOHIENTOpici OOMBIHIIA
XaJIBIKTBIH, YITTHIH JYHUETAHBIMBIH, OH-OpICiH, O1TIMIH, MOJICHHETIH, aJaMIepIIiTiK 3aHIapbIH, CalT-
JOCTYPiH, ICUXOJOTUSCHIH, 0acKa YJITTapFa JAeTeH KO3KapachlH, pyXaHU KaH-IYHHECIH, MaTePUAIIBIK
KYHJIBUIBIKTApFa JIETeH KapbIM-KaThIHACKIH TaHbIN Olnyre Oomanbl. KOHIENT KeH MarbiHA/la - HKaJIIIbI
oJeM Typalsbl OUTIM KYHEcCiHIH (SFHU, dJIEeMHIH KOHIENTyalasl OeliHeciHiH) Oip Oesmeri, y3iHmici,
SIFHM WHJUBUATIH OOBCKTHUBTI IIBIHJABIK Typalibl €3 JYHHCTAHBIMBIHAAFBI TIPEK YFbIMAApPHI, OUICTIHI,
OMBIH/IAFbI OMIANTBIH IYHHUEC], TINTI €JECTETIHI IeceK Te OOIabI.

XKexe amamuan Oactan, KOFaMIIBIK TONTAap.IbIH, TIMTi OYKUI O1p YWITTHIH, XaJIbIKThIH OH-OpIiCiHIH,
JYHUETAHBIMBIHBIH €PEKIICITIKTePiH KOHIENT alKbIHAaiabl. TinTi, 0apiabIK coO3AepIiH OCPETiH YFBIMBIH
Jla KOHIIEIIT TYCiHIipe ajajbl.

Mexmer Axud Epcoii kapaTblIbIChl €peKIle TYJIFa, ol OYKim emipi OOHBIHIIA KOFaMHBIH
KYpZeii MoceeNIepiHiy menrimMi Tadyra at canbicKaH. KoFaMHBIH KalFbI-KacipeTiH 63 KalFbI-KacipeTi,
KYaHBIIIBIH 63 KyaHbIIIbI el caHaran. OJ YIATTHIH JKaH-ce31Mi MEH Oii-CaHaChlH KOFaMFa IebepiikneH
xeTkizeH. Typkus PecrmyOnuKkachiHBIH YITTHIK OHYpPaHBIHBIH aBTOpbl MexMetr Akud Epcoit oceramait
KOPHEKTI TYJIFaIapbiH Oipi.

Mexwmet Aku¢ 031HiH HIBIFapMAIIBUIBIK OMIPIHIE YIT TAKBIPHIOBIHAH 00JIEK KeAEHITIK, JKOKIIBUTBIK
MIEH KAJIKAYJIbIK, )KaMaH oJeTTep CHUAKTHI TAKBIPHINTAP/AA Ja KOPKEM IIbIFapMaiap as3FaH.

PecnyOnukanbik ke3enae Mexmer Axkud Dpcoii opTypiii yHHBEPCUTETTEPAE TapuX MEH 91e0ueT
nopicrepin 6epai. MexmeT Akud Epcoiinbin « Toyesnci3aik Mapiibh» HIbIFapMachl QHYPAH PETiHe TYPIK
KYPTBIHBIH T€MipKa3bIFbIHA alfHAJIFaH.
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Typik XKYPTHIHBIH PyXbIH OATKaH TOyelsCi3/lIiK MapLIbIHBIH MOTIHIHE TOKTaynap Ooicak, MexmeT
Axud Epcoiinery Typik eni TOyesiCi3miKke KOJ KETKI3TeHHEH KeWiH TyFaH OCHI KBIPBIHIAFbl MBIHA
HIYMaKTaH: «...Omanwvl ywin, ’Kymagel ywin, kim bac mapmap enimuen! Opyaxmap oa KyHipeneoi, epme
KemkeH omipoen. Kanvimowl ancvit, dcapuimovl aicvid, Tonipimnen scepinden, Tek, Oynue, anbipmacsin,
Omanvimuan, scepimuen!» [4, 89| mereH skonnapblHaH TyFaH XKepre JeTeH MeKci3 Maxad0aTbl MEH epIIIiI
ce3iMi OpHEKTEIITCH.

Mexmer Axku¢d Epcoii e3 mblrapMmanapblHia YIATKAHIBUIBIKTBL JOPINTEYre YJIKEH MOH Oep/ii.
MyHBIH HeTi31 ochl akbIHHBIH OTaHFa JeTeH cyiicrmeHmutiri 6omapl. | qyHMEKY31IiK corbic, bamkan
COFBICHI, Dp3UH/KaH, BaH jxoHe Oacka ga aymakrapja OOJFaH KbIpFeIHAAp, YaHakkane COFbIchl — XX
FACBIPBIH OapJIBIK KMBIHIBIKTAPHI YIIBI TYPIK aKbIlHBI MexmeT Akud Epcoiiinl KaTThl ananaabl. AKbIH
03 CO3IepiHIe OCHI OKUFAJIapFa KAaTHICTHI OTKIp KO3KapacklH OipHEeMIe peT OUIMipim, OChl OKUFaIapIbl
ChIHFa ajFraH OoyiaTbiH. OChl TaKbIpBINTaA Ka3blarad M. A. EpcoiiiblH €H TaHbIMaJ eJICHACPiHIH 0ipi —
«Yanakkane mexuarepine». [laTpuoTu3M MeH YITIIBULABIK Ce31MIepi )KEeTEeKI1 OpbIHFa ue 60aFaH Oy
MOATUKAJIBIK YIIT1/Ie aKbIH ©31H KaJBIHIBI CO3 mebdepi peTinae kopcereni. by ener Typkus Tapuxsraga
emrec i3 Kanaelprad Yanakkaine skeHiciHe apHanraH. OTaHFa gereH Maxa00aTThIH, epik-Kirep, TYpik
YITBIHBIH KalCapabIFBIHBIH apKachiHla YaHakKaie manlKachl )KEeHICIIeH asKTalIbl.

Mexmet Axud Epcoiinsa Oy eneHae maiKacThH 0apiblK aybIpTIAIBIKTaphl aKBIH KOPIHETI.
Byn mraiikacTel omemperi e€H yibl IIaiikacka TEHEreH aKblH ©JICHHIH OacblHaH OacTtam cumaTTai
Oacraiiabl:

Su Bogaz harbi nedir? Var mi ki diinyada egi?

En kesif ordularin yiikleniyor dordii besi,

-Tepeden yol bularak ge¢mek i¢cin Marmaraya-

Kag¢ donanmayla sarilmus ufacik bir karaya

(byeazoaevl wiavkac oezeHimiz ne? Onemoe ozan meyoec bap ma?
Topm-bec ey kywmi ackep bonean kezoe

-Kvinoap canvin Mapmap menizine Kapati dcon mapmganoa
Kanwama meniz xemenepimen xopuan aneau asoatil sxcepoi)[4, 64].

byn enenne akplH eypomanbIKTapAbIH TEPIC MYIJAETIEpiH ChIHFA ajblll, KAaThIT€3IIKbepl YIIiH
aiipimTaapl. by KaHAB! mMaiKacThl KUAMET KYHIMEH CaJbICTBIPFAH aKbIH OYJI maiKacka COITYCTIKTEH
OHTYCTIKKe JIeliH OYKiJ aziaM3aT OChbl COFBICTHIH KyoCi OONFaHABIFBIH, OYKiJ 9JIEMHIH apajacKaHbIH
aTar eTTi.

Eski Diinya, Yeni Diinya, biitiin akvam-1 beser,

Kayniyor kum gibi, tufan gibi, mahser mahsger.

Yedi iklimi cihanin duruyor karsina da,

Ostralyayla beraber bakiyorsun: Kanada!

(Ecxi anem, ’Kana anem, bapnvix xanvix

Kymuwa xavinan, bopanoaii bopan, xusmem xyninoezioetl

OnleMHiK dcemi O6i2i Kapcbl MYpuin,

Ascmpanus men Kanaoa dbaxvinan omeip) [5, 123].

AKBIH COFBIC Ke3iHJle OOJIFaH KaHJbl OKUFAJIap/AblH OCHHECIHEH KOPBIKMAWbI )KOHE O3i1HIH OCHI
COFBICKA JIET€H KapChUIBIFBIH, KaTall Hapa3bUILIFBIH OUtmipeni. M. Epcoif sxaynappiH KaThIT€3iriH epeKIe
aram eTelli, OJIapJblH KaThire3airid cunarrtaiinel. O jKyperiMeH ce3iHin, KemnTereH OaThIpiapIblH OCHI
KaH/Ibl IIIAMKACTHIH KYpOaHbl OOJIFaHBIH KOPCETE/1.

Mexmet Akud Epcoit XanbIKTBIH 0aThUl jKOHE OaThlp YWIAAPBIH KAaHATTAHIBIPY YIIH «OCKEepIiH
nyrachl», «COFbIC 9HI» CUSIKTHI ©JICH IEp ka3abl. by enennepinae Ortanra 1ereH Maxa00aThl KbIpIaHa bl
Mexmet Axkud eneHHIH 6acbIiHIa apMUSHBIH a0BIPOWBI MEH OATBUIABIFBI Typajbl aliTa OTHIPHIIN, O ©31HIH
OTtaHbIHA JETCH TIJIETIH apHANUIBI:

Yilmam oliimden, yaradan, askerim,

Orduma «gaziy» dedi peygamberim.

Bir dileyim var, oliiriim, isterim:
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Yurduma tek dusman ayak basmasin.

Amin desin, hep birden yigitler,

«Allahu ekber!» gokden sehitler

Amin! Amin! Allahu ekber!

(Meniy capbazoapvim enimuen e yrcapakamman 0a KOpblKnauowl,

Tatizambapeimbiz ackepimoi «2a3uy oen amagan

Oneenwe sncanzvls minezim 601a0bl

JKepime OyuunanvlMHbIY asizbl 6ACNACHIH)

bapnvik 6ameipnap 6ip oayvicnen « Omumny 0euodi

Lllexuomep acnannan «Annah yavig!» oetioi

Omun! Omun! Annah yneix!) [6, 87].

AKBIHHBIH «OCKEPAiIH AYFachkl» aTThl eyeHinge OTaHFa JereH CYWICIEeHIIIIriH, OCKep/IiH Ke3-
KEJITEH ’KaMaH HOPCENICH aJIbIC OONYBIH KallaWTHIHABIFBIH Oalikayra 6omaael. Mexmer Axud Epcoiiabig
MaTPUOTTHIK ce3iMjaepiH OeifHenelTiH Tarbl Oip eseHi «Corbic oHI» jgen aranaabl. by enenne
aBTOP TYPIK jKaybIHTe€pJIEPiHI jKayFa Kapchl Kypecke makplpaabl. byn esieHHIH opOip >KONbIHA aKbIH
cap0Oasnapasl TabaHIbI )KOHE IIBIIAM/IbI OOJTyFa MIAKbIPAIbI.

Konnenrep >XUBIHTBHIFBI KOHIIENITOC(EpaHbl Kypaiapl. KoHIenTiH MOHIH KapacThIpaThiH 00JICaK,
FaJbpIMap KOHLENT 3THOMOACHHU OpTaFa TUICTI *KOHE COHBIMEH OaillaHBICTBI J€TEH MiKipre cyheHeal.
KoHImenTriH ceMaHTHKAJbIK Ma3MYHBI KOHTEKCT apKbLIBl TYCIHIIPIIIN, O KEpJeH Kal 3THOMOJCHU
OpTaHBIH OKiJi eKeHiH Oimyre Oomaapl. JleMeK, KOHIENT YFBIMBI STHOMOICHH 00pa3bl )KoHE YIITTHIK
OeifHeH1 jxacayra KOMEKTeCcel.

«OTtan» KoHIENTici OapybIK XaJbIKKa J1a KAaThICTHI JyHUEe. Typik XalKpl YIIIH €peKiie KYHIbI
JYHHE KaTapblHaH OPBIH anajel, siFHM «OTaH» KOHIENTICI «TYyFaH JKEpP», «TyFaH €ll», «aTaxkyprT»,
«TOYENCI3IK» CEeKUIl YFRIMIAP/bIH KaThICBIMEH aHbIKTamaabl. On aragan Oamara Mupac OOJBIN
KaJaThlH MOJICHU MYpa €KEeHJIIT1 J1e 0ChlI )kepe Oaiikananbl. Konuenrinepi 3epTTey apKblUIbl Xa bIKThIH
MEHTAJUTETIH, PYXbIH, )KaH JYHHUECIH )KaKChl TyciHyre O6omaael. KoHnenrisiep Kaii YITTBIH 00IMachiH
oneMJiKk OEHHECIH COJl YATTHIH KO31MEH Kopyre MyMKIHJIIK Oepe/ii 1eceK apThIK alTKaHAbIK emec. JKeke
agamaapaan 6actar, OYKiT Oip YITTBIH, XaJBIKTBIH OW-OPICIHIH, JYHHETAHBIMBIHBIH €PEeKIICTIKTePiH
KOHIIENITIHIH OEpEeTiH YFRIMBIH TYCIHIIPY apKbUIBI TYCIHYTEe OOJIaIbI.

KopeiTa kene, «Otan» KoHuenTicl anemaik OeliHe peTiHAe Kail enjge 00JIMachlH COJI YIATTHIH
JIMHTBOMOJICHU TYPFBIJIAH KiNTi Oombin caHamajnsl. OTaH, €1 — opKamaHjga XKeKe, MEHiKi, ©31MIiKi
MOHI1 OeJriti 61p opTaHbl, alfMaKThI, TEPPUTOPHUSHBI 0acKa opTara Kapama-Kapchl MOH 1€ KOt0. OCBIHBIH
HOTHIKECIHJIE TyFaH Kep, TyFaH OJIKe, TyFaH OpTa CUSKTHI TIpKeCTep naiija OoyFaH.
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A3BIKOBBIE OCOBEHHOCTHU IOPUJUYECKOI'O JUCKYPCA B UHCJIAME

AnHoTauus: FOpuanuecknil JUCKype MpeacTaBisieT co00il OMH U3 BUAOB WHCTUTYTIHOHAIBHOTO
quckypca. OH uMeeT CBOEH 11e/1bl0 HOPMUPOBAHUE U YPETYIUPOBAHUE OOIIECTBEHHBIX OTHOLIEHUH, a €ro
Y4aCTHUKaMU ABJIAKOTCA TOCYAApCTBO W T'paKJaHC. I[ByMSI OCHOBHBIMH M NEPCAaHHBIMU HMCTOYHUKAMU
ncnamckoro npasa siisitorest Kopan n CyHna (mpopodecKkue TpaJulliiy U MIPAKTUKH ). DTO COYETAHUE ABYX
BO)KHEHIINX MCTOYHHKOB HMCIIAMCKOTO IPaBa PacCMaTPUBACTCS KaK CBS3YIOLIEE 3BEHO MEKIY pasyMOM U
OTKPOBCHHUECM. HeﬁCTBHTCHBHO, COX03 MCXK Y 3TUMHU JIBYMS HICTOYHHKAMM ITPHUBCJI K ITOABJICHHUIO HCJIaMCKOI'O
npaBa

KioueBsble ciioBa: TUCKypC, HCIAMCKOE MIPaBO, FOPUINYECKUN TUCKYPC, apaOCKHi S3bIK.

AnHotamusi: KyKBIKTBIK IUCKypC - OYJ1 MHCTUTYHIHMOHAJIBI TUCKYPCTBHIH Oip Typi. On e3iHiH
MaKcaThl pETiH/E dJICYMETTIK KaTbIHACTAP (bl HOpMaJldy MEH PETTeyl Ko3/ei /i, MeMJICKET MeH a3amaTTap
— OHBIH KaTbICyIIbIIaphl. MciaM KyKbIFBIHBIH HET13r1 xKoHe OepiieTiH exi KaitHap ke3i - Kypan men CyHHeT
(maiiramOapIbIK JOCTYpIEp MEH ofeT-FyphinTap). McimaM KYKBIFBIHBIH €H MaHBI3IbI €Ki KaifHap KO3iHiH
OCBUIal YHecyi, akKbUl MEH CHIPABI allly apachlHarkl OaiaHbIC peTiHae KapacTeipbliaabl. LIbHbIHA 1A,
OCHI €Ki KaifHap Ke3/(iH 01piryi uciaMm 3aHAapbIHbIH Maii1a 00TybIHA OKEJIII.

Kiar ce3aep: muckypc, uciam KYKBIFBI, KYKBIK TUCKYPCHI, apad Tii.

[maBHOW COCTaBISIONICH FOPHINYECKOTO JHUCKYpca, 0€3yCIIOBHO, SBJISICTCS SI3BIK IpaBa, a SI3bIK
IpaBa ONEPUPYET CIOKHBIMH, MHOTOMEPHBIMH U CIEHU(UIECKUMU MOHATUAMU. [103TOMYy YTOOBI M3y4NTh
SI3BIKOBBIE OCOOCHHOCTH IOPUIMYECKOTO AUCKYpPCa, HEOOXOOMMO 00paTUThCS K OCOOCHHOCTSIM IPaBOBOTO
sI3bIKa. SI3BIK TIpaBa WM IOPUIUYCCKHUM SI3bIK — 3TO OJIMH W3 CTHJICH O(QUIIMAIILHOTO S3bIKa, STO 0COOBIN
A3BIKOBOM CTWJIb, 3aJlaya KOTOPOIO 3aKJIOYaeTCsl B HOPMATHBHOM PEryJIMPOBAaHUU YEJIOBEYECKOIO
noseaeHus. [19, ¢.-42]

MeTononorn4ecKyro OCHOBY UCCIIEIOBAHUS ATON CTaThbH COCTABIISIOT COBPEMEHHBIE TPYAbI ApaOCKUX

uccireoosamenetl: COTIIACHO UccienoBanuio padotel AOmyn Kamup amp-Illeitxnu (Karap) ropummaeckwii
JUCKYpPC 3TO CHEIHMATIM3UPOBAHHBIM SI3bIK, MOJYYEHHBI M3 IpaBa Kak TEOPETHMYECKOW HAayKM M Kak
MPUKIIATHONW JEeSTeIbHOCTH, MOCKOJBbKY OH TEpPEBOIUT TMPABOBBIC MOJOKEHHS, IOPUANYECKHE (DAKTHI,
OTHOILIEHUS U FOPUINYECKUE IEHTPHI HA OTIPEAEICHHOM 3bIKE, XapaKTEPHOM Ul JaHHOW Hayku. [Tone3HocTh
IOPHIUYECKOTO JUCKYpCa 3aKII0YaeTCsl B BRIPAKCHUH IOPUIMUECKUX (PAKTOB HA S3BIKE, COOTBETCBYIOIIEM
3aBEIaHUIO M TEKCThI HHTEPIIPETUPYIOTCA B COOTBETCTBUH C ATHM 3aBEILIAHUEM.
o T g ¢ ikt LS 5 (5 ylai alaS () i (e Bliise doaradic 3] g S ¢ J2pal aldll de ) Sl e A A ARl G migq
oo uadll ‘;@}_\m\ Gl (5 gan (eSS _(‘Jﬂ\ 13 ald Baas o daly 4 gilal) <)yl g CilEall g gilal) c.‘q\ijl\ g Ay gLl alsal)
[°]. Xamem Karaa Jlazem (Mpak), Conssal )Y od¢l Wik (o gaill joudl &3 (e 5 63 )¥ ddiUas 4l 4 5l gilal)
Acmaxan Xamumu, Cabpa Maxmyn Amu (Eruner), Jymua Mamxun Cyneiiman (Erumer), zapyb6esichbix
yuenwvix: van Dijk, M. ®@yko, I1. Cepuo, M. Ileme, M. Foucault, P. Bapt, G. Kress, D. Schiffrin, S. Mills,
Gee, Vass.

IOpunnueckuii nuCKypc HE OTOpPBaH OT JKU3HHM, HE SBIAETCA YEM-TO YHCTO Hay4HO-
TEOpeTUYECKUM. B opuandeckuil AUCKypC PperyiaspHO NONAJaloT 3JIEMEHThl CMEXHBIX THUIIOB
JIMCKypca, HAllpUMep, €AMHUIBI OBITOBOTO AUCKypca. Takke IOpUAMYECKHH TEKCT MOXKET BKJIIOYaTh
AJIEMEHTHI XYA0XKECTBEHHOCTH. HecMOTpst Ha 3TO, B LEIOM IOPUAMYECKHH SI3BIK XapaKTepusyerTcs
cpeaHel cTeneHplo (opManu3alvi: OH BECbMa TOYEH W PUTHJIEH B CBOEH CEMAHTHUKE BCIIEICTBHE
HEOOXOMMOCTH TPEACNIbHO SICHOTO W OJHO3HAYHOTO OMHCAHUS OOCTOSTENbCTB Jeia B KaTeTOPHUsIX
3aKOHa.
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JIByMsi OCHOBHBIMH U TI€PEJaHHBIMU UCTOUHUKAMH UCIIaMCKOTO npaBa sBisitoTcs Kopan u CyHHa
(mpopodeckne TPagUIUU M MPAKTUKH). DTO COYETAHHE ABYX BaXKHEHIIWX HCTOYHHKOB HCIAMCKOTO
npaBa paccMaTpUBAETCs KaK CBI3YyIOIIEe 3BEHO MEXAYy pa3yMOM M OTKpPOBEHHEM. JlelCTBHTENbHO,
COI03 MEXKIY 3THUMHU ABYMA UCTOYHUKAMU IIPHUBECII K MMOABICHUIO UCIIAMCKOT'O ITpaBa. KopaH CUHNTACTCA
CaMBbIM CBSIIIIEHHBIM U Ba)XHBIM HCTOYHHKOM HCIIAMCKOTO IPaBa, KOTOPBII CONEPKUT CTUXH, CBSI3aHHBIE
c 00rom, 4eJIOBEUECKUMHU BEPOBAHHMSIMHU M TE€M, KaK KOHKPETHBIH BEPYIOLIUH JOJDKEH JKUTh B JTOH
MUPCKOW JKU3HH. UelloBe4ecKkoe MOBEICHHE, KOTOPOE JOJDKHO YIPABISATh KHU3HBIO BEPYIOLIUX, O
4yeM sicHO cka3zaHo B Kopane, aeiicTBuTenbHO sABiIsgeTCs chepoil ncaamckoro 3akoHa. Kopan coctout
MPUMEPHO U3 MATHCOT IOPUANYECKUX CTHXOB, B KOTOPBIX MPSMO H3JIararoTcs IPaBOBBIC TOCTAHOBICHHUS,
KOTOPBIC JOJI?)KHBI IPUMCHATHCA BCEMU BEPYIOLIUMU.

IOpunnueckoe oOocHoBaHWEe (MIKTHXAZ) - 3TO HEMEpenaBaeMbli HMCTOYHHUK HCIAMCKOTO
npaBa, MOsBIEHUE KOTOPOTO CBS3aHO C TEM, YTO MCIAMCKHE IOPUCTHI HE BCETAAa MOIJIM OJMHAKOBO
HCTOJIKOBBIBATh sI3bIK KOopaHa M sI3bIK CYHHBI, IPUXOJsI K OAHOMY M TOMY K€ IPaBOBOMY pE€3yJIbTary,
CKOpee OHM 4acTO M0-Pa3HOMY TOJKYIOT ONpeaesieHHble cTuXu KopaHa u onpeseneHubie IpopodecKue
TPaJAMIINK, TOCTUTAsT PA3HBIX IOPUIUYECKUX MOCTAHOBICHHH. DTO CBA3aHO C TEM, YTO 3aKOHO/AATEIh
HaAMCPCHHO HM3JIOKUIT pAad HOPpUIXYCCKHUX IIOCTAHOBJIEHUU B DTHUX JABYX PACKPBITBIX IIPaBOBBIX
HCTOYHUKAX U C(HOPMYIHPOBAIT UX TAKIM 00pa30oM, 4TOOBI CAENIaTh UX OTKPBITBIMHU JUIsl apTyMEHTAI[UU 1
IOPUINYECKOTO TOIKOBAHHUS, YTOOBI 3aKOH CTAJ FOPUINYECKH ACHCTBUTEIBHBIM. HA TOCTOSSHHON OCHOBE
U NMOABCPIKCH PA3BUTHUIO ITIO MCPC IMOABJICHHA HOBBIX IMPAaBOBBLIX BOIIPOCOB. Xaijak YKa3bIBa€T, 4YTO
onpezenenusie TepMuHbI B Kopane u CyHHEe MOTYT UMeTh 00Jiee 4eM OIHO I0PHANYECKOe TOJKOBaHUE.
Hanpumep, meTadoprueckue JeKCUYECKUE HIEMEHTBI HEOOXOAMMO HHTEPIPETUPOBATD IS TIepeaadn
OTIPENICNICHHBIX IOPUANYECKUX 3HadeHul. CraegoBaTenbHO, MyCyJIbMaHCKUE IOPUCTHI pa3pabaTbIBalOT
CBOJI OIPEAENICHHbIX JIMHTBUCTUUECKUX MPAaBWJI B TOIBITKE MPEOI0JIeTh Takue npoodiembl. OgHa u3
BOXHEHIINX IIeJIeH ero JIMYHOTO PACCYXJICHUS COCTOUT B TOM, YTOOBI IOPHCT YCTAHOBHII KOHKPETHYIO
IIPaBOBYIO HOPMY JUISl KaXJ0T0 Cy[eOHOro Jena, ¢ KOTOPhIM OH CTaJIKUBAaeTCs.

Jaxxe HenpaBoBbIe asAThl B KopaHne nefiCTBUTENIHHO NOAAEPKUBAIOT CO3JaHUE IPABOBOIM CHCTEMBI
uciaama, kKak OyaeT pas3bscCHEHO mpodeccopoM Anmarpoyau. BTOpeIM OCHOBHBIM W TEpeIaHHBIM
UCTOYHHUKOM HCJIIaMCKOI'0 IIpaBa SABJISACTCSA CYHHa, KOTOpas MnpcaACTaBJIsACT A€JIa W BbICKAa3bIBAHUA
[Ipopoka Myxammena (Mup emy), KOTopble ObUTH CHOpMYTUPOBAHEI B (popMe MMOBECTBOBAHUN U CTATH
n3BecTHHI Kak [Ipopoueckuii xanuc. CyHHa Tak)Ke BKIIOYACT Psi/i OPUIUICCKHUX MOJIOKEHUN, KOTOPBIE
JOJDDKHBI IPUMCHATHCA BCEMHU BEPYIOIMIMMHU HUCIaMa. OHpeI[CJ’IeHHI:IC IIpaBOBBLIC MTOCTAHOBJICHUSA B 3THUX
MepPEeTaHHbIX NCIAMCKUX MCTOYHMKAX SBJISIOTCS OKOHYATENbHBIMU. /IpyruMu cioBamMu, 3aKOHOAATEIh
(bor) chopmynupoBas uX TaKMM 00pa3oM, KOTOPBIi He TpeOyeT IMYHOTO OPUINIECKOTO 000CHOBAHHUS
Y HE JIONMYCKAaeT Pa3jIUYHBIX MHTEPIPETAlHii, MOCKOIbKY OHH SICHBI M OKOHYarelbHbl. M HA060pOT,
kak B Kopane, Tak u B CyHHe CyIIeCTBYyeT COBOKYIHOCTh IOPHINYECKOTO COAEpPKAaHUSA, TPUMEHEHUE
KoToporo TpeOyer 0O0OCHOBaHUS. 3aKOHOAATeNb, CHOPMYIUPOBABIIMKA OINPECICHHBIE IPABOBHIC
nocraHoBieHus1, u3noxenuoie B Kopane u CyHne, TakuM 00pa3oM, 4TO HUKOTJa HE JOMYCKAeT JIBYX
Pa3HBIX TOJKOBAaHUM, MOT ObI TaKXe CIAeNaTh TO K€ CaMO€ B OTHOUICHHH OCTAJIBHOTO IOPHANYECKOTO
COJEPIKAaHMsSI, U3IIOKEHHOTO B BBINICYNIOMSHYTBIX HMCIAMCKHX HCTOYHHKax. Tem He MeHee, Obuia
OCHOBHAs MPUYUHA, 10 KOTOPOH OrPOMHOE KOJIMYECTBO IOPUAMYECKOTO COJEPIKAHUS, YIOMSIHYTOTO
B Kopane u CynHe, OBIJIO OTKPBITBIM Uil IOPUAMYECKOW aprymMeHTanuu. Takas TMOKOCTh 3aKoHa
JIaeT TMPaBO Ha €ro IOPUAMYECKYIO CHIIY JJIS BCeX CyAeOHBIX JIe, He3aBUCUMO OT BPEMEHH M MECTa,
MOCKOJIBKY OH TOJJIaeTCs Pa3BUTHIO M M3MEHEHHI0. boiee Toro, pa3nuune B TOJKOBAHWUU TOTO HIIU
WHOTO IOPUINYECKOTO BOIPOCA CPEIU IOPUCTOB CUUTACTCS CBOETO pojaa MunocepauemM. PakTuyeckuit
KOPITYC IOPUINYECKHUX JTOKYMEHTOB, N3l0keHHbIX B Kopane nu CyHHe, IpUMEHEHHE KOTOPBIX TPeOyeT
HC3aBUCHUMOT'O OPUAUICCKOTO O6OCHOBaHI/I$I, NpUBOAUT HAC K APYTOMY UCTOYHHUKY UCIaAaMCKOTO IIpaBa,
M3BECTHOMY KakK IOpUINYEeCcKoe 000CHOBaHHE.

JIeHCTBUS COTIIACHO MIApHaTy IMOANANAl0T TOJ JEHCTBHE MSATH PA3JIMYHBIX NPABOBBIX HOPM.
IlepBast mpexncraBieHa KaTerOpUeil 3ampemieHHBIX, KOTOpas TpeOyeT Haka3aHUs AesTeNs IOocIie
COBEPIICHUS 3alPEIICHHOTO NecTBUsI. BTopas - o0s3aTenbHast KaTeropus, KOTopas BIIEYET 3a COOOM
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HaKa3aHWe 3a HEUCIIOJHCHHUE JICHCTBUS, BBIMTOJHEHUE KOTOPOTO CUMTAETCS O00SA3aTENbHBIM C TOYKH
3peHHS HcIIaMcKoro mpaBa. OcTalbHBIC KATETOPUH - PEKOMEHTyEeMbIE, IOy CTUMBIE H OTBPATHTEIIbHBIC.
Eciu 4enoBek BBITIOIHICT OTBPATUTEIBHYIO, @ HE PEKOMEHIOBAaHHYIO KaTETOPHUIO, OH / OHA HE MOJICKHUT
Haka3zaHuio. OJJHAKO YeIOBEK, BHIITOITHUB PEKOMEHJOBAHHOE U OCTaBUB MEpP3Koe, OyeT BO3HArpakaeH
B AaipHelmeM. JlomycTumas Kareropusi He BKJIIOYAeT B ce0sl HM pa3pelieHHs, HW 3ampeTa, 9To He
BJICYET 32 COOOM HM HATpaJibl, HU HaKa3aHUSI.

IOpunnueckuit quckypc cam 1o cebe MpejacTaBiisieT co00M HEUTO CpPEIHEE MEXKY S3BIKOM U
MPaBOM, a 3TO 03HAYAET, YTO MEXKAY SI3BIKOM U MIPABOM CYIIECTBYET B3aUMHOE BIIUSHHUE.
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MOJEJIUMPOBAHUE NPOUHECCA ®OPMUPOBAHUA KPEATUBHO-
UCCJIEJOBATEJbCKOW KOMINETEHIIUU C TIPUMEHEHUEM NMPOEKTHBIX
TEXHOJIOI'NHA YYAIIUXCA HEJATOI'HTYECKHUX BY30B

AHHOTauus. B craree ommcaH MeXaHH3M MOCTPOEHHUS MOZIETH (HOPMHPOBAHUS KpPEATHBHO-
HCCJIEZI0BATENICKOM KOMIIETEHIIMH € TIOMOILIBIO IPOEKTHOM TEXHOJOTUH OyIyIHUX YUUTEIeH HHOCTPAHHBIX
S3bIKOB U pacKpblTa CYLIHOCTh €€ KOMIIOHEHTOB. lleneBoil OlOK mpeicTaBiIeH LeNblo, 3aJadyaMi,
NOAXONaMH | MpUHIUNaMu. [IponeaypHsiii 610K BKIIOYaeT GOpMHUPOBAaHHE KOMIIOHEHTOB KPEaTHBHOBHO-
HCCJIEZIOBATENIbCKOM KOMIETEHIIMM C IMOMOIIbIO BHUJOB MPOEKTOB. CopepiKaTesbHbI OMOK BKIIOYAET
B ce0s1 yueOHBI KOHTEHT, Pa3/leJICHHBINH 5 MOAYISAMHU, KaXAbId KOTOPBIA MMEET 3 TeMbl C NMPOECKTHBHIMHU
3aJJaHUsIMU, HaIleJICHHbIE Ha (JOPMHUPOBAHUS KPEATHBHO-UCCIIEAOBATEIbCKOW KoMIeTeHIMH. OTeHOUHBII
OJIOK BKJIFOYAET KPUTEPUH, TIOKA3ATENH, YPOBHU CPOPMUPOBAHHOCTH KOMIIETEHIUI U UX KOMIIOHEHTOB.

KiroueBble cjoBa: mMozienb, KOMIOHEHT MOJENH, KOMIIETEHIIHS, YPOBEHb C(HOPMHUPOBAHHOCTH,
IIPOEKTHAs TEXHOJIOTHSI.

Angarna. Makanana Oonmamak ImmeTes TUTI MyFadiMAEpiHiH >KOOaJbIK TEXHOJOTHSCHIH KOJTaHa
OTBIPBII, HIBIFAPMAIIBUTBIK-3€PTTEY KY3BIPETTUIITiH KAJIBINTACTHIPY MOCIIH KYpy MEXaHH3Mi CHIIATTaJFaH
JKOHE OHBIH KOMITOHEHTTEPiHIH MOHiI ambuiFaH. MakcarThl OJIOK Makcar, MiHJIETTep, TICIiep MeH
NPUHIUNTEpMEH YChIHbUTFaH. [Iporieqypainsik 6710KKa sk00a TYpIIepiH KOJIJaHa OTBIPHII, IIBIFapMaIIblIbIK-
3epTTey KY3ipeTTUIIriHiH KOMIOHEHTTEPIH KaJIbIITACTBIPY JKOJBI Kipeldi. Ma3sMyHIbI OJIOKKa 5 Moaysbre
OeiHreH 3 TaKbBIPBINITAH TYPATHIH O11IM Ma3MYHbBI KOPCETUITCH, OJAp/IbIH OPKANCHICHI IIBIFAPMAIIbLIBIK-
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3epTTEyIl KY3bIPETTUIrH KaJbITAaCThIpyFa OarbITTalnFaH xkoba TamcelpManapiaH KypairaH. baramay
ONOTBIHA KPHUTEPHilIep, WHAMKATOPJIAP, KY3BIPETTUTIKTI KAJIBIITACTHIPY ICHreHIepi >KOHE OJapIblH
KOMITOHCHTTEPI1 Kipe/Ii.

Tyiiin ce3nep: Monenab, MOAEIb KOMIIOHEHTI, KY3bIPETTUIIK, KajbllTaCcy JEHrewi, xxobamay
TEXHOJIOTUSCHI.

Abstract. The article describes a mechanism for constructing a model for the formation of
creative-research competence using the project technology of future teachers of foreign languages
and discloses the essence of its components. The target block is represented by the goal, objectives,
approaches and principles. The procedural block includes the formation of components of creative-
research competence using project work types. The content block includes educational content,
divided by 5 modules, each of which has 3 topics with project assignments aimed at the formation of
creative-research competence. The assessment block includes criteria, indicators, levels of competence
formation and their components.

Key words: model, model component, competence, level of formation, project technology.

[Tox Mojienbro GOPMUPOBAHUS KPEATUBHO-UCCIICI0OBATEIILCKOW KOMIIETCHITUH OYIYIIUX YUUTEIEH
WHOCTPAHHOTO s3bIKa Ha YpOBHE OakalaBpuwara clieyeT MOHWMATh IEJIOCTHBIA TeaarornvyecKuit
MPOIIECC, B KOTOPOM COBOKYITHOCTH MOJAX0A0B K 00yUYEHUIO HaMmpaBieHa Ha MpUoOpeTeHne 0akaaiaBpoB
ompe/IeICHHBIX 3HAHUH, YMEHUH W HABBIKOB B 00JIaCTH KPEaTHBHO-UCCIICIOBATEIbCKOM ICATCIIHHOCTH.
Crnenyer OTMETUTh, YTO MOJAEIUPOBAHUE — 3TO OJMH M3 METOJIOB HAyYHOTO HMCCIIEIOBAHUS, B XOE
KOTOPOTO BBISIBISIIOTCS M (PUKCUPYIOTCSI 3HAYUMBIC CBSI3M MEXKAY AJIEMEHTAMH CHCTEeMbl. B HaywuHOU
JUTEpaType MOXKHO HAWTH HECKOJIbKO KiaccupUKauid Mojelied Mo MX TumaMm (CTPYKTYpHBIE,
(yHKIIMOHAIBHBIC, aHATIOTOBBIE, TCHETUUECKNE, CMEIIaHHBIE U 1P.).

B HameM ciryyae npu MoelMpoBaHuM IIporiecca GOpMUPOBAHUS KPEATUBHO-MCCIICI0BATEIIbCKOM
KOMITETEHIIMK Oynymux yuutenaed M HeoOXoIMMO OTMETUTH, BO-IIEPBBIX, O CTPYKTYPHOU MOJIEIH,
(YHKIIMOHUPYIOIIEH KaK allfOPUTM OpTaHHU3alMK ATOTO MpoIlecca, U, BO-BTOPHIX, O GYHKIIMOHAIBHOM
MOJICIIH, CTaBSIIIUN CYIIECTBEHHBIC JIEMEHThI KPEaTUBHO-UCCIIEIOBATEILCKON IeSITeNbHOCTH. Takum
00pa3oM, mpeICTaBICHHAs HAMU MOIETb OPMUPOBAHUS KPEATUBHO-UCCIIEA0BATEIIBCKON KOMITETEHITMU
OyIyIINX CTEIUAINCTOB SIBISACTCS CTPYKTYPHO-(PYHKIITMOHAIBHOM.

Paspaborannasi Mojienib paccMarpuBacTCs C MO3UIMU JIMYHOCTHO-/ESITETbHOCTHBIX IMOJX00B
KaK COBOKYITHOCTb PETYyJSPHBIX, (DYHKIIMOHAIHLHO CBSI3aHHBIX KOMIIOHEHTOB, COCTABJISIONIUX HEKYIO
LIEJIOCTHYIO CUCTEMY.

KpearuBHo-uccnegoBarenbckasi KOMIIETEHTHOCTh —CIICIHAIUCTa - HEOTheMJieMas YacTh
npodeccuoHanbHON KOMIIETEHTHOCTH; 3TO €ro CTPYKTypHas COCTaBistolas, oOecreynBaroas
OTHOBPEMEHHO €ro TOJIHOTY, TIyOWHYy W CTENeHb peaju3alid B TEeIaroruyeckodl IMpaKTHKeE,
OPUEHTUPOBAHHBIN Ha pelIeHUEe MPOOJIEM C TBOPUECKUM PEIICHHUEM.

AHann3 KOMIIOHEHTOB KPEaTUBHO-UCCIIEIOBATEILCKONM KOMIIETEHIIMU TIPUBEJ K KPAaTKOM cxeme
HHTEPIPETAMU KaXKJI0TO0 U3 KOMIIOHEHTOB.

Takum 00pa3oMm, TNpu pa3pabOTKE CTPYKTYPHO-QYHKIMOHAIBHOW Moaenu G(OpMHUPOBAHUS
KpPEaTUBHO-HCCIIE0BATEIbCKON KOMITETEHITMU Oy Ty IITUX CIICI[HAJIMCTOB Mbl OTTMPAJINCH HA BBIJICJICHHBIE
KOMIIOHEHTBI: aHaJIUTHUKO-UCCIIEIOBATEIbCKAE, OPTaHU3AMOHHO-UCCIIEIOBATEIbCKUE, MPAKTUKO-
TBOPUYECKHUH, KOMMYHUKATUBHO-TBOPUYECKHUE.

— AHaJINTHKO-HCCIIE0BATEIILCKIE HABBIKH — CIIOCOOHOCTH BBIJICNISITh Ba)KHBIC B3aMMOCBSI3H,
YCTaHABIUBATh U CTPYKTYPHPOBATH B3aMMOCBS3U MEKy HHPOPMAITMOHHBIMH JJIEMEHTAMH, CO3/1aBaTh
LEeJIOCTHBIN U MU PepeHINPOBAHHBIA 00pa3 MPoOIEMHOM CUTYyaIUH.

—Oprann3anmoOHHO-UCCIIEA0BATEIIBCKIUE HAaBBIKM — HAa0Op HAaBBIKOB, KOTOPHIC TO3BOJISIIOT
y4alumMcs CTPYKTYPUPOBATH CBOM MBICIIH, BPEMSI U 3aJ]a4M JJIsl IPOBEACHUS yPOKa U UCCIIEIOBAHUS.

—IIpakTUKO-TBOpUYECKHI HAaBBIK — OTO paccMaTpUBaeTCs PsAJa JACHCTBUUA WM BO3MOXHOCTEH
W TPUHHUMAIOTCS PEIICHHUS O TOM, KaKHE JCHCTBHS CJICJAYET BBIMOJHITH M BBITOJHATH BBIOPAHHOE
NEeHCTBUE, ITO TAKXKE BKIIOYAET B ce0s aKTUBHYIO CaAaMOCTOSTEIbHYIO paboTy ydammuxcs. (M3ydeHue
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BBIOpaHHBIX T€M Kypca, HamucaHue pedeparoB, BHINOJIHEHUE JIAOOPATOPHBIX M MPOEKTHBIX padoT ,
BBIITOJIHEHUE TOMAIIHUX 3aJaHUil U T. 11.)

— KoMMyHHKaTUBHO-TBOpPYECKHE HABBIKM — BKIIIOYAIOT KaK YCTHOE, TaK U MUCbMEHHOE OOIIEHHUE,
npodecCHOHANBHBIN APYKECTBEHHBIN S3BIK TejJa, a TakKke CHOCOOHOCTh AaKTUBHO CIyHIaTh |
CIIOCOOHOCTh OOBACHATH MaTeprall B TEPMUHAX, TOCTYMHBIX M 3HAYUMBIX JUJIS yUaITUXCS.

Bonee TouyHoe omnpeneseHNe KOMIIOHEHTOB B MOJCININ TTO3BOJIUIIO Pa30UTh 9Ty MOJEIb Ha OJIOKH
(1eneBo#, MpoLENYypHBIM, COAEPKATENbHBIA W OLIEHOYHBIN), KOTOpbIE JAIOT BO3MOXHOCTH Ooiee
YETKO TMPEACTaBUTH LEJICHANPABICHHBINH Mpouecc (OPMUPOBAHMS KPEaTHBHO-HCCIIEIOBATEIbCKOM
KoMmIieTeHInu Oyaymux crenuainuctoB U (Cxema 1).

IleneBoii OMOK BKJIIOYAET I€JIEBOM  KOMIIOHEHT, MPEAONPENENAoNINi  colepxKaHue,
TEXHOJOTHUIO M OXHIAEMBIA pe3ylbTaT HcCCIEAyeMoro mpomnecca. Llenp - BaxkHEWIIWN >3I€MEHT
Mojiesid, oOecrneunBaroluii pallMOHAIbHOE MOCTpOoeHUue yuyeOHoro mpoiecca. Llenapto peanuzaunuu
MPEACTABICHHOW MO SBIsAEeTCS (HOPMUPOBAHUE KPEAaTUBHO-HCCIIENOBATEIBCKON KOMIETECHIIMU
Oynymux yuuteneit S — GakamaBpoB 3ro Kypca mo crnenuainbHOCTH - «6B01718 - Yuurens nByx
WHOCTPAHHBIX A3BIKOBY» C UCIIOJIb30BAHUEM MPOEKTHOM TEXHOJIOTHH.

JesTenbHOCTHBIN, JIMYHOCTHO-OPUEHTUPOBAHHBIN, CTYIEHTa-LEHTPUPOBAHHbIA, MPOEKTHbIE
MOJIXO/1bI COCTABUJIH IIEJIEBYI0 OCHOBY pa3paOOTaHHOW MOJEIH.

OTH MOAXOJbl CIY’KaT OTIPABHBIMM TOYKAMHU [JIsl ONpEJEieHUs psifa MPUHLMIIOB, JEKAIIUX
B OCHOBE mporecca ¢GOpPMHUPOBAHUS KPEATHBHO-MCCIIENOBATEIBCKOM KOMIETEHIIMH Yy4HUTeNei
MHOCTPAHHBIX S3BIKOB: TPUHLUI LEJICYCTPEMJICHHOCTH, NPHUHIHUI OOBEKTUBHOCTH, MPHUHIUI
MOCJIEeI0OBATEIBHOCTH, IPUHIIUIT CUCTEMHOCTH U MPUHIIUI THOKOCTH.

[IpoueaypHblii 610k Mozmenu omnpenensier GopMbl, METOABl U OCHOBHBIE ATalbl (HOPMUPOBAHUS
KpEaTHUBHO-UCCIEN0BATEIbCKON KOMIIETEHIIMA C IIOMOIIBIO IPOEKTHONW TEXHOJOTHH: AaHAJIUTUKO-
uccieq0BaTeNbCKIE, OpraHu3allMOHHO-UCCIIEI0BATENbCKUE, TPAKTUKO-TBOPUYECKUN, KOMMYHUKATUBHO-
TBOpUeckue. Takyke BUABI MPOEKTHBIX TEXHOJOTUU U 3aJJaHUH K HUM.

CopeprkarenbHbIN OJIOK BKITIOYAET B ce0s yueOHBIN KOHTEHT, pa3eIeHHbBIN 5 MOTyIIMH, KaXKIbIH
KOTOpBI MMeeT 3 TeMbl C MPOEKTHBIMHU 3aJaHMSIMU, HalEJEeHHble Ha (GOPMHUPOBAHUS KpPEaTHUBHO-
HCCIIe10BATENbCKON KOMIIETEHIINH.

O1eHOYHBIH OJT0K OTIpeieNsieT KpUTEPUH OLIEHKH, A TAK)KE YPOBHH C(DOPMUPOBAHHOCTH KPEaTUBHO-
HCCIIEJ0BATEIbCKON KOMITETEHIIMHU OyAyIIUX YUUTEIEH TOCIIe MPOBEAEHUS IKCIIEPUMEHTAIbHON pabOTHI.
Pe3ynpTaThl AMAarHOCTUKH CIYKAaT OCHOBOM /1Sl pa3paboTKH MPOTpaMMbl MHAUBHUIYaJIbHON, TPYTIIOBOI
U KOJUJIEKTUBHOW pabOTHI MO (OPMUPOBAHHUIO KPEATUBHO-UCCIEAOBATEIBCKON KOMIIETCHIINH Oy TyIINX
crenranucToB. BakHOW cocTaBistoniell SBISETCS CaMOAMArHOCTHKA TBOPYECKUX CIIOCOOHOCTEH,
MO3BOJIAIONIAs OyIyIIMM CHENHaJINCTaM BBICTpAauBaTh HMHAWBHUIYaJbHbIE TPACKTOPUU KpPEATHBHO-
HCCIIE0BAaTEIbCKOIO CaMOpa3BUTHS. JlId KakIOro KOMIIOHEHTAa KpEaTHMBHO-UCCIEAOBATENbCKON
KOMIIETEHIIMH, Mbl BBIICJIMIIA 3 YPOBHS OCBOCHUS KOMIIETCHIIUU: HU3KUM, CPEIHUMN, BBICOKHUH.

Takum oOpa3oM, CHayajga CUCTEMATH3UPYIOTCA MPEIMETHBbIE W ONEpalMOHHbIE 3HAHUS B
007acTH KpeaTHBHO-HMCCIIEOBATEIbCKON ACSITENBHOCTH. 3aTeM YIIyOIsSI0TCA TeOpeTHIeCKNue 3HAHUS
U pa3padaTbIBAIOTCA NMPAKTHUECKUE ACHCTBUS 32 CUET BKJIIOUCHHUS CTYJCHTOB B LEJIOCTHBINA MPOIECC
y4eOHO-HCCIIeI0BATeIbCKOM pabOoThl, @ BIOCIEACTBUU OyayIIHe CHEIUATUCTBl MepexoasT Ha Oonee
BBICOKHH ypOBEHb (POPMHUPOBAHUS KPEaTHBHO-UCCIIEA0BATEIbCKON KOMIIETEHIINH.

Hwuxe Mbl ipencTaBuiiv MoJieb (OPMUPOBAHUS KPEATUBHO-MCCIEIOBATEIbCKONH KOMITIETEHIIUU C
MCIIOJIb30BaHUEM MTPOEKTHBIX TEXHOJIOTHH CTYACHTOB OakanaBpa 3 Kypca, crnennaibHoctu «6B01718 -
VYyuuTenp 1ByX HHOCTPAHHBIX SI3BIKOB):
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Model of formation of creative-research competence of 3™ course students, specialties "6B01718 -
Teacher of two foreign languages" on the basis of project technology

< -

2 T T T T T T T T T T T e e e e \
: Aim: The formation of creative-research competence among 3™ course students of :
I pedagogical faculty in English lessons using project technology 1
\ 1 ]
:___________________________________________________________'V_'____________________________________________________________:\
]
=< i Objectives: developing skills for the accumulation and use of creative-research competence, |
_% | create tasks and exercises for formation of it, demonstrate application of using project |
= . technologv for formation of ¢reative — research competence )
< (T e e Y T T e T e T \
I Approaches: activity-based, personality qriented, student-centered, project approach :
\_______________________________v ________________________________
2 1
| : Principles: purposefulness, objectivity, consistency, systematicity, flexibility :
= e ) - - -TTTsss T =" \
. Organizational- m Survey — Interview task
8 ' research skill ! E; Practice oriented - Micro-teaching task
5 SoooIoIIoIoos Q
= ) 3 o
A~ ' Analytical- ' =) Cognitive — Design task
= G = Z Research - Info-D izi i
» 5 1 research skill == esearc nfo-Data organizing proj.
] N e e e e e e /
2 = | SCCIIIIZITIIC . =
= &) 4 . ) ot . . .
= 55 _’: Comml.mlcat.lve— ":> — N Creat%v'e - Glolbal mmilatlon task
5 = I creative skill I 8 ‘ Cognitive — Blogs tas
E I T I ’ =
I [N T T g ——
g = ( . \ g . . . . .
= E I Practical- » Practice oriented - Major Investigation
< | creative skill m Creative - Create an Activity task
o~ N o - 4
O
\ ) T T N A o -
; Forms: auditorium work, ! I Methods: team work, individual work,
|

\

1

—_— . I

, SIWT, SIW I i discussion, creative-research work I

N e e e e Do ,’ ‘\ _______________________________ /
1
\ 4

Module 1. Environment
1)Global warming; 2)Focus on Kazakhstan: ecological disasters; 3)Volunteering in
charity organizations.
Module 2. Innovations in teaching field
1)Apps; 2)Universities of future; 3)Teaching Profession.
Module 3. Media
1)Mass Media; 2)Impact of Social media on society; 3)Effective using of Social media.
- Module 4. Sport and tourism

1)Unusual types of sport; 2)Developing Kazakhstan tourism; 3)Available sports club in
my city.
Module 5. Art
\1 YArt and vouth: 2)YForeotten traditions that are being revived: 3)Mv Art. /

Content block

Organizational- __ Analytical- . Communicative |_| Practical-

research research -creative creative

The level of formation of creative-research competence
| |
LOW MEDIUM HIGH

Assessment block

Result: Formed creative-research competence of 3™ course students of pedagogic faculty
by using project technologies <—

Cxema 1. Modesnb gpopmuposaHus
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Oco0OeHHOCTh IAaHHOW MO COCTOUT B TOM, YTO HA Ka)KJOM 3Tale MpernoaBaTesib BKIKOYAET
CTYACHTOB B y4eOHYI0 M KpPEaTHBHO-HCCIEHAOBATEIbCKYIO NEATENBHOCTh C IOMOINBIO MPOEKTHBIX
TEXHOJIOTUH, B PE3YJIbTaTe YeTr0 BECh YPOBEHb KPEaTUBHO-UCCIIEI0BATEIHCKOM KOMIIETEHIIMH, KOTOPBIM
obnagaer o0yyaromuiics, 0Ka3pIBae€TCsI BOCTPEOOBAHHBIM.

Kak u3BecTtHO, M1000# mpouecc GyHKIIMOHUPYET M YCIICIIHO Pa3BUBAETCS MPU OMpeneleHHBIX
YCIIOBHSIX.

CnenoBarenbHO, B Mpollecce Y4eOHO-HCCIEAOBATEIbCKOW  ACSATENBHOCTH  KpPEaTUBHO-
uccieoBaTeIbCcKas KoMrneTeHus OyaeT 6onee 3pheKTuBHO HOPMUPOBATHCS MPU CO3JAHUH 0COOOTO
Habopa nmegaroruuecKux yciaoBHuil.

B nenaroruueckoii Hayke MoJi yCJIOBUSIMH TOHUMAIOTCS (DaKTOPBI, 00CTOSTENHCTBA, COBOKYITHOCTh
Mep, OT KOTOPBIX 3aBUCUT 3P (HEKTUBHOCTH (HyHKIIMOHUPOBAHMS IIEIarornyeckoii cuctemsl. [1o MHeHHIO
A.B. KaganoBa u 1pyrux y4eHbIX, YCIOBHUS — ITO MeJarornueckas koMpopTHas cpeaa, COBOKyITHOCTh
MEpPOIPUATANA B Yy4eOHO-BOCIUTATEIILHOM MpoIlecce, 00eCIeYnBaIONUX BBICOKUN YPOBEHb y4eOHOM
aKTUBHOCTH yuamuxcs [1].

TakuM 00pa3oM, NeNarorn4eckoe YCJIOBHE — OTO COBOKYIHOCTb HEOOXOJUMBIX Mep,
CIOCOOCTBYIONIUX YCHEMIHOCTH (HOPMHPOBAHUSI KPEATUBHO-UCCIIECIOBATEIBCKOW KOMIICTCHIIHNH,
a COBOKYNHOCTH IEJAarOrH4eCKUX YCIOBHUH - COBOKYNHOCTH B3aWMOCBSI3aHHBIX I€JAaroru4ecKux
YCIIOBHi, BBITIOJHEHUE KOTOPBHIX OyIEeT CIOCOOCTBOBATH MOBBIMICHUIO YPOBHS C(HOPMHPOBAHHOCTH
KPEaTUBHO-UCCIICIOBATEIbCKONW KOMIIETCHIIMHN OyAYIUX YYUTEICH HHOCTPAHHBIX SI3bIKOB.

[Ipn ompeneneHWH KOMILJIEKCA MEJAarorMuyecKuX YCIOBHH YUYUTBHIBAINCH METOJOJIOTHYECKHE
MOJXO/IbI (€SI TEIIbHOCTHBIN, TMYHOCTHO-OPUEHTUPOBAHHBIN, CTYACHTA-IICHTPUPOBAHHBIH, IIPOEKTHHIE
MOJIXO/IbI), KOTOPBIE COCTABISIOT MPEIMET, 3a/la4uM, THIIOTE3y UCCIIeIOBaHUs; 0COOCHHOCTH Tpolecca
dbopMupoBaHUS KPEaTUBHO-MCCIIEI0BATEbCKON KOMIIETEHIINH OYYIIINX CIIEUATNCTOB U IIEPCIIEKTHUBBI
pa3BUTHS KPEATUBHO-MCCIE0BATEIbCKONH KOMIIETEHTHOCTH [2].

TakxuMm 00pa3om, Ha OCHOBAHUHU M3JI0KEHHOTO MOXHO TTOCUUTATh, YTO KOMILJIEKC TIe1arorn4eCKuX
yCIOBHM (GOPMUPOBAHUS KPEAaTHBHO-MCCIIEI0BATEIBCKOI KOMIIETEHIIUN BKITIOUAET:

1) co3maHue B MHOA3BIYHOM 00pa30BaTEIbHOM MPOCTPAHCTBE By3a HAYUYHO-HCCIICOBATEIbCKON
Cpelibl, aKTyaJIM3UPYIOUICH KpeaTHBHO-HCCIICIOBATEIIbCKUE KaueCTBa OyyIIUX CICIUATHCTOB;

2) co3naHMe y Yy4YalluXCs TIOJOXKHUTEIHHOW MOTHBAIMUM K KpPEaTHBHO-UCCIIEIOBATEIbCKON
JesATeILHOCTH Ha OCHOBE BHYTPEHHHUX MOTPEOHOCTEH, HHTEPECOB;

3) BHeapeHUWE NPOEKTHOW TEXHOJOTHHM sl (POPMUPOBAHMS KpPEaTUBHO-HCCIIEI0BATEIbCKON
KOMIIETCHIIMH B YCIOBUAX yU4eOHO-HCCIIEI0BATEIBCKOM IESITEIbHOCTH;

4) BBICOKHI yPOBEHB ITPO(ECCHOHATHHON TOTOBHOCTH OYy1yIIEeTO CriennanucTa (TipernogaBares)
K (OPMUPOBAHHIO KPEATUBHO-HCCIICIOBATEILCKON KOMIIETCHIIMH Y€PE3 MPOCKTHYIO JACSTEIHHOCTb.

[TepeuncneHHbIe TEAATOTUYECKUE YCIOBHS COMIPOBOXKAAIOT MPOIEcC POPMUPOBAHMS KPEaTUBHO-
MCCJIeI0BATEbCKOW KOMIIETEHIIMH C MTOMOIIBI0 MPOEKTHOW TEXHOJIOT MY U HAIPaBIICHbI HA I0CTHKEHUE
[MOCTABJICHHOM LIEJH.
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PRINCIPLES AND CONDITIONS OF THE FORMATION OF PROFESSIONALLY ORIENTED
COMPETENCE FOR THE FUTURE FINANCIAL SPECIALISTS

Abstract. The article is devoted to the development and formation of professionally oriented
competences of students of financial specialization. The article examines with the use of what principles
and under what conditions the formation of students’ abilities in specific professional, business, scientific
fields and situations is provided, taking into account the peculiarities of professional thinking. As well
as the formation of professionally - oriented competencies of students, aimed at increasing efficiency
in the assimilation of knowledge. In this study, the concept of “professionally oriented communicative
foreign language competence of a specialist” was defined taking into account the understanding of the
essence of the term “competence”. The effective formation of professional foreign language competence
of future specialists in financial and economic profile is achieved under the condition of: considering the
“professionally oriented foreign language competence” of a specialist as a set of scientific and theoretical
knowledge, practical skills, motivation and reflection, ensuring the effectiveness of the implementation of
foreign language professional activities. In a non-linguistic university, the formation of a professionally
oriented foreign language communicative competence should be largely based on the group work of students.

Key words: competence, professionally oriented competence, professionally oriented approach,
professional competence

AngaTtna. Makana KapXKbUIBIK MaMaHIaHJBIPBUIFAH  CTYIEHTTEPIiH KociOum OarpITTasiFaH
KY3BIPETTUTIKTEPIH JaMBITY MEH KaJbIITACThIPyFa apHaFaH. Makaiaia KociOu oisay/ibIH epeKIeTikTepin
€CKepe OTBIPHII, CTYASHTTEPAIH HAKThl KOCINTIK, ICKEpIiK, FRUIBIMU cajajap MEH >KaFmaaijiapiarbl
KaOlIeTTepiH KaJlbINTACThIPy KaHJai MPUHIUITEPMEH JKOHE KaHIal jKaFaaiia )ky3ere achlpblUIaTbIHIbIFbI
KapacTeipbutanbl. CTyneHTTepAiH OuTiMai urepyae THIMIUTIKTI apTThIpyFa OaFbITTanFaH KociOu-
OarpITTalFaH KY3BIPETTUTIKTEPIH KAJBINTACTRIPY. by 3eprreyme «KY3BIPETTITIK» TEPMUHIHIH MOHIH
TYCIHY/lI €CKepEe OTBIPHII, «MaMaHHBIH KOCIOM OarbITTaJFaH KOMMYHUKATHBTI IIET TULMIK KY3BIPETTLIITDY
TY)KBIPBIMJIAMAChl aHBIKTAIIbI. KapKbI-DKOHOMHUKAIBIK Tpoduibaeri Oonamak MaMaHJIapJblH KociOu
mIeT TULIK KY3bIPETTUIINH THIMII KaJBIITACTRIpyFa Kelieci maprrapia KOJ JKETKi3uIemi: MaMaHHBIH
«KociOM OarmapiaHfaH IIET TUTI KY3BIPETTUTITIHY» FhUIBIMU-TCOPHUSUIBIK OUTIM, NPAKTUKAJBIK JaFabuiap,
BIHTAJIAH/ABIPY JKOHE pedIIeKCHsl KUBIHTHIFBI PETIHIE KapacThIpy , IIET TUTIHIH KOCiOM KBI3METIH XKY3ere
aCBIPYIBIH THIMIAUTIITIH KaMTaMachl3 eTy. JIMHTBHCTHKAIBIK €MeC YHUBEPCHTETTe KOCciOM OarbITTalFaH
HIeTeJ TUTiHIH KOMMYHHUKATUBTIK KY3BIPETTUTIT1H KaJIBINTACTHIPY KOOIHE CTYACHTTEP/IiH TONTHIK )KYMBICHIHA
HETi3/1ey1 KepeK.

Tyiinai ce3aep: Ky3bIpeTTiTIK, KociOn OarmapiiaHFaH KY3BIPETTUIIK, KOCIOM OarmapiaHFaH TOCLI,
KOCi0M KY3BbIPETTIIIIK

Annortanusi. CTaThs OCBSIIEHA Pa3BUTHIO M JOPMHUPOBAHHIO PO CCHOHATHHO —OPHUEHTUPOBAHHOM
KOMITETEHITMH CTYJICHTOB (PMHAHCOBOW CIIeMaIM3aIii. B cTaThe paccMaTpuBalOTCs C MCIIOJIb30BaHUEM
KaKHX MPUHIUIIOB U MPU KaKUX yCIOBUSAX MpeaycMarpuBacTcs (OopMHUpPOBAHUE Y CTYAEHTOB CIIOCOOHOCTH
B KOHKPETHBIX MPO(ECCHOHANBHBIX, JEIOBBIX, HAYYHBIX Cepax W CUTYalHAX C YIETOM OCOOCHHOCTEH
Mpo(heCCHOHAILHOTO MBIIICHUSI. A Takke (OPMHUPOBaHHS TPOPECCUOHATBLHO — OPUCHTHPOBAHHOMN
KOMITETEHIIMI CTYACHTOB, HAINPaBIEHHOW Ha TOBbIIICHHE 3((EKTUBHOCTH NMPU YCBOSHUU 3HaHUI. B
JTAHHOM HCCJICZIOBaHUHU TIOHATHE «TPOGECCHOHATHFHO OPHEHTHPOBAaHHAS KOMMYHHKATHBHAS WHOSI3bIYHAS
KOMIETECHITUST CIEIUATUCTa» ObUIO OMPEAEICHO C YYETOM MOHUMAaHUSI CyTH TEPMHUHA «KOMIICTCHIIHS.
OddekruBHOE hopMUpOBaAHUE MPOPECCHOHATHHON MHOS3BIYHON KOMIICTCHIIMM OYIyIIUX CIICIIHAIMCTOR
(hMHAHCOBO-3KOHOMHUYECKOTO MPOMHIIS TOCTUTACTCS TPU YCIOBHH: PACCMOTPEHUs «IpodeccrHoHaNbHO-
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OpUEHTHUPOBAHHOW HHOSI3BIYHOW KOMIIETEHLMW» CHEIHMATUCTa KaK COBOKYMHOCTHM HAy4YHBIX U
TEOPETUYECKNX 3HAHUH, IPAKTUISCKUX HABBIKOB, MOTHBAIINU U peduiekcuu, obecredenne 3(h(HeKTUBHOCTH
OCYILECTBICHUS] MHOSI3BIYHON MPO(ecCHOHANBHON NesTeTbHOCTH. B Hes3bIKoBOM By3e (hopmMupoBaHue
npodeccHoHaNbHO OPUEHTUPOBAHHOM MHOS3BIYHOW KOMMYHHUKATUBHOW KOMITICTCHIIMH B OOJIBIIIEH CTETICHU
JIOJDKHO OCHOBBIBATHCS HA TPYIIIIOBOI paboTe CTY/IEHTOB.

KiawueBblie cji0Ba: KOMIIETEHTHOCTh, MPOQPECCHOHATBLHO-OPHEHTHPOBAHHAS ~ KOMIICTEHIIHSA,
npodeccrnoHaIbHO-OPUEHTUPOBAHHBIN TTOAX0, podheccrnoHalIbHAs KOMIIETEHTHOCTh

An analysis of scientific research aimed at studying the problem of “professional competence” of
a specialist (A. K. Markov, V. A. Slastenin, B. S. Gershunsky, A. M. Novikov and others) shows that
professionally oriented communicative foreign language specialist competency should be considered
with point of view of the development of general professional competence of a specialist, since its
formation education in the system of higher professional education knowledge is correlated with
the development as a foreign language communicative competence (related to key) and professional
competencies future specialist. According to the authors of studies on this problem (V.F. Tenischeva,
N.V. Patyaeva, J.V. Glotova, N.M. Izoriya, etc.), despite the pronounced tendency to professionalize
the teaching of a foreign language in a non-linguistic institution of higher learning, training is carried
out practically separately with the formation of the professional competence of a future specialist.

The specialist’s specification is manifested mainly as the ability to carry out communicative speech
behavior in accordance with the tasks of hypothetical situations of foreign language communication.
In the process of teaching a foreign language, the specialist does not receive the integral content of
the upcoming professional activities related to the practical use of the language being studied. In
this study, the concept of “professionally oriented communicative foreign language competence” of a
specialist was defined taking into account the understanding of the essence of the term “competence”
(A. V. Khutorskoy, I. A. Zimnyaya, Yu. G. Tatur), the diversity of its definition structures (O. M.
Bobienko, V. A. Slastenin, A. M. Novikov), as well as the specifics of the profile of future specialists.
Thus, the “professional foreign language competence” of a specialist is a combination of scientific and
theoretical knowledge, practical skills, motivation and reflection, which ensure the effectiveness of
foreign language professional activities[1].

Professionally oriented communicative foreign language competence of future financial and
economic specialists includes linguistic-professional, pragmatic and strategic sub competencies.

By linguistic-professional subcompetence, we understand the ability to use the methods and means
of competent use of the language of the profession, which is a tool for the interaction of specialists in
the process of joint activity, allowing them to navigate in the professional field, and based on this to
solve various practical (well-worn) tasks[2].Consequently, the development of linguistic -professional
competence of future specialists is not a formal addition to their preparation, but a necessary element
of professional education. In the dynamics of modern higher professional education, the fundamental
importance of both professional and linguistic competence is increasingly recognized, which acts as
a measure and way of self-realization of the personality of the future specialists in various types of
professional activities and communication.

To solve the problem of developing linguistic-professional competence, it is necessary to develop
a scientific approach to designing and constructing such an instrument that would ensure the formation
of professionally important and personal qualities of professionalism, which allows the person to feel
confident in the communication profession, a high level of creativity, value orientations aimed at
developing a specialist in any field of activity.

To develop linguistic-professional subcompetence of students of Economics Faculty at the
Abylai Khan University, two English courses are offered: “Professional English” and “English For
Specific Purposes”. These courses are created taking into account modern achievements in the field
of teachers, psychology, economics and other areas of knowledge to solve specific professional tasks
and goals.For a holistic understanding of informative educational information in various fields of
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knowledge, interdisciplinary communications are used. They reflect an integrated approach to the
education and training of students, allow you to determine the relationship between the disciplinary
fields of knowledge. In the learning process, one discipline is filled with elements of another.Here you
can see the possibility of combining economic, technical, linguistic, historical and other concepts in
the development of linguistic -professional subcompetence of Economics Faculty’s students. Such
disciplinary communications perform various functions. For example, a) a developing function that
promotes the application of knowledge in new conditions; b) the determinative function acts as a result
of generalizing actions and is included in a new mode of action due to the integration of knowledge,
which increases productivity.

The educational process in the development of the linguistic-professional subcompetence is
considered as a correlation of interrelated didactic, psychological and social phenomena, developing
personalities that meet professional and social requirements based on international standards and world
culture.

Another component of professionally oriented communicative foreign language competence
is pragmatic subcompetence, which offers a specific set of knowledge, skills and abilities relevant
to it.Analyzing pragmatic subcompetence, we distinguish several groups of knowledge. First of
all, this is metacognition, including a) the rules for building communicative relations, types and
formats of discourse; b) knowledge of existing universal communicative maxims, communication
strategies and basic patterns of behavior in native and foreign linguistic cultures, as well as their
specific differences; c) knowledge of the rules, standards of communication, taboos, stereotypes; d)
knowledge of the basic linguistic and environmental rules of communication in a foreign culture [3].
We can also include here the encyclopedic knowledge that is not nationalbut labeled. Entering into
communication within class and in extracurricular activitiesthanks to these specific knowledgethe
teacher positions himself as an intellectualtotally developed and attractive personality.For pragmatic
sub-competencies, the skills of interacting with a speech partner are significant. This is the ability to
enter into a conversation, stimulate its dynamics (providing communicative support), competently
complete the communicative act from the point of view of the rules of speech culture, “read” the
partner’s communicative intentions, anticipating his possible reaction, capturing both the modality
and tone of the replica, and not only its essence, the ability to bring to the awareness of the partner
the essence of their communicative intentions.Speaking of pragmatic subcompetence, we note first
of all such personality traits as empathy, sociability, openness, communicative optimism. At the same
time, we emphasize that it is empathy and tact that are presented to us as the dominant professional
personality characteristics of any specialist.

From the position of the cognitive approach presented in the system of methodological approaches
and concepts of teaching foreign languages, it is necessary to develop strategic subcompetence in order
to form the required level of communicative foreign language competence [4].

Strategic competency is abilityuse verbal and non-verbal means (strategies) that a person resorts
to if communication did not take place (re-asking, asking for a new word, re-reading a phrase, an
incomprehensible place in the text, using gestures, facial expressions, etc.). This is the ability to select
and use the most effective strategies for solving various communicative problems. It involves the
possession of such general skills as: to make a plan for the implementation of a specific communicative
task; implement this plan at the level of utterance; assess the degree of achievement of communicative
communication in order to improve communication in the future; the ability and willingness to take risks
in communication situations to compensate for the lack of knowledge or abilities; use effective general
educational skills; ask clarifying questions.This competency is represented by compensatory skills
and abilities and training skills. Compensatory skills - skills that aim students to overcome difficulties
in order to continue communication; knowledge of the rules of communication and the ability to use
them in practice provide a deeper understanding.Learning skills help regulate one’s own understanding
of the importance of learning and plan the learning process, master the methods and techniques of
self-acquisition of knowledge from various sources, evaluate and concentrate on achievements, form
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the ability of students to work in various modes, usetechnical training tools, objectively and correctly
evaluate yourself and your comrades.

Requirements for the level of formation of a strategic company tendencies: to guess the meaning
of words from the context, to carry out a linguistic guess of grammatical forms according to their
composition, functions; choose the right topics for communication; restore communication in the event
of a failure (rephrase, explain what was said in order to clarify and seek confirmation); use synonyms /
antonyms; greatuse gestures and facial expressions; enter into communication without fear of making
mistakes (compensatory skills); work in various modes of interaction; work independently with printed
materials and technical training aids; master the skills of remembering linguistic and speech material;
carry out self-control and mutual control during interaction; analyze and workthaw over mistakes;
organize and plan your educational process; use the help desk; divide information into primary and
secondary; highlight the main thing, formulate conclusions, own point of view; to predict the sequence
of the text, its compositional culture, semantic content; carry out semantic synthesis and achieve on
this basis a non-translating understanding.

The relevance of teaching professionally oriented reading in the development of strategic
competence can be traced at the following levels: social level - professionally oriented texts contain
professionally oriented language material, in connection with which the student can carry out both
semantic and linguistic forecasting;scientific-theoretical - scientifically substantiated developing

the potential of textual material precisely in connection with the development of compensatory
and prognostic skills; scientific and methodological - the text can be considered as a source, means and
method of training and development of each of the communicative competencies.By working on the
text, it is possible to develop a strategy for constructing and interpreting the text, understanding the
meaning of unfamiliar words and expressions, relying on context, associations and analogies, using
probabilistic forecasting mechanisms (semantic and verbal).

To develop this sub-competency, a system is usedexercises aimed at:

1) associative forecasting;

2) structural and semantic forecasting;

3) deduction / induction;

4) associative semantization;

5) the identification of words-internalization;

6) morphological reconstruction;

7) the compatibility of words;

8) the explication of background knowledge.

Quality indicators of the formation of the component of independence of strategic competence
are: indicators of development of independence (subjectivity, self-organization, value attitude, scientific
and professional orientation) and indicatorsdevelopment of strategic competence.

With regard to language training in order to form a professional foreign language competence of a
specialist, a contextual approach developing on the basis of a personal-activity one is reflected in the use
of innovative methods and technologies in teaching. The context-oriented project activity of students,
in particular, is one of the forms of contextual learning that contributes to the effective formation of
the competence indicated in the study.The specifics of professional activity determines the following
requirements for the language training of future economists - efficiency, (flexible) adaptation to the
requirements of employers, as well as the changing economic situation not only locally, but also globally.

The effective formation of professional foreign language competence of future specialists in
financial and economic profile is achieved provided:

- consideration of the “professionally-oriented foreign language competence” of a specialist
as a combination of scientific and theoretical knowledge, practical skills, motivation and reflection,
ensuring the effectiveness of the implementation of foreign language professional activities;

- the implementation of an adaptive model of language training in order to form a given
competence;
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- creating the following pedagogical conditions:

e stage-by-stage teaching of a foreign language,

e methodological support and system monitoring of the formation of professional foreign
language competence;

e intensification of the process of language training through context-oriented design activities of
specialists.

Based on the analysis of psychological, pedagogical and educational literature devoted to the
problem of the formation of professional foreign language communicative competence, a comparative
comparative analysis of the educational, educational, professional and research activities of students,
we give the following principles and conditions for increasing the effectiveness of the formation of
professional foreign language communicative competence:

1. focus on group work;

. differentiated approach;

. application of the principles of a personality-oriented approach and subject-subject interaction;
. emphasis on independent work of students;

. application of an integrative approach to the formation of speech skills;

. The principle of interactivity;

. The use of authentic teaching materials.

In a non-linguistic university, the formation of professionally-oriented foreign-language
communicative competence should to a greater extent be based on the group work of students. With
this organization of the lesson, students can train interaction in a foreign language, imitating typical
situations of professional communication. For example, when carrying out a group project on a given
topic, students for a long time organize joint activities, exchange linguistic and even, partly, professional
experience. Experience shows that teamwork on a project helps remove language barriers, and correct
the typical and repeated mistakes of each participant.

The group types of work in the lesson in a foreign language can also include role-playing games.
Role-playing games occupy a special place in the process of developing communicative competence
in the course of studying a foreign language, since they most adequately meet the methodological
requirements of organizing the educational process - creating conditions for the natural, free self-
development of personal qualities and speech skills of a future specialist. The value of the role-playing
game when teaching students a foreign language is to overcome the language barrier, to form a culture
of communication, in particular, a culture of dialogue in the professional environment. The game forms
the ability of the future specialist to make independent decisions, evaluate his actions and the actions
of others, encourages the updating of knowledge, skills. Since when teaching a foreign language at a
university of a non-linguistic profile, we often encounter the fact that students initially have an unequal
level of knowledge obtained at school, the teacher should have a fairly wide arsenal of methods and
techniques for teaching a foreign language, vary the teaching material and types of activities in the
process classes in order to increase motivation, and sometimes to remove the difficulties that a group
or individual students have in mastering the discipline program. With such a differentiated approach,
the teacher’s task is not to transmit knowledge, but to contribute to the activity and initiative of each
student, while organizing and coordinating the learning and self-learning process.

The application of the principles of a personality-oriented approach and subject-subject
interaction in order to increase the effectiveness of the formation of professional foreign-language
communicative competence implies a change in the role of educators and trainees. At the center of the
learning process are the students themselves and how they solve the communicative tasks assigned to
them. The teacher in these conditions becomes a consultant and coordinator. Students and teachers plan
classes together, coordinate their goals and objectives.For example, students can try to determine for
themselves with the help of brainstorming technology or a round table, which topics they are interested
in and necessary for further professional activity. They discuss how valuable the studied materials
are, the methods used by the teacher, teaching methods and techniques. When students and teachers
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plan the educational process together, this saves time, that is, jointly coordinate the time spent on a
particular type of activity. This approach allows students to increase their motivation to learn a foreign
language, prompting them to more intensive independent work.

Increasing the effectiveness of the formation of professionally-oriented foreign language
communicative competence presupposes the creation of conditions for an interactive educational
process focused on information and communication technologies, a large proportion of which falls on
students’ independent work. By introducing new information and communication technologies, such
as Moodle, mind mapping, and others, which involve more intensive independent work of students
at home, learning becomes an interactive process of processing and generating information.The main
requirement for this information is its professional orientation and proximity to the professional activities
of the future health worker. In particular, if we talk about texts for reading and understanding the
content, then these should be articles from the reference literature, documentation typical of everyday
hospital routines (patient records, medical history, temperature graphs, etc.), business correspondence.
Also, one of the important conditions for the successful development of foreign-language professional
communicative competence is the use of a large number of authentic training materials. In particular,
reading authentic scientific articles on finance and economics helps students understand the structure
of a scientific text, identify and recognize grammatical constructions typical of scientific discourse,
and stable expressions. At the same time, the teacher should critically approach the choice of texts
for reading, selecting only feasible material that is interesting to the students themselves, which can
be useful to them in their studies as part of intersubject integration. This helps to increase students’
motivation to learn a foreign language, encourages them to read in a foreign language independently.
The teacher can regulate and direct the independent activity of students, in particular, reading authentic
literature in their specialty, with the help of memos with an algorithm of actions applicable to a specific
reading.

Communicative skills should be formed in accordance with an integrative approach, that is,
future specialists should use the types of speech activity in their combination, and productive types of
speech activity (speaking and writing) should have a greater specific weight than receptive (reading
and listening). At the same time, the usual study of grammatical structures fades into the background:
it is situationally determined and is carried out in order to understand the text for reading, or to achieve
a communicative goal. For example, at the stage of familiarization with a new topic, it is advisable to
orient students to a supporting text.It is advisable that this text be supported by audio or video materials.
Next is the training of using the necessary grammatical and lexical constructions based on conditional
speech exercises. Reference phrases and vocabulary can be recorded by students both by creating mind
maps by maintaining a traditional vocabulary.The final step in the formation of communicative skills in
the lesson is to speak through genuine speech exercises and technologies, or students create their own
dialogue based on a slightly different communication task from the original text.

At a later stage in the study of the topic, it is advisable to apply technologies that involve entering
the discussion on the problems that the students themselves put forward: a round table, debates, mini-
conferences, etc. At this stage, writing is used as an auxiliary type of speech activity, since in preparing
the discussion students draw posters, prepare computer presentations, or simply write abstracts on the
board in defense of their point of view on the problem. Thus, within the framework of one lesson, all
types of speech activity are in demand.Students should be motivated to purposefully use their native
and foreign languages to achieve the most effective communication with each other and with the
teacher.

The communication technologies help students not only master certain educational material and
overcome the language barrier, but also develop such personal qualities and competencies of future
specialists as the ability to work in a team, distribute responsibilities between team members, take
assume responsibility for the final product of the activity, to formulate, explain and defend your point
of view, which, of course, is necessary for further professional activities.

The success of the formation of professional foreign language communicative competence

90



TOPICAL ISSUES OF MODERN METHODOLOGY OF FOREIGN LANGUAGE EDUCATION

largely depends on the degree of students’ intercultural competence. Students should be aware of the
differences in situational speech behavior and communication in the professional environment of their
country and the country of the language being studied and should tolerate them, recognize and predict
difficulties in communication, understanding the language and speech behavior of the interlocutor,
know the basics of non-verbal communication and be able to develop strategies for overcoming these
difficulties. The listed skills will help students feel full-fledged subjects of communication in a foreign
language environment.

Thus, the implementation of the above principles through the application of various forms of
work (frontal, group, steam room), interactive and communicative technologies (project method, role-
playing games, brainstorming, etc.), the use of audio and video materials and computer training programs
in In accordance with the profile of the faculty, the goal is to maximize the activation of the foreign
language activities of all students of the study group, regardless of the initial level of their knowledge
and abilities. Such an integrated approach contributes to the consolidation of linguistic material and the
use of linguistic and speech constructions more closely related to the speech of native speakers, and,
accordingly, to increasing the efficiency of forming professionally-oriented communicative foreign
language competence of students of a non-linguistic university.
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